Abhinav Education Society's

College of Education
Two day National Conference on

Innovative Practices In Teacher Education

In Association With
The Learning Community & Savitribai Phule Pune University.
Date : 11-12 October 2014

Conference Proceedings Publications

M e,

SR .o

i

Editors
Dr. Kanchan R. Choudhari Dr. Yashpal D. Netragaonkar




-

SJIF 2013 = 1.795

An International Peer Reviewed & Referred

Scholarly Research Journal for
Humanity Science & English Language

-

Attitude of Teacher-Educators Towards E-learning
Dr. Rekha, KC College of Education, Nawanshahr
Abstract

Electronic learning or e-learning is an all-encompassing term generally used to refer to
computer enhanced learning, although it is often extended to include the use of mobile
technologies such as PDAa and MP3 players. It may include the use of web-based teaching
material and hypermedia in general multimedia CD-ROMs or web sites, discussion boards,
collaborative software, e-mail, blogs, wi-fi, text chat, computer aided assessment, educational
animation, simulation, games, learning management software, with possible a combination of
different methods being used. In this study attitude of teacher educators towards E-learning was
determined. The sample was consisted of 150 teacher educators which were randomly selected
from the different urban and rural B.Ed. colleges of Ropar and Chandigarh District. A self-
constructed tool i.e the attitude scale for assessing E-learning on part of teacher-educators
consists of 60 items. Findings of the study revealed that there are no significant difference in
terms of attitude towards E-learning between the rural and urban teacher educators and teacher
educators of different streams. Thus all teacher educators have almost same type of attitude
towards E-learning. Further findings revealed that attitude of teacher educator are not as positive
as it should be.

Key Words: Attitude, E-Learning and Teacher Educators

Introduction:
This is an era of everyday changes in every field including education due to rapid advancement
in science and technology. E-learning includes all forms of electronically supported learning and
teaching, including Educational technology. E-learning involves delivery of content and
resources via different communication protocols. E-learning mechanism involves a variety of
professionals such as Instructional Designers, course Writers/Content Creator, Reviewers,
Graphic Designers and Knowledge Organizers/Library and Information Professionals. The term
will still most like be utilized to reference out-of-classroom and in-classroom educational
experiences via technology, even as advances continue in regard to devices and curriculum.
Abbreviations like CBT (Computer-Based Training), IBT (Internet-based Training) or WBT
(Web-Based Training) have been used as synonyms to e-learning. E-learning can be defined as
learning opportunities delivered and facilitated by electronic technology. It differs from the
traditional system only in the way the contents re delivered; e-learning imparts all the three
components of learning-namely contents, learning methodologies, and teaching or tutoring
technologies. E-learning is an interactive learning experience with access to online tutors which
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can be made available from any computer, once the user has the access through web-browsers. It
permits the delivery of knowledge and information to learners at an accelerated pace, opening up
new vistas of knowledge transfer. India has the capacity to become the hub of technology-
enabled teaching and learning with its IT prowess and strong educational system. E-learning is
the computer and network-enabled transfer of skills and knowledge. E- Learning applications
and processes include Web-based learning, computer-based learning, virtual education
opportunities and digital collaboration. Content is delivered via the internet, intranet/extranet,
audio or video tape, satellite TV, and CD-ROM. It can be self-paced or instructor-led and
includes media in the form of text, image, animation, streaming video and audio. Deborah L.
Lowther., “et al.” (1998) emphasizes that the technological competence also requires a transition
from using the computer as an instructional delivery system to one of using the computer as a
learning tool. Shu-Sheng Liaw., “et al.” (2007) found that the trend of using e-learning as a
learning and/or teaching tool is now rapidly expanding into education. E-learning is the new
wave in learning strategy.

The attitude of teachers is important factor influencing use of education
technologies in classes. The extent to which nations can exploit, the potential, economic social
and educational benefits of information technologies is dependent upon the individual citizen's
perceptions of attitude towards that technology. kumar and kumar (2011) conducted a study on
'Attitude of Teachers' of Higher Education towards e-learning'. The findings of this study reveal
that the teachers have a favourable attitude towards e learning as well teachers who are familiar
about computer and information and communication technology differ in their attitude towards e
learning when compared tit e teachers who are not familiar with technology. Deswal and Rani
(2011) conducted a study on 'Attitude of teacher educators towards e-learning' the overall results
indicate that the teacher educators (both urban and rural) possess highly favourable attitude
towards e-learning. There is no significant difference in the attitude of teacher educators towards
e-learning in relation to gender, locality and stream (i.e. arts, science and commerce). As per
Mahdizadeh. H., “et al.” (2007) E-learning environments increasingly serve as important
infrastructural features of universities that enable teachers to provide students with different
representations of knowledge and to enhance interaction between teachers and students, amongst
student themselves.

Objectives of the study:

1. To compare the attitude of teacher educators of rural areas and urban areas
towards e-learning.
2. To compare the attitude of teacher educators in relation to their steam (Science  and

Humanities) towards e-learning

3. To compare the attitude of teacher educators in relation to their stream (Commerce
and Humanities) towards e-learning).

4. To compare the attitude of teacher educators in relation to their stream (Commerce
and Science) towards e-learning.

Sample:
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The sample was consisted of 150 teacher educators which were randomly selected from
the different urban and rural B.Ed. colleges of Ropar and Chandigarh District.

Tool:
A self-constructed tool i.e the attitude scale for assessing e-learning on part of teacher-educators
consists of 60 items. These items were selected on the basis of previous studies and review of
literature. These items selected were given to experts for their opinions and comments. In view
of the criticisms and comments offered by expert and teachers, more items were added and
substituted, modified or rewritten. These items reached maximum level of consensus amongst
different experts finally. All the 60 items of the scale were positively worded. Items scored were
from '4','3', "2, '1', and '0' for strongly agree, agree, undecided, disagreed and strongly disagree,
respectively. The total score varied from 60 to 240, showing lowest attitude towards e-learning to
highest attitude towards e-learning.
Procedure for data collection:
The attitude scale for assessing e-learning is a self-administered scale. The purpose of scale is
frankly explained to the subjects. The scale with 60 items was then administered to a group of 75
urban teacher educators and 75 rural teacher educators randomly selected. It is assured that their
replied would be kept confidential. The subject is requested to read the instructions carefully and
ask the tester if there is any difficulty in the understanding of the instructions. It has been
emphasized that no item should be omitted as there is nothing wrong or right about these
questions. There is no time limit for the scale.
Results and Discussion:
The objective wise analysis is given as under
1 First objective was, “To compare the attitude of teacher educators of rural areas and urban
areas towards e-learning”. The data related to this objective was analyzed with the help of “t-
Test”. t- Value was came out to be 1.42 with df= 148 ,which is not significant at 0.01 & 0.05
level. Hence the null hypothesis is not rejected which says there exists no significant difference
in the attitude of teacher educators of rural and urban areas towards e-learning". Thus there exists
no significant difference between the rural and urban teacher educators in terms of attitude
towards e-learning.

2 Second objective was, “To compare the attitude of teacher educators in relation to
their steam (Science and Humanities) towards e-learning”. The data related to this objective
was analyzed with the help of “t-Test”. t- Value was came out to be 0.62 with df= 98, which is
not significant at 0.01 & 0.05 level. Hence the null hypothesis is not rejected which states that
there exists no significant difference in the attitude of teacher educators in relation to their stream
(Science and Humanities) towards e-learning." Thus there exists no significant difference
between the science and humanities teacher educators in terms of attitude towards e-learning.

3 Third objective was, “To compare the attitude of teacher educators in relation to their stream
(Commerce and Humanities) towards e-learning”. The data related to this objective was
analyzed with the help of “t-Test”. t- Value was came out to be 0.35 with df= 98, which is not
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significant at 0.01 & 0.05 level. Hence the null hypothesis is not rejected which states that there
exists no significant difference in the attitude of teacher educators in relation to their stream
(Commerce and Humanities) towards e-learning." Thus there exists no significant difference
between the Commerce and humanities teacher educators in terms of attitude towards e-learning.
4 Fourth objective was, “To compare the attitude of teacher educators in relation to their stream
(Commerce and Science) towards e-learning”. The data related to this objective was analyzed
with the help of “t-Test”. t- Value was came out to be 0.89 with df= 98, which is not significant
at 0.01 & 0.05 level. Hence the null hypothesis is not rejected which states that there exists no
significant difference in the attitude of teacher educators in relation to their stream (Commerce
and Science) towards e-learning." Thus there exists no significant difference between the
Commerce and Science teacher educators in terms of attitude towards e-learning.

Findings:

1) There exists no significant difference between the rural and urban teacher educators in terms
of attitude towards e-learning

2) There exists no significant difference between the science and humanities teacher educators in
terms of attitude towards e-learning.

3) There exists no significant difference between the Commerce and humanities teacher
educators in terms of attitude towards e-learning.

4) There exists no significant difference between the Commerce and Science teacher educators in
terms of attitude towards e-learning.

Implications: Findings of the study revealed that there are no significant difference in terms of
attitude towards e-learning between the rural and urban teacher educators and teacher educators
of different streams. Thus all teacher educators have almost same type of attitude towards e-
learning. Further findings revealed that attitude of teacher educator are not as positive as it
should be. Teacher education program is a medium through which education of a nation
propagate. It must be in correspondence with the recent researches and developments. The
application of e-learning for teaching and learning in real classroom depends very much on the e-
learning skills that teacher possesses which in turn depends upon the teacher educators. There is
no single agency or single well-conceived curriculum for ICT skills training to trainees or a
definite set of ICT skills or competencies that the trainees are expected to possess. Hence, there
is a need to prepare a comprehensive set of e-learning skills to be possessed by educators and to
prepare a programme to enhance these skills in the teachers and teacher educators. Hence
programmes of enhancing these skills should be included in the ETT, B.Ed and M.Ed
curriculum.
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Abstract
Educational Institutes as social organizations have some unique features. They are service organizations
with all the complexities of a service organization. The public and private investment in education is so
large that it becomes the concern of all and sundry. Total Quality Management (TOM) is a concept which
is now considered in context of educational institutes also.
The Latin origin of the word “Quality” is qualis meaning of what kind or of such a kind. The Oxford
dictionary meaning of quality is given as: The standard of something as measured against other things of
a similar kind; the degree of excellence of something. Quality is a complex concept. Conformance to
requirements, Fitness for use, are some of the ways quality is understood.
In the past, goods were custom made by skilled craftsman. After the Industrial revolution in the 18"
century, there was a fundamental shift from cottage industry production to large scale mechanized
industrial production resulting in mass production and repetitive work practices. 1900-1940 was the
period of the introduction of assembly line which called for standardization and close supervision. The
end of the Second World War was the starting point of the quality movement that was adopted by Japan,
which eventually came to be recognized as Total Quality Management (TOM). Walter A. Shewhart, W.
Edwards Deming, Joseph M. Juran, Armand V. Figenbaum, Phillip B.Crosby, Kaoru Ishikawa, Genichi
Taguchi and many more have contributed to this philosophy of TOM.
TOM is an integrated effort designed to improve quality performance at every level of the organization.
For any organization to become successful, ‘knowledge’ is perhaps the most important resource. This
means the knowledge that is imparted in our education institutes has to be quality education. In order to
achieve this, the concept of TOM needs to be adopted in our educational Institutes. TOM in education
surfaced in 1988 at Mt. Edgecombe High school in Sitka, Alaska, when David Langford, the school’s
technology teacher/coordinator, applied Total Quality concepts in his classes. TOM has become
increasingly popular in education, as many educators believe that the Deming’s concept of TOM provides
the guiding principles for much needed reforms in education and educational organizations. Quality
management is a method for ensuring that all the activities necessary to design, develop and implement a
product or service are effective and efficient with respect to the system and its performance (Deming,
1986). TOM instills a philosophy of doing the job correctly the first time.
This paper attempts to understand the importance of TOM in the field of education.
Introduction
In an evolved society “quality” becomes a norm. A plethora of organizations including
government and non-government organizations(NGO’s), social organizations, museums,
universities and other educational & training institutes, hospitals& healthcare organizations and
many such complex organizations need to make quality as their top priority. This is because
improvement in quality results in advantages that are manifold including low costs, high
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productivity, better competitive position, higher satisfaction of all stakeholders, and a happier
workforce. According to W. Edwards Deming, ‘Everyone doing their best’ or best efforts are not
sufficient, for them to be effective they must move in the right direction. Thus sustained efforts
in quality improvement has become essential. The adoption of the philosophy of TQM has
become imperative in every organization. This is because organizations have a structure with
systems and procedures that enable people to work towards a common goal.

Educational organization or institution include preschools, childcare, elementary schools
colleges and universities. It is a place where people of different ages gain an education.

The stakeholders in any given educational organization are many. Each of these stakeholder will
benefit if TQM philosophy is adopted in running the organization. In an education institute the
stake-holders are:

Students

Parents of these students

Teachers and supporting staff of the organization

Future employees

Society in general

Deming had advised the Japanese industrialists not to start with quality control, instead it was
more essential to find out what their customers wanted. Deming also suggested that they design
their methods of production and their products to the highest standards to meet customer
expectations. The Japanese did that and became world leaders.

The educational organizations in India need a massive overhauling of its current systems. This
includes revamping of syllabus and the manner in which it is imparted, the development of
teachers skills and their attitude, modification in parents attitude and expectations, students
participation and enthusiasm in the learning process, Businesses and corporate bodies positive
involvement in the education process, interface between the industry and educational institutes
need to improve, society in general should be more responsible towards educational institutes by
contributing towards a clean, pollution free school and college zones. It is also important to
understand what the stakeholders really want and satisfy these wants.

Meaning of Education: Education in its general sense is a form of learning in which the
knowledge, skills, and habits of a group of people are transferred from one generation to the next
through teaching, training, or research. Education frequently takes place under the guidance of
others, but may also be autodidactic. Any experience that has a formative effect on the way one
thinks, feels, or acts may be considered educational. Education is commonly divided into stages
such as preschool, primary school, secondary school, and then college, university, or
apprenticeship.

Formal education in modern times is generally classroom based, provided by trained teachers
Education is a core sector for achieving the objective of employment, human resource
development and bringing about much needed change in social environment, leading to overall
progress through efficient use of resources. An appropriate education system cultivates
knowledge, skill, positive attitude, awareness and sense of responsibility towards rights and
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duties and imparts inner strength to face oppression, humiliation and inequality. (Ninth Five
Year Plan, 1997-2002)

Meaning and definitions:

Total quality management (TQM): An integrated effort designed to improve quality
performance at every level of the organization.

Let us look at the various dimensions of quality:

Customer defined quality: The meaning of quality as defined by the customer.

Conformance to specifications: How well a product or service meets the targets and tolerances
determined by its designers.

Fitness for use: A definition of quality that evaluates how well the product performs for its
intended use.

Value for price paid: Quality defined in terms of product or service usefulness for the price
paid.

Support services: Quality defined in terms of the support provided after the product or service is
purchased.

Psychological criteria: A way of defining quality that focuses on judgmental evaluations of
what constitutes product or service excellence.

Features &Shortcomings of the Education System in India:

1. Huge mass of student population:

* Half of the population of the age group 5-24 is currently participating in the formal education
system.

* Of this, 51% comprise children studying at the primary level and 23% students at the middle
level.

The total number of good educational institutes are few in number and are unable to meet the
demands of a growing population.

In schools, colleges and other educational institutes the number of students per teacher/Instructor
is disproportionately large compared to its western counterparts. This leads to a lot of stress on
the teachers. The one to one teacher student interaction is compromised. Teachers are unable to
comprehend the difficulties faced by individual students.

2. Lack of infrastructure:

Majority of the educational institutes do not or are unable to have a sound infrastructural base.
This includes lack of:

A proper approach road

Clean premises

Open spaces for the students to move about

Proper parking facilities

Safe drinking water facility

Airy, spacious and well lit classrooms with appropriate seating arrangements and other facilities
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Clean toilets

Well-equipped and well maintained science, computer and other laboratories,

Good hostel facilities

Canteen facilities

Library

Availability of First aid

Safety considerations such as large spacious corridors, fire and emergency exits,

The list is endless, however very few institutes are able to provide all the above mentioned
requirements.

3. Stake holders and their expectations: The expectation of all the stake-holders need to be taken
into consideration. This will help in bringing about changes in the whole education system.

The role of TQM:

For organizations to become superior in quality, as suggested by the authors Frank M. Gryna,
Richard C.H. Chua, Joseph A. Defeo of the book Juran’s Quality Planning & Analysis for
Enterprise Quality, organizations need to

Develop technologies to create products and processes that meet customer needs and

Stimulate a culture that continually views quality as a primary goal. The culture for quality can
be changed by providing

Goals and measurements.

Evidence of upper management leadership

Self-development and empowerment

Participation

Recognition and rewards

Internal Marketing: The interaction between the organization and its employees defines
internal marketing. Treat employees as customers. This is because from the eyes of the service
receiver, (in this context the student), the service contact employees that is the teachers and
supporting staff are the service, are the organization, are the brand and its marketers.

It is essential to develop teachers and other staff members to ensure imparting of quality
education. In order to achieve this it is necessary to hire qualified and able faculty and staff, to
develop and train them in order to impart quality education, to provide needed support systems
such as well-equipped classrooms, libraries etc., and retain the best people.

Interactive Marketing: The effectiveness of customer involvement at all levels will impact
organizational productivity and, ultimately, quality and customer satisfaction. Also “fellow
customers” can affect the nature of the service outcome or process. They can either enhance or
detract from customer satisfaction and perceptions of quality.

Thus in case of an educational institute an individual student and his/or her classmates will also
be responsible in determining the quality of education being imparted.
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External Marketing: When the organization is directly addressing its customers i.e. marketing
to end-users. This involves pricing strategies, promotion activities, and all communication with
customers. Performed to capture the attention of the market, and arouse interest in the service.
This includes maintaining a web-site, printing brochures, organizing community events etc.

The philosophy of TQM and its main contributors:

TQM is different from the old concept of quality as its focus is on serving customers, identifying
the causes of quality problems, and building quality into the educational process.

The PDSA cycle i.e. Plan, Do, Study and Act cycle is a process which is a good exercise in
quality control in an educational Institute:

Plan

Evaluate current process

Collect procedures, data, identify problems

Develop an improvement plan, performance objectives

Do

Implement the plan — trial basis

Study

Collect data and evaluate against objectives
Act

Communicate the results from trial

If successful, implement new process.

Some of the principles of the TQM process that need to be adapted in educational organizations
are:

1) Conformance to specifications: Does the service meet targets and tolerances defined by
designers?

2) Fitness for use: Evaluate performance for intended use.

3) Value for price paid: Evaluation of usefulness vs. price paid (fees paid).

4) Support services: Quality of support after sale that is after admission is confirmed.

5) Psychological: Ambience, prestige, friendly staff

Certain effective tools are used in the TQM process that can be adopted by educational outfits to
assure quality performance are:

Cause-and-Effect Diagrams/ Fish bone diagram

Flowcharts

Checklists

Control Charts

Scatter Diagrams

Pareto Analysis

Histograms
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Conclusion: The need for quality in education has become of utmost importance. TQM is a
philosophy which will be successful if every person in the organization accepts and practices it
because he/or she understand its importance and benefits. In the words of our honorable
president Mr. Pranab Mukherjee while inaugurating the Murshidabad campus of Aligarh Muslim
University (AMU), he said the people can be empowered only through education.

“We shall have to enhance local recruitment without compromising standard of education. The
only way by which we can achieve this is to improve quality of education in degree colleges,
high schools and primary schools,” Mukherjee said.
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Abstract

Social networking Sites are used by hundreds of millions of people every day, but little is known
about their effect on behaviour. Young people are among the most prolific users of these sites.
Emerging studies find that youth spend a considerable portion of their daily life interacting
through social media. Subsequently, questions and controversies emerge about the effects SNS
have on adolescent development. In this study Research tried to find the effect of social
networking sites on the self confidence of the pupil teachers. Purposive sampling was done.
Sample was comprised of 100 pupil teachers from 3 colleges of Education of
Nawanshahr District. . The Opinionnaire on the social networking site was prepared to
check the opinion of the adults. It contains 30 items divided into 4 dimensions i.e. social
relations and recreation. Results of study indicate that self Confidence of those pupil teachers
who used social networking sites is more than those who does not use these sites.

Key Words: Social Networking Sites, Self Confidence and Pupil Teachers.

Introduction: Social network sites (SNSs) are “web-based services that allow individuals to (1)
construct a public or semi-public profile within a bounded system, (2) articulate a list of other
users with whom they share a connection, and (3) view and traverse their list of connections and
those made by others within the system” (boyd & Ellison, 2007, p. 211). The first social network
site was launched in 1997 and currently there are hundreds of SNSs across the globe, supporting
a spectrum of practices, interests and users .There is a wide and baffling range of online social
networking sites out there, but each tends to lend itself quite differently toward different target
markets. Pappacharissi (2009) analyzes profiles and user behavior on Facebook, LinkedIn, and A
Small World and finds that the features, intent, and norms of each social network are intricately
related to user behavior. For example, Facebook is a more wide-open network with less stringent
rules about membership, information disclosure, and interaction. LinkedIn is also an open-
membership network, but its design such as profiles in résumé-like format encourages
professional uses. ASmallWorld is an entirely closed and exclusive network, where members
share pictures that signal their socioeconomic status. Similarly, when MySpace introduced its
Top 8 function, where users designated their top friends on their profile, it set off a firestorm of
social drama among teens. Online social networks are having a fundamental and important
influence on society. Facebook, the world’s largest online social network, had over 1 billion
active users in the year of 2012, with over 80% from outside the United States (Smith et.al.
2012). The success of social networks, however, is based not only on the number of active users
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but also on the amount of time users spend on these websites. Online social network use
accounts for nearly 23% of time spent online in the United States, which is approximately double
the time spent on any other online activity (Nielsen 2010). Despite this growing popularity and
increasingly frequent usage, a systematic under- standing of how social network use affects
consumer behaviour remains elusive. People use social networks to fulfil a variety of social
needs, including self-expression and self-presentation (Back et al. 2010). Consequently, using a
social network can enhance self-esteem and positively affect well-being (Gonzales and Hancock
2011). Social Networking Sites utilize Web 2.0 principles. The Term Web 2.0 defines websites
that are designed to: (a) rely on the participation of mass groups of users rather than centrally
controlled content providers, (b) aggregate and remix content from multiple sources, and (c)
more intensely network users and content together (O’Reilly, 2007). Self confidence has been
defined as confidence in one’s own abilities and judgments and also describes as “the traits or
qualities as cumulative result of life experiences, where positive experiences build on confidence
and negative ones make us worry to reflect them often. Self confidence is as much an inherent,
inborn traits as it is an acquired or cultivated endowment carefully musical and nurtured. Self
confidence is a personality trait. A self-confident person perceived himself to be socially
competent, emotionally mature, intellectually adequate, successful, optimistic, independent, self-
reliant, self- assured, forward moving, fairly assertive and having leadership qualities. The world
is likely to believe in a man who believes in himself, provided he shows that his self-reliance is
grounded upon a true appraisal and is well managed. No one can be great in business or a
profession or an art who wants advice before he does anything important. Self-reliance is the end
expression of many qualities: emotional stability, willingness to face facts and to bear
responsibility, discipline, and faith in our judgments and practice in making decision and
obedience by them. Ellison et al. (2007) found evidence that self-esteem may operate as a
moderator of the relationship between social network site use and social capital. That is, young
people with lower self-esteem appeared to Benefit more from their use of Facebook than those
with higher self-esteem. However, with data at only one point in time, it was not possible for
Ellison et al. (2007) to establish any time order to the relationships among Facebook use, self-
esteem, and social capital. Subrahmanyam and Greenfield (2008) observe that the lines between
the virtual and real world is increasingly blurred for youth today: “. . . for today’s youth, media
technologies are an important social variable and . . . physical and virtual worlds are
psychologically connected; consequently, the virtual world serves as a playing ground for
developmental issues from the physical world” (p. 124). The key questions for the field of youth
and SNS focus on what the emotional, social, and cognitive effects of using the technology are
for adolescents. Studies have clearly indicated that Social Networking sites have their influence
on the emotional, social, and cognitive domain of the user.

Objectives:
To study the self confidence of Pupil Teachers.
To study the use of Social Networking Sites by the Pupil Teachers.
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To find out the difference in Self Confidence of Users and Non- Users of Social Networking
Sites .

To find out the difference in Self Confidence of High Users and Average Users of Social
Networking Sites .

To find out the difference in Self Confidence of Average Users and Low Users of Social
Networking Sites .

To find out the difference in Self Confidence of High Users and Low Users of Social
Networking Sites.

SAMPLE: Purposive sampling was done. Sample was comprised of 100 pupil teachers
from 3 colleges of Education of Nawanshahr District.

Tools:

The Opinionnaire on the social networking site was prepared to check the opinion of the
adults. It contains 30 items divided into 4 dimensions i.e. social relations and recreation.
Self-Confidence Inventory by Rekha gupta.

Analysis: Objective vise analysis is given as under

First objective of the study was to find the self confidence of pupil teachers. Data related to this
objective was analysed by calculating the percentages

Table 1 Table showing %age of pupil teachers with Raw Scores of Self Confidence

Serial No. Raw scores Pupil Teachers % age
1 7 and below 5 5%

2 8-19 28 28%
3 20-32 40 40%
4 33-34 22 22%
5 45 and above 5 5%

Table 1 clearly reveals that 5% Pupil teachers were having very high self confidence,28% were
having high self confidence ,40% were having average self confidence where as 22% were
having low self confidence and 5% were having very low self confidence. Result Reveals that
most of the pupil teachers (40%) were having average self confidence.

Second objective of the study was to find the use of Social Networking Sites by the Pupil
Teachers. Data related to this objective was analysed by calculating the percentages

Table: 2 Table showing %age of pupil teachers using Social Networking Sites

Serial No. Raw scores Pupil Teachers % age
1 Users 83 83%
2 High Users 28 28%
3 Average Users 42 42%
4 Low Users 13 13%
5 Non Users 17 17%
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Table 2 clearly reveals that 83% Pupil teachers were using social Networking Sites while 17%
were not using these sites at all. Out of 83% , 28% were the high Users, 42% were the average
users were as 13% were low users of Social Networking Sites. Result clearly Reveal that most
of the pupil teachers (83%) were using Social Networking Sites.

Third objective of the study was to find the difference in Self Confidence of Users and Non-
Users of Social Networking Sites. Data related to this objective was analyzed with the help of t-
test.

Table 3 Significance of the Difference between Mean Scores of Self Confidence of
Users and Non- Users Pupil Teachers of Social Networking Sites

S. No. Group N M S.D SEy t-value
1. Users 83 26.29 10.57 1.05 | 4.26**
2. Non-Users 17 21.05 10.03 1.00

*significant at 0.01 level

Table 3 revealed that the mean scores of self confidence of users and non-users pupil
teachers of social networking sites are 26.29 and 21.05 respectively and their standard
deviation as 10.57 and 10.03 respectively. The t-ratio is 4.26 with df =98 which is
significant at 0.01 level. This revealed that a significant difference exists between mean
scores of self confidence of users and non-users pupil teachers of social networking sites.
In this context, the null hypotheses, namely, “There is no significant difference between the Self
Confident of Users and No Users of Social Networking Sites”, is rejected. Further, the mean
score of users pupil teachers (26.29) was significantly higher than those belonging to group of
non-users (21.05). It may, therefore, be said that Self Confidence of those pupil teachers who
used social networking sites is more than those who does not use these sites..

Fourth objective of the study was to find the difference in Self Confidence of high Users and
average Users of Social Networking Sites. Data related to this objective was analyzed with the
help of t-test.

Table 4 Significance of the Difference between Mean Scores of Self Confidence of
High Users and Average Users Pupil Teachers of Social Networking Sites

S. No. Group N M S.D SEy t-value
1. High Users |28 28.19 11.07 1.04 | 3.16**
2. Average Users | 42 24.05 10.53 1.04

*significant at 0.01 level

Table 4 revealed that the mean scores of self confidence of high users and average-users
pupil teachers of social networking sites are 28.19 and 24.05 respectively and their
standard deviation as 11.07 and 10.53 respectively. The t-ratio is 3.16 with d;=68 which
is significant at 0.01 level. This revealed that a significant difference exists between mean
scores of self confidence of high users and average-users pupil teachers of social
networking sites. In this context, the null hypotheses, namely, “There is no significant
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difference between the Self Confident of high Users and average Users of Social Networking
(28.19) was
significantly higher than those belonging to group of average users (24.05). It may, therefore, be
said that Self Confidence of those pupil teachers who were high users of social networking sites
is more than self confidence of average users of these sites.

Sites”, is rejected. Further, the mean score of  high users pupil teachers

Fifth objective of the study was to find the difference in Self Confidence of Average Users and
low Users of Social Networking Sites. Data related to this objective was analyzed with the help
of t-test.

Table 5 Significance of the Difference between Mean Scores of Self Confidence of
Average Users and low- Users Pupil Teachers of Social Networking Sites

S. No. Group N M S.D SEy t-value
1. Average Users | 42 24.05 10.53 1.04 | 1.06
2. low-Users 13 22.95 10.72 1.06

*significant at 0.01 level

Table 5 revealed that the mean scores of self confidence of average users and low-users
pupil teachers of social networking sites are 24.05 and 22.95 respectively and their
standard deviation as 10.53 and 10.72 respectively. The t-ratio is 1.06 with d¢=53 which
is not significant at 0.05 level. This revealed that a significant difference does not exists
between mean scores of self confidence of average users and low-users pupil teachers of
social networking sites. In this context, the null hypotheses, namely, “There is no significant
difference between the Self Confident of average Users and low Users of Social Networking
Sites”, is not rejected. It may, therefore, be said that Self Confidence of those pupil teachers who
were average users of social networking sites is not significantly better than those who were
low users of these sites.

Sixth objective of the study was to find the difference in Self Confidence of high Users and low-
Users of Social Networking Sites. Data related to this objective was analyzed with the help of t-
test.

Table 6 Significance of the Difference between Mean Scores of Self Confidence of
high Users and low- Users Pupil Teachers of Social Networking Sites

S. No. Group N M S.D SEym t-value
1. High Users |28 28.19 11.07 1.04 | 5.81%*%*
2. low-Users 13 22.95 10.72 1.06

*significant at 0.01 level

Table 6 revealed that the mean scores of self confidence of high users and low-users
pupil teachers of social networking sites are 28.19 and 22.95 respectively and their
standard deviation as 11.07 and 10.72 respectively. The t-ratio is 5.81 with d;=39 which
is significant at 0.01 level. This revealed that a significant difference exists between mean
scores of self confidence of high users and low-users pupil teachers of social networking
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sites. In this context, the null hypotheses, namely, “There is no significant difference between
the Self Confident of high Users and low Users of Social Networking Sites”, is rejected. Further,
the mean score of  high users pupil teachers (28.19) was significantly higher than those
belonging to group of low-users (22.95). It may, therefore, be said that Self Confidence of those
pupil teachers who were high users of social networking sites is more than those were low users
of these sites.

Findings:

40% of the pupil teachers were having average self confidence

Most of the pupil teachers (83%) were using Social Networking Sites.

Self Confidence of those pupil teachers who used social networking sites is more than those who
does not use these sites..

Self Confidence of those pupil teachers who were high users of social networking sites is more
than self confidence of average users of these sites.

Self Confidence of those pupil teachers who were average users of social networking sites is
not significantly better than those who were low users of these sites.

Self Confidence of those pupil teachers who were high users of social networking sites is more
than those were low users of these sites.
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“I am creative person. I think and I like to believe there is no limitation to creativity.”
Shah Rukh Khan, Bollywood Actor

Creative thinking is the highest of mental functions and creative production the peak of
human achievement (Getzels, 1985) and in evaluations of the reasons for accomplishment and
failure, creativity appears to have replaced intelligence as the focus of interest (Smith & Carlson,
1990). However, teachers, in India, are not adequately trained for developing creative thinking
abilities of the students. The new curriculum for prospective secondary teachers has neglected
creativity. In the light of this, one can expect that in future, the pre-service secondary school
teachers may not be able to give due emphasis to creativity in their respective jobs. And, the
neglect of creativity in the schools can be detrimental for survival as well as progress of a nation.

Few psychological constructs are more intricate and obscure to comprehend than
creativity (Sharma, 2009). Creativity is a multi-colored thing, having different shades and hues.
Treffinger, Young, Selby, & Shepardson (2002) identified over 100 definitions of creativity.
Torrance (1967) defined creativity as the process of becoming sensitive to problems,
deficiencies, gaps in knowledge, missing elements, disharmonies, and so on; searching for
solutions, making guesses, or formulating hypotheses about deficiencies; testing and retesting
these hypotheses and possibly modifying and retesting them; and finally communicating the
results. Runco (1993) emphasized that creativity involved both convergent and divergent
thinking, problem finding and problem solving, self-expression, intrinsic motivation, a
questioning attitude and self-confidence, while Haylock (1997) pointed that creativity is a notion
that embraces a wide range of cognitive styles, categories of performance, and kinds of
outcomes. However, most educationist and psychologist agree that that creativity is development
of something that is novel and has some value for the thinker or the society. Moreover, the
concept of creativity is hitherto dealt in term of Person, Product, Process, Press and Guilford’s SI
Model.

Creative Person

Creative person is explained in terms of information about his traits, personality,
cognitive styles, temperament, values, intellect, physique, attitude, self-concept, defense
mechanisms, and behaviour. Torrance (1962) revealed that there were as many as 84
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distinguishable characteristics of creative persons. Stein (1984) analyzed various research studies
and stated 15 varied characteristics of creative persons.
Creative Product

Various psychologists, like, Thurstone (1952), Newell, Shaw and Simon (1962),
Mackinnon (1972), Berk (2002) etc. have interpreted creativity in terms of products. A product
signifies anything in the mode of an idea, theory, an act, generalization, assumptions or theorems
advanced by the mathematicians, work of art or music, etc.
Creative Process

The term creative process connate all processes, stages, thinking, or procedures that
ultimately result in creative products. Spearman (1930) had seen creative thinking as a process of
seeing or creating relationships with both conscious and subconscious processes operating.
Barchillion (1961) remarked that creative processes were of two kinds: Cognito; to shake and
throw things together and Intelligo; to choose and discriminate from many different alternative
possibilities and then synthesize and bind together elements in new and original ways.
Creative Press

Creativity is an agreement in the midst of external world of reality and individualized
cravings. The term press refers to the relationship between human beings and their external
environment. Environment has certain constraints, which either assist or curb the creativity of
homo sapiens.

Guilford’s SI Model

J. P. Guilford has thrown light on creativity through his SI Model developed initially
during 1950. SI Model is a 3-dimensional structure of cognitive abilities with a total of 180
categories (6 kinds of products x 5 kinds of contents x 6 kinds of processes). Most conspicuously
creative abilities are to be found in the category of divergent thinking with the exception of the
factors of redefinition, which are in the convergent thinking category and the factor of sensitivity
to the problem, which is in the evaluative category.

Thus, creativity may also be defined in terms of 4P’s and 1G. We can consider the
characteristics of the person; we can analyze the process used; we can assess the creativity of the
end product; we can examine the support (or lack of support) in the environment in which the
creativity occurred (Reali, 2010), and we can see in terms of divergent production.

The pre-service secondary school teachers need to be trained in programmes, models, and
strategies of creativity development like Morphological Analysis, Attribute Listing, Check List,
Creativity Mobilization Technique, Scamper Technique, Programmed Instruction, Inquiry
Training Model, Synectics Model, Brainstorming, and De Bono’s CoRT, available for fostering
Creativity. The training they will get in these programmes may have duel benefits i.e. enhancing
the creative thinking of pre-service secondary school teachers themselves as well as equipping
them for taking care of the creativity of young one’s in the schools. And, the complete training
programme that can be tried out is Creative Problem Solving (CPS), as emphasizing the
importance of CPS, Cassalia (2010) argued that if you are an educator searching for the tools to
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create a classroom full of 21st century learners equipped with tools and strategies to embark
upon solving the problems of today’s world, look no further.

The CPS is a broadly applicable process providing an organizing framework for specific
creative and critical thinking techniques to help design and develop new and useful outcomes for
meaningful and important challenges, concerns and opportunities (Isaksen, Dorval, & Treffinger,
1994). The CPS programme was initially developed by Osborn (1963). It (CPS) has seen many
transformations since then. At present, the CPS version 6.1™ Framework consists of four
components, and eight stages. Treffinger, Isaksen, & Dorval (2003) explained CPS as under:

1. Understanding the Challenge
This involves investigating a broad goal, opportunity, or challenge, and clarifying, formulating,
or focusing your thinking to set the principal direction for your work. The stages of this
component are: Constructing Opportunities, Exploring Data, and Framing Problems.
Previously, theses stages were known as Mess-Finding, Data-Finding and Problem-Finding.

2. Generating Ideas
Finding many (fluency), varied (flexibility), and unusual (originality) ideas with different
generating tools and of course, brainstorming is one of major generating tools.

3. Preparing for Action
Exploring ways to turn a promising option into a workable solution, and then preparing for a
successful implementation. The stages of this component are: Developing Solutions and Building
Acceptance.

4. Planning Your Approach
It (Planning Your Approach) involves keeping track of your thinking while it is happening, to
insure that you’re moving in the direction you want to go. The two stages included in the
component are called Solution-Finding and Acceptance-Finding.
Concluding Remarks
Creativity training and more specifically CPS should be included in teacher-training courses for
adequately preparing teachers. The CPS version 6.1™ Framework has proved useful for
developing creativity and critical thinking in industry people. The CPS can be beneficial in
education sector also, as Fryer (2003) remarked that use of the CPS model can enable students to
develop valuable problem-solving skills, while they are dealing with fictional or actual problems.
Furthermore, Carson & Runco (1999) suggested that one of the greatest needs in today’s world is
to provide adults and children in different milieus with opportunities for creative expression and
the development of creative problem solving and problem finding skills.
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Diagnosis is not the end, but the beginning of practice.
— Martin H. Fischer

Succeeding in mathematics should be seen as the right of every child (NCF, 2005) as a common
man cannot lead his life well without the basic knowledge of mathematics (Mishra, 2008). He
cannot pull on without learning how to count and calculate. Mathematical skills and their
applications form an indispensable tool in our daily life. Singh, Avtar, & Singh (2008) pointed
out that in the fast technologically-oriented society it (mathematics) has found a greater role to
play. Due to its unavoidable practical utility, it has been included in the school curriculum as a
compulsory subject. But it is regretful that most of the students consider it difficult to learn. A
phobia has been created in their minds. The reason for this phobia may be any. It is necessary to
find out and rectify those reasons. The problems in the learning of Mathematics can be identified
with the help of Diagnostic Tests in Mathematics, which further suggests remedial instructions to
be provided.
CONCEPT OF DIAGNOSTIC TESTING
Diagnostic testing is an important component of teaching—learning process. It provides detailed
picture of students’ strengths and weaknesses, in an area, along with the causes for deficiencies
and a suggestive guide of remedial instructions. It can also be used as an inventory test to find
how much the student knows about a given phase of the subject matter. However, the question is
which type of test is called ‘diagnostic test’?
Delanshere (1986) remarked that if diagnostic testing is defined as providing feedback to
teachers and students regarding their strengths and weaknesses, almost any test would be
diagnostic, while Thorndike and Hagan (1977) pointed out that diagnostic testing is not
ordinarily based on immediate past instructions; it grows out of the child’s general educational
problems...... directed towards understanding the dimensions and the roots of the present
difficulty. Moreover, Gronlund (1981) pointed out that the diagnostic tests are good for
identifying weaknesses in learning but not for indicating the level of proficiency. A high score on
a subtest simply means this is not an area of weakness. Kumar (1997) remarked that diagnostic
tests are used to discover and analyze pupils’ difficulties with a view to set up specific remedial
measures to correct errors and remove difficulties, while Rusbult (2009) argued that diagnostic
teaching helps learners to learn, detect, understand and correct misconceptions in their own and
their fellow learner’s work.
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So, it can be concluded that diagnostic testing is a mean of discovering the root cause of learning
difficulty of student and getting guidelines for remedial instructions to be provided in order to
remove those learning difficulties.

DIAGNOSTIC TESTING IN MATHEMATICS

Whenever one observes a student lagging behind in his studies in one or more subjects, there is
need of diagnostic testing. In Mathematics, to diagnose is to find out the weaknesses and
deficiencies of the pupils (Kheong, 1982). The cause of failure or difficulty may be any. Here,
the teacher of Mathematics has to frame some remedial measures for helping students to get rid
of their difficulties. Siddiqui (2005) pointed out that a teacher of Mathematics need to know the
extent to which content and skills are mastered and it involves diagnosis of strengths and
weaknesses of each student. Mangal (2008) defined diagnostic testing in Mathematics as a
testing or evaluation programme carried out by a Mathematics teacher for, diagnosing the nature
and extent of the learning difficulties and behavioural problems of individual or group of
students along with the inherent causes for chalking out suitable remedial programmes aimed to
help them in getting rid of their difficulties and problems.

Furthermore, the diagnostic tests can be constructed in general, with the following steps:

Fixing of objectives.

As with any other test, a clear definition of learning objective is required. The items of the
diagnostic test are written for specific skills. And, each item tests a particular subskill from
different perspectives.

Error Analysis

It can be done by analyzing students’ note-books and answer sheets. Here, patterns of errors are
noted and errors are classified on the basis of type and frequency.

Content analysis

To have complete knowledge about the errors likely to occur, apart from error analysis, there is
need to have a detailed analysis of the content. The test developer on the basis of his experience
can imagine the types of errors students make while answering items based on the content in
hand.

Identification of learning points and Fixing of order of difficulty of the content

The learning points are identified on the basis of error and content analysis done in the steps 2
and 3. The learning points are then sequenced hierarchically, particularly in the subject of
Mathematics.

Decision about types of items

The items are written covering all the learning points. It is preferable to write items that can be
answered ‘right’ or ‘wrong’.

Preparation of final draft of the test

The items in diagnostic test of mathematics are arranged in a vertical hierarchy. The instructions
are stated in clear and unambiguous words. There is no time limit.

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 25



ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

There are many paper-pencil diagnostic tests in mathematics, which can help in finding out the
weaknesses of the students in the subject of Mathematics. But, they are not satisfactory. It may
be difficult to use them for one or more of the following reasons:

Every use of the paper-pencil Diagnostic Tests in Mathematics demands extra efforts on the part
of the teacher in terms of administration, scoring, and feedback.

Low content coverage.

No immediate feedback.

Lack of time on the part of teachers as they are assigned various curricular and non-curricular
duties.

Presence of teacher is essential.

Students are not interested and get fatigued.

The result is that schools do not show interest in using Paper — Pencil Diagnostic Tests in
Mathematics. There is one alternative, which can overcome the above stated problems in using
Paper — Pencil Diagnostic Tests in Mathematics and that is Computer Based Diagnostic Tests in
Mathematics.

COMPUTER - BASED DIAGNOSTIC TEST IN MATHEMATICS

The Information and Communication Technology promote a quality education and effective
teaching- learning atmosphere for both a student and teacher (Tedla, 2012). ICT is being used in
almost all levels of education in the areas of teaching, diagnostic testing, remedial teaching,
evaluation, psychological testing, development of virtual laboratory, online tutoring,
development of reasoning & thinking, and instructional material development (Sansanwal,
2009). If it is used there is enough scope for the learner to dynamically interact with the content
to construct their own meaning. Such efforts can be made in the field of testing, to diagnose the
strengths and weaknesses of students in a particular subject and then providing remedies. Such
diagnostic testing making use of computers is called Computer Based Diagnostic Testing
(CBDT). Further, Sansanwal (2009) mentioned the following advantages of CBDT:

They do not require any special setting or arrangement. The only requirements are computer
systems and software.

The student can use it even from home, if made available on school website.

They do not need any special assistance from teacher. Unlike, the paper pencil test, it does not
require the paper setting and correction on the part of the teacher.

It saves time on the part of teacher and students.

The feedback is given immediately after the test is over, which gives an intrinsic reinforcement
to the student.

The student finds it more interesting and motivating as compared to the paper — pencil diagnostic
test.

It can be updated from time to time.

It is economical in terms of money as it requires only one time investment.

Betts, Hahn, & Zau (2011) concluded that the Computer based Mathematics Diagnostic Testing
gives teachers, students, and schools much more timely feedback, in electronic form, with more
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detailed information on the strands of subject matter being tested, and far better information on
specific areas in which students need help.

The items in diagnostic test of Mathematics are arranged in a vertical hierarchy. The instructions
are stated in clear and unambiguous words. There is no time limit.

CONCLUSION

To reap the benefits of mathematics education, it is essential to use identify learner’s strengths
and weaknesses. There are many paper-and-pencil diagnostic tests in mathematics are available
but due to their practical limitations of administration, scoring, and low content coverage, they
are no more beneficial in the schools. In order to take full advantage of diagnostic testing, it is
recommended to opt for CBDTM. The CBDTM has overcome the problems of paper-and-pencil
diagnostic tests in mathematics and it needs only one time investment
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Abstract

Education is a behavioral science, the major concern of educational research
is to understand, explain, and to some degree predict and control human behavior. It is an
activity directed towards the development of organized and useful body of scientific
knowledge about the events with which educators are concerned. Mixed method and
multi- method are the fastest growing areas in research methodology today. Its aim and
benefits appear rather simple; take the best of qualitative (QL), and quantitative (QN)
methods and combine them.

Multi- method Research is the strategy in that researcher can analyze his/her
chosen topic with several different methods of analysis of the same generic type.i.e.either
qualitative or quantitative. When researcher use both qualitative and quantitative methods
that is Mixed methods research. Multi — method analysis increases the possibilities of
getting varied and extensive results.

Keywords:- Mix method, Multi- method, Qualitative and Quantitative research method
INTRODUCTION:-

Educational research is the formal, systematic application of the scientific method to
study of educational problems. Educational environment is quiet different because many known
and unknown factors, and components operate in it. Educational process, environment is related
with student, teacher, principal, staff, and infrastructure. So researcher can not easily generalize
findings. Educational inquiry tries to ask some questions and expect answers. Educational
research can be done with the help of quantitative and qualitative research methods.

Qualitative Research:-
Qualitative research is the collection, analysis, and interpretation of comprehensive

narrative and visual (i.e. non numerical) data to gain insights into a particular phenomenon of
interest. Mainly qualitative research focuses on different meaning, perspective, contest of people
and groups.( Gay, Mills, & Peter, 2009)

Characteristics of Qualitative Research:-
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Qualitative research collects narrative and visual data over an extended period of time.
Data collection mostly done in naturalistic setting, it has smaller sample size.
Interaction with participants with the help of interview and observations.

Use of different method to understand the participants’ perspective.

Research questions give the correct direction to the study.

Different types of Qualitative Research

Case study research

Historical

Phenomenology

Ethnography

Grounded study
Quantitative Research:-

Quantitative research is the collection and analysis of numerical data to describe, explain,
predict, or control the phenomenon of interest. Quantitative research can measure, understand,
and generalize about the educational setting. (Gay, Mills, & Peter, 2009)

Characteristics of Quantitative Research:-
Quantitative research conducts in researcher controlled environments under researcher controlled

conditions.

Researcher uses statistical procedures for data collection, analysis and writing
Quantitative studies investigate the relations between two or more variables.
Research hypothesis should be stated before beginning and has to be tasted.
Different types of Quantitative research:-

Survey

Co relational

Casual comparative

Experimental

Mixed Method Research:-

Mixed method research combines quantitative and qualitative data in a single study.
Mixed method research gives strength to understand a phenomenon more fully than is possible

using either quantitative or qualitative method.
Characteristics of Mixed Method Research:-
Educational phenomena are so complex, so different kinds of methods are needed to understand

these complexities.

It enables the researcher to answer confirmatory and exploratory questions at the same time, and
as a result the researcher is able to construct and confirm theory.

It can provide explanations for seemingly contradictory results that emerge to using different
methods.

All the methods of data collection have limitations; the use of this method can cancel out some
of the disadvantage of certain methods.
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It gives researcher chance of priority and sequence.
( http://www.msvu.ca/site/media/msvu/MixedMethodologyHandout.pdf)

Delimitations of the Mixed Method Research:-
Time consuming method

Understanding data( different view)

Coding of data(how to be write down)

Multi - method Research:-

Multi- method Research is the strategy in that researcher can analyze his/her chosen
topic with several different methods of analysis of the same generic type.i.e.either qualitative or
quantitative method. Research uses different methods of quantitative or qualitative for a single

study
(http://www.msvu.ca/site/media/msvu/MixedMethodologyHandout.pdf)

e.g. Suppose a researcher wants to develop a programme for guidance and counseling at
secondary level. For that researcher will use (a) Survey method (b) Product Development method
(c) Experimental method Above all three methods are only from Quantitative research, so multi
method means use of two or more than two methods from quantitative or qualitative research
method.

Conclusion:-
In this way Mixed and multi method research methods can give extensive and good
results in the field of educational research to solve the current issues in the field of education.
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Abstract

Sub-committee of Central Advisory Board of Education on Information and Communication
Technology in school education has recommended that the “process of outsourcing of digital
content and resources should be discouraged” by states and emphasis should be on the “need
for development of e-content by the states through their own pools of teachers and teacher
educators.” Keeping this in mind the researcher trained student teacher to develop storyboard
for creating multimedia e-content. The training was integrated with B.Ed. curriculum and digital
platforms like Edmodo and Blog. The student teachers were guided to integrate different theories
of learning, multimedia principles and teaching principles while preparing their storyboard.
Through journaling they were encouraged to write reflections which were analyzed to
understand their journey towards acquiring digital competencies.

INTRODUCTION

Learning and teaching in a digital era are being profoundly reformed by the potential of
Information and Communication Technology (ICT). Supporting learning in the digital age looks
at devising innovative methods to utilize ICT in education for maximalist inclusion of learners
accompanied by a reformed pedagogy that frames quality in the learning activity by raising the
interest and involvement of the students in learner centered approaches. When e-learning is
reshaping the educational landscape of the world, an essential condition for effective practices of
digital age pedagogy is that there must be access to high quality, culturally relevant content in
digital forms.

In the process of developing a techno-pedagogy for the learners, the first issue to be addressed is
the development of content. Sub-committee of Central Advisory Board of Education on
Information and Communication Technology in school education has recommended that the
“process of outsourcing of digital content and resources should be discouraged” by states and
emphasis should be on the “need for development of e-content by the states through their own
pools of teachers and teacher educators.” For this teachers and teacher educators should work
together and first of all they should be trained in developing e-content. Technology, pedagogy,
content and context as interdependent aspect of teachers’ knowledge necessary to teach content-
based curricula effectively with educational technologies. As per current practice of teacher
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education, technology is taught in isolation from the study of specialization, educational theories
and educational practices as well. This situation will hinder the development of competence for
prospective teachers in developing digital content for students.

However even today one of the greatest challenges of integrating ICT in education is lack of
quality e-content. So it is need of the hour, to encourage e-content creation at various level of
education.

With the recognition of problem with existing pre-service teacher education, the researcher
decided to train student teachers in the development storyboard for development of multimedia
e-content.

E-content :

According to Selinger (2004), “e-content should be seen as a tool to improve the understanding,
engagement and motivation of learners; to provide a safe environment for them to experiment
and explore their conjectures; and to test their understanding using novel assessment
methodologies based on trial and improvement; simulations and manipulation of models”.

NEED OF THE STUDY

Though the importance of Economics as a subject is realized at secondary school education, the
method of teaching of Economics is rather crude in most of schools in India. The student-
teachers generally do not get an opportunity to think independently and conceptualize the spirit
of the subject while practice their teaching. So importance should be given on the training and

orientation of student teachers to understand and manipulate difficult concepts in Economics: a
collection of authentic information resources, related cases, cognitive tools to support knowledge
construction and technology.

Benefits of developing a story board:

Teacher is able to channelize her creativity in developing an innovating method of teaching
abstract concepts of Economics

While doing her B.Ed, a teacher gets an opportunity to experiment on various teaching styles and
this helps in enhancing his/her to teach a dry subject like economics by not only making it
interesting but also very interactive

Students are exposed to a new learning mode with an audio-visual aspect that helps in longer
retention of the concepts.

It helps in creating interest for the subject and sensitized them with various real life situations
connected to the subject of Economics.

OPERATIONAL DEFINITIONS:

Multimedia e-content: Digital content which uses various media such as text, images, sound
and video, into a multi-sensory interactive application or presentation to convey a message or
information to students.

Storyboard:

1.6 OBJECTIVES:

To plan a training program on development of storyboard by using different e-learning tools.
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2. To train the student teachers in developing storyboard for the development of multimedia e-
content.
3. Analyse the reflections of student teachers about the training program.
This training will be given to 14 student teachers of Pillai College of Education and Research,
New Panvel. Training will cover the development of multimedia e-content for economics subject
of standard IX syllabus of SSC board.
Qualitative approach will be used to assess the reflections of student teachers.
Trainee: 14 student teachers would be the sample for this study. They will be divided into 3
groups of 3, 3,4, 4 each.
The following documents are prepared:
1. Plan of training in multimedia e-content
2. Preparation of storyboard for the development of multimedia e-content by the student teachers
3. Personal information of students
4. Reflections in the form of journaling by student teachers w.r.t. training
PLAN OF WORK
A
R Formulatin
e
f
I

-+ O o

hase I: Pre-planning: Formulating the team
Teams were chosen on the basis of following factors: Content matter Knowledge and adequate
Knowledge of computers.
Skills audit and competency audit: A brief skill audit and competency audit was done to
assess the existing skills and expertise of team and identify any expertise is needed. The gaps
were filled by faculty, contracting out certain tasks.
Fourteen students were divided into four groups of 3, 3, 4, 4 each. These groups were distributed
chapters of economics.
Team was given orientation about instructional design.
Phase II: Orientation includes the following points:
Concept of e-learning, Concept of e-content, Teachers’ role in developing e-content
Then 5 sessions were taken by the researcher on the following aspects:

o  Modes of e-content delivery

o  Concept of storyboard
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o  How to make storyboard
o  Components of storyboard
o  How to write reflections in diary
o  Presentation of storyboard and discussion
e B.ed. curriculum includes theory required to develop e-content in various subject
o ICT in education: Concept of instructional design, ADDIE model: concept, process, application,
E-learning, principles of ICT in education, techniques, models, methods of teaching.
o Psychology of learning :Learning theories, individual differences among learner, learning styles,
attention, memory, interest, maturation, fatigue
o  Through Evaluation subject learners learn how to make objectives, specifications, how to make
question paper, summative and formative evaluation, different types of tests.

e Researcher took some session to correlate these theories to their practical work.

Learning through blog:

Blog was created. Blog on instructional design include menus such as learning theories,
instructional strategies, samples of e-content, storyboard, Models of instructional design. Student
teacher could go through blog and watch simple videos to learn theory related to instructional
design.

Learning through Learning management system i.e. through Edmodo

Online classroom was created to interact with students online. Researcher shared information,
given assignment. Overall training is organized through Edmodo.

Phase III: Development of storyboard

The multimedia e-content was developed based on ADDIE model.

1. Analysis: The researcher made the design of the course. The student teachers formulated the
objectives for the e-content of each topic They did content analysis for the unit in which they
were preparing module.

Analysis is done to know the following information
Need analysis :
What time and other resource limitations the learner will face?
Audience analysis:
What do the learner already know?
Where will learner want to learn?
What resources will learner have at their disposal?
Content analysis
Is there any exiting material that can be used to prepare this material?
After collecting any existing material, review the material for what content can be reused.
Structure analysis:
Provide step by step instructions that will take the learner from start to finish.
Which information the learner will be learning?
Which information the learner already knew?
Which information did the learner need not to know?
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Learners were analysed by collecting data. Interest, learning styles, their intelligence, anxiety
level towards economics, attitude towards economics was studied. For this purpose
questionnaires were given, (See the appendices) data was collected and analysed. Experiences of
practice teaching by student teachers enabled them to analyse the need of their learners.

Analysis of scores of attitude scale

8.21 % of the students have high attitude towards Economics, 78.36 % students have average
attitude towards Economics and 12.69 % students have low attitude towards Economics.

Most of the students have average attitude towards Economics whereas very few students have
high level of attitude towards Economics.

Analysis of scores of anxiety scale

72.93 % of the students have high anxiety towards Economics, 23.30 % students have average
anxiety towards economics and 3.75 % students have low anxiety towards economics.

Most of the students have high anxiety towards Economics whereas very few students have low
anxiety.

Analysis of scores of multiple intelligence

60.45% students have linguistic intelligence to much extent
Maximum student fall under the category of Intra Personal Intelligence with an observation of
86.57% to much extent.

Minimum percentage (57.46%) students possess Spatial Intelligence to much extent.
DESIGN:

For each module following plan was prepared:

Goal of the instruction in general term.

Specific learning objectives for the students

The instructional strategies

Instructional activities needed to achieve objectives
Sequence of instructions

Visuals, videos, audio, scenario needed.

Assessment strategies they will use.

Assignments

References

Preparing storyboard

While preparing storyboard following steps were followed:
Instructional strategies were decided

Organization of learning activities

Chunking learning activities into smaller pieces
Sequencing the content in logical order

Scaffold the learning experiences

Use relevant real world learning experiences

Using multimedia approach
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Assignments were prepared
Concept map, mind map, crossword, quizzes were designed
PREPARATION OF STORYBOARD

Storyboard: The Plot
Story board: Script is to be converted to story board which is the working document for the
development of the e-content. The storyboard gives outline of the material which includes screen

on text, animation, voice over/narration, effect audio and video etc.

While preparing storyboard following elements were taken into consideration.

Principles of Learning:

Principle of Individual Difference (Slow Learners, Gifted Learners): It is emphasized that the
content would be simple and easy to understand for all kinds of learners. Along with this some
extra activities or exercises were added to stimulate the gifted learners’ need.

Learning Styles (Auditory, Visual, Kinesthetic): It caters to all learning styles. Once it is
developed into an E-Content, it transforms into an audio-visual form of learning. There is also an
activity at the end of the storyboard which caters to the kinesthetic learners.

Principles of ICT in education:

Principle of Spatial and Temporal Contiguity: With the sub-titles facilities along with the 2D
animation of the E-Content, both the Principles of ICT are satisfied.

Principle of Individual Difference: The flow and the design of the E-Content will be such that the
student can understand it as per their capabilities due to the Pause-Replay option added in the E-
content. The teacher can replay the lesson until the student understands the concept thoroughly.
Factors affecting Learning:

Attention: The animation, audio-visual component of the E-content will automatically capture

the student’s attention

Maturation: The E-content is developed keeping in mind the understanding and maturation level
of the students

Interest: The real life situation of getting pocket money from parents and the illustrations
provided in the storyboard will ensure student’s interest levels are maintained

Motivation: Converting a text book chapter of a technical subject into an animated format like a
video or a short movie-like situation will motivate students to learn more. Students will also be
motivated to think with an economic perspective and apply their knowledge

Fatigue: It will be a good change from the traditional Textbook and Chalk-Talk method of
learning that often leads to boredom and fatigue. With practical examples, learning is retained
that does not leave any scope for rote memorization

Howard Gardner’s Multiple Intelligence Theory: Through the storyboard, cognitive
competence can be better described as a set of an individual’s multiple abilities, talents and
mental skills as related to a multiple number of domains of knowledge in a particular cultural
setting. Crossword, quizzes, videos, animations, visuals were added while developing storyboard
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to cater to the needs of students with different
intelligence.

Maxims of teaching:

Known to Unknown: The storyboard was developed after analyzing previous knowledge about
the content and their background.

Simple to Complex: Similarly, the simple real life examples provided in story line help the

learners to grasp the concept easily

Principles of Constructivism:

Learning is an active process: The students actively pay attention to the E-content while learning
the concept. Also, the teacher can conduct the activity (provided after the storyboard) as an
evaluation to check if students have understood the concept clearly.

Students learn to learn as they learn: In the storyboard, while understanding the concept of labour
and wages, the character gets sensitized to the plight of the construction workers who work so

hard and get meagerly paid yet miss out on education. He plans to go with his friend and spend
some time with the children of the construction workers and teach them basic English.

Learning is a Social Activity: This becomes a part of experiential learning. The students can
themselves interact with their parents, relatives and friends to understand a concept of Factors of
Production and Income. Thus, developing their social skills and improving their confidence
level.

5 Es of Constructivism: Engage, Explore, Explain, Elaborate, Evaluate. Considering all the 5
senses of the students are engaged in learning through and E-content, the 5 Es of Constructivism
are automatically integrated in the same

In totality, the above factors form the base for preparing the story board and ensure that the pre-
assessment findings are considered and the needs expressed by the students are met.

Reflections through journals

Analysis:

Student teachers were asked to write reflections. Through this journaling they
could understand how they learn. Further it was helpful for the researcher to
understand effectiveness of training. The researcher was able to understand the
hurdles, problems and motive which play a significant role in learning. Most of
them (92.85%) were unaware about e-content development. They were familiar
about online learning. Most of them (78.42%) experienced a plateau stage
meanwhile due to inclusion of more than one tool. In the beginning they showed
enthusiasm and interest towards innovative and digital media. But given the
opportunity to use learning management system initially they showed resistance
due to failure in implementing from their side. 78.57% stated that orientations,
demonstrations, reinforcements and even peer tutoring help them to come out of
this resistance stage. 71.42% agreed that the communication through chat and blog
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helped them in sustaining their interest in creating storyboard. The blog was
helpful for them to understand the concepts and their target. For 71.4 % student
teachers, their goal (i.e. multimedia e-content) was source of inspiration. All of
them experienced feeling of great achievement when their storyboard was ready.
They found developing storyboard demands critical thinking, creative thinking and
imagination.

5.8 RECOMMENDATIONS

Teachers should be given training for development of storyboard for developing e-content so that
they can develop the content suitable to students’ need.

E-content development should be a part of pre-service and in-service training.

Teacher should try to modify the available content to make it more effective as per students’
need.

Teachers should be made aware about the open educational resources so that they can use the
available resources, modify and create new.
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Abstract

The present study has been undertaken to find the relationship between academic performance and
creativity of prospective teachers. A sample consisted of 842 prospective teachers was taken from teacher
education colleges affiliated to Guru Nanak Dev University, Amritsar. The data was analyzed by using
Pearsons Product Moment Correlation and t-test. The study revealed that there was no relationship
between achievement motivation and creativity of prospective teachers. Further it was also found that
there was significant difference in achievement motivation of prospective teachers studying in Grant-in-
Aid and Self-financed colleges.

INTRODUCTION

Education is the most dominant and forceful device to bring out requisite transformations in the
individual as well as the society. These changes are in terms of more extensive knowledge, better growth
of intellectual ability, development of certain skills peculiar to each subject area, attitude and better
adjustment to the given environment.

According to National Policy of Education (1986), “Education has an acculturation role. It refines
sensitivities and perceptions that contribute to national cohesion, a scientific temper and independence of
mind and spirit- thus furthering the goals of socialism and democracy enriched in our constitution.”

The efficacy and strength of an educational system largely depends upon the quality of its teachers.
However lofty the aims, however up-to-date and generous the equipment, however efficient the
educational administration, the value to the children is determined by the teachers.

Teacher education is an important area of concern in our education system because development in a
country depends greatly on the quality of its teachers. Teacher education constitutes an important segment
of professional education. It refers to the policies and procedures designed to equip prospective teachers
with the knowledge, attitudes, behaviour and skills they require to perform their tasks effectively in the
school and the classroom.

CONCEPT OF ACADEMIC PERFORMANCE

Academic performance of students shows that how they deal with their studies how they cope with or
accomplish different tasks given to them by the teachers. It is the ability to study, remember facts and
being able to communicate one’s knowledge verbally or non-verbally. However, the Dictionary meaning
of performance is the act of performing or the state of being performed. Thus performance refers to the
fulfilment or accomplishment of a promise, contract or other obligations according to its needs.
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Busari (2000) stated that academic performance is generally regarded as knowledge attained or
skills developed in the various educational subjects.
A plethora of studies on academic performance revealed that various factors affect academic
performance of students (Abar et al, 2009; Curcio et al, 2006; Johnson, 2008; Johnson et al,
2006; Layne et al, 2008; Liew et al, 2008; Mizuno et al, 2008; Moller et al, 2006; Parker et
al, 2004; Schlee et al, 2008; Thompson and Zamboanga, 2004; Zhang, 2004).
CONCEPT OF CREATIVITY

By creativity, we usually understand an activity resulting in some new products of a
definite social value. It is not so that only a person who invents a new technical device is
creative. A person is considered creative if he solves a problem in different manner. The
production of something new is included in almost all the definitions of creativity. Creativity is
something which takes into account its relationship with external and internal environments of an
individual. The environment constrains either facilitate or impede manifestation of the creative
potential that lies within the individual.
Mumford (2003) suggested, “Over the course of the last decade, however, we seem to have reached a
general agreement that creativity involves the production of novel and useful products”. Creativity is a
very complex human performance as well as a thing to utmost importance for the prosperity of mankind.
Now if creativity is of such significance for universal development, the question arises, what is creativity?
Otatoye et al (2010) investigated relationship between students’ creativity and academic
performance and found a very low negative insignificant relationship between these variables.
Bikar and Talip (2011) studied the relationship between figural creativity and academic
performance among form four students in rural area in Sabah. This study was conducted on 300
students from few secondary schools selected randomly. The results of the study showed that
students of rural areas are more creative in Figural fluency followed by Figural Flexibility,
Figural Originality and Figural Elaboration. Male students were more creative in Figural Fluency
and female students are more creative in Figural Originality and Figural Flexibility. Finally this
study also showed that there was a strong correlation between Figural creativity and academic
performance.
OBJECTIVE
The study was conducted to achieve the following objectives:
To find out the relationship between Academic performance and Creativity of prospective teachers.
SUB-OBJECTIVES
To find out the difference in Academic performance of male and female prospective teachers.
To find out the difference in Academic performance of arts and science stream prospective teachers.
To find out the difference in creativity of male and female prospective teachers.
To find out the difference in creativity of arts and science stream prospective teachers.

HYPOTHESES

In order to achieve the objective and sub-objectives, following hypothesis are framed.

There will be no significant relationship between Academic Performance and Creativity of prospective
teachers.
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There will be no significant difference in Academic performance male and female prospective teachers.
There will be no significant difference in Academic performance of arts and science stream prospective
teachers.

4. There will be no significant difference in creativity of male and female prospective teachers.

5. There will be no significant difference in creativity of arts and science stream prospective teachers.
METHOD OF STUDY

The sample of the study consisted of 842 prospective teachers from Educational colleges affiliated to
Guru Nanak Dev University, Amritsar. The subjects were administered Verbal Test of Creative Thinking
and academic performance of prospective teachers were taken from their marks obtained in annual
examination. A brief introduction regarding the goal of study and assurance of confidentiality was given.
TOOLS USED

To achieve the objectives of the study, the following tool was used.

Verbal Test of Creative Thinking developed and standardized by Bager Mehdi (2004).

STATISTICAL TECHNIQUES USED

Pearsons correlation coefficient was used to find out the relationship and t-Ratio was used to find out the
difference in means.

ANALYSIS OF DATA AND DISCUSSION OF RESULTS

HYPOTHESIS 1:

THERE WILL BE NO SIGNIFICANT RELATIONSHIP BETWEEN ACADEMIC
PERFORMANCE AND CREATIVITY OF PROSPECTIVE TEACHERS.

TABLE 1
N Academic Performance Creativity r
Mean Mean
842 697.6 60 0.063

*Significant at 0.05 level
** Significant at 0.01 level

The results shown in Table 1 above indicate that there is a no relationship between
academic performance and creativity of prospective teachers. The correlation is not significant at
0.05 level of probability. In the light of the above results, the null hypothesis— 1 that there
exists no significant relationship between academic performance and creativity of
prospective teachers is not rejected.

Thus academic performance of prospective teachers is not correlated with their creativity.
It may, therefore, be concluded that Academic Performance of prospective teachers was
independent from their Creativity. These results support the findings of Cicirelli (1965),
Wallach and Kagan (1965), Bentley (1966), Nwazuoke and Okechukwu (1992) and Olatoye
et al (2010) which show that there is no relationship between academic performance and
creativity.

HYPOTHESIS 2:
THERE WILL BE NO SIGNIFICANT DIFFERENCE IN ACADEMIC PERFORMANCE MALE AND
FEMALE PROSPECTIVE TEACHERS.
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TABLE 2
Group Number Mean SD SEdM t-ratio
Male 105 692.39 52.879 52.879 1.175
Female 737 698.35 48.089 48.087

*Significant at 0.05 level
** Significant at 0.01 level

It is found that the mean scores of male and female are 692.39 and 698.35 respectively. The computed t-
value is 1.175 which is not significant both the levels i.e. 0.01 and 0.05 of probability. In the light of
above results the null hypothesis 2 that there will be no significant difference in academic performance of
male and female prospective teachers is not rejected.

HYPOTHESIS 3:

THERE WILL BE NO SIGNIFICANT DIFFERENCE IN ACADEMIC PERFORMANCE OF ARTS
AND SCIENCE STREAM PROSPECTIVE TEACHERS.

TABLE 3
Group Number Mean SD SEdM t-ratio
Arts 716 692.32 50.620 4.509 7.769%*
Science 126 727.66 46.437 1.735

*Significant at 0.05 level ** Significant at 0.01 level

It is found that the mean scores of arts and science stream prospective teachers are 692.32 and 727.66
respectively. The computed t-value is 7.769 which is significant at both the levels i.e. 0.01 and 0.05 of
probability. In the light of above results the null hypothesis 3 that there will be no significant difference in
academic performance of arts and science stream prospective teachers is rejected.

HYPOTHESIS 4:

THERE WILL BE NO SIGNIFICANT DIFFERENCE IN CREATIVITY OF MALE AND FEMALE
PROSPECTIVE TEACHERS.

TABLE 4
Group Number Mean SD SEdM t-ratio
Male 105 52.99 10.674 1.041 4.164%*
Female 737 57.81 11.153 0.410

*Significant at 0.05 level ** Significant at 0.01 level
It is found that the mean scores of male and female prospective teachers are 52.99 and 57.81respectively.

The computed t-value is 4.164 which is significant at both the levels i.e. 0.01 and 0.05 of probability. In
the light of above results the null hypothesis 4 that there will be no significant difference in creativity of
male and female prospective teachers is rejected.

HYPOTHESIS 5: THERE WILL BE NO SIGNIFICANT DIFFERENCE IN CREATIVITY OF ARTS
AND SCIENCE STREAM PROSPECTIVE TEACHERS.

Group Number Mean SD SEdM t-ratio
Arts 716 59.507 9.218 0.82128 2.506%*
Science 126 56.804 11.474 0.42882

*Significant at 0.05 level ** Significant at 0.01 level
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It is found that the mean scores of arts and science stream prospective teachers are 59.507 and
56.804respectively. The computed t-value is 2.506 which is significant at the level i.e. 0.05 of probability.
In the light of above results the null hypothesis 5 that there will be no significant difference in creativity
of arts and science stream prospective teachers is rejected.

CONCLUSIONS

Creativity and academic performance are two different aspects. In searching for people to carry out tasks
that involve high creativity level and academic performance should not be the only requirement for
selection because the persons who are creative may not be intelligent in academic field and vice versa.
Creativity may be beyond the thick walls of the classroom. The investigator may venture to say that most
of the creative innovations of man happened outside the classroom. Thus, it is apparent that creativity and
academic performance do not necessarily go together.

EDUCATIONAL IMPLICATIONS

1. The system in Teachers’ educational Colleges should be more open and more accepting for divergent
views. It is desired from the college administration and the teachers to have orientation in this area to
prepare them for the task of working with prospective teachers whose divergent modes of thinking often
embarrass and contradict teachers’ cognitive styles. A nation can only march forward technologically
when the creative minds and geniuses are allowed to thrive.

2. There should not be gender discrimination and equal opportunities should be given to all in schools,
colleges, Universities etc.

3 Teachers educators must initiate novel/original ideas which help to develop creativity of students. The
prospective teachers should be given training in developing good human relationships which would be
ultimately helpful in creating healthy atmosphere in the institution and will promote emotional
intelligence, creativity and academic performance.
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SPIRITUAL INTELLIGENCE — NEED OF THE HOUR
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We are aware of Intelligence and Emotional Intelligence. However, Spiritual Intelligence
is the new dimension that has been added in the realm of Psychology. It is the central and most
fundamental of all the intelligences, because it becomes the source of guidance for the others.
There is marked difference between the three concepts of 1Q, EQ and SQ, notably Intelligence
Quotient deals with Cognitive & Psychomotor domain, Emotional Quotient is related with
Affective domain, whereas Spiritual Quotient is concerned with Spiritual domain.

Crisis in character and loss of values and virtues are reflected now in every sphere of
human life. Standards of moral and social life of people are gradually declining. Different
problems in youth are mounting up day by day. So there is need of including Spiritual
Intelligence in the Schools and Teacher Education Curriculum, so that our teacher trainees
(future generation teachers) as well as students should be well acquainted with the concept and
significance of Spiritual Intelligence in the life of human beings. The paper presentation will deal
with the concept of Spiritual Intelligence, it’s Aspects and it’s need in the present scenario.

KEY WORDS

Spiritual Intelligence, Aspects of Spiritual Intelligence, Intelligence Quotient (IQ), Emotional
Quotient (EQ), Spiritual Quotient (SQ).

INTRODUCTION

We are aware of Intelligence and Emotional Intelligence. However, Spiritual Intelligence
is the new dimension that has been added in the realm of Psychology. It is the central and most
fundamental of all the intelligences, because it becomes the source of guidance for the others.
There is marked difference between the three concepts of 1Q, EQ and SQ, notably Intelligence
Quotient deals with Cognitive & Psychomotor domain, Emotional Quotient is related with
Aftfective domain, whereas Spiritual Quotient is concerned with Spiritual domain.

Crisis in character and loss of values and virtues are reflected now in every sphere of
human life. Standards of moral and social life of people are gradually declining. Different

problems in youth are mounting up day by day. So there is need of including Spiritual
Intelligence in the Schools and Teacher Education Curriculum, so that our teacher trainees
(future generation teachers) as well as students should be well acquainted with the concept and
significance of Spiritual Intelligence in the life of human beings. Let us come together to
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understand the concept of Spiritual Intelligence, it’s aspects and it’s needs in the present
scenario.

KEY WORDS

Spiritual Intelligence, Aspects of Spiritual Intelligence, Intelligence Quotient (IQ), Emotional
Quotient (EQ), Spiritual Quotient (SQ).
MEANING

“Spiritual Intelligence” is the term coined by Danah Zohar and introduced the idea in
1997 in her book “Rewiring the Corporate Brain.” In order to understand Spiritual Intelligence, it
1s useful to first be clear on what we mean when use these two words ;

Being Spiritual : To be ‘spiritual’ is to think, act and interact from an awareness of self as spirit
not form, soul not body.

Having Intelligence : Intelligence is to use what you know in the right way, at the right time, in
the right place with the right intention.

E.g., If someone praises the clothes you wear, or insults you in any way or comments
negatively about your looks, you are not affected because you ‘know’ that your real beauty lies
within your character, within your nature, which no one can ever take away.

Spiritual Intelligence is different from Spirituality. Spirituality is to “know” who you are.
Spirituality is the knowledge of yourself as spirit/soul and the understanding of your highest
spiritual qualities and attributes, which are love, peace, purity and bliss. Spiritual Intelligence is
to “realise” who you are and to live life in that awareness. Spiritual Intelligence is expression of
these innate spiritual qualities through your thoughts, attributes and behaviour.

DEFINITION

According to Cindy Wigglesworth, “Spiritual Intelligence is the ability to act with
wisdom and compassion while maintaining inner and outer peace regardless of the
circumstances.”

In the words of Robert Emmons, “Spiritual Intelligence is the adaptive use of spiritual
information to facilitate everyday problem solving and goal attainment.”

ASPECTS OF SPIRITUAL INTELLIGENCE

Danah Zohar defined 12 aspects underlying Spiritual Intelligence ;
Self-awareness: Knowing what I believe in and value, and what deeply motivates me.
Spontaneity: Living in and being responsive to the moment.
Being vision and value-led: Acting from principles and deep beliefs, and living accordingly.
Holism: Seeing larger patterns, relationships, and connections; having a sense of belonging.
Compassion: Having the quality of "feeling-with" and deep empathy.
Celebration of diversity: Valuing other people for their differences, not despite them.
Field independence: Standing against the crowd and having one's own convictions.
Humility: Having the sense of being a player in a larger drama, of one's true place in the world.
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Tendency to ask fundamental "Why?" questions: Needing to understand things and get to the

bottom of them.

Ability to reframe: Standing back from a situation or problem and seeing the bigger picture or

wider context.

Positive use of adversity: Learning and growing from mistakes, setbacks, and suffering.

Sense of vocation: Feeling called upon to serve, to give something back.
Spiritual intelligence promotes following qualities among

Compassion, Service, Honesty, Authenticity, Physical, Emotional, Mental and Spiritual clarity,

Responsibility, Discipline, Personal freedom, Tolerance, Patience, Faith, Trust & Inner security,

Wisdom, Gratitude, Humanity, Hope, Happiness, Connection with Earth, Nature, Everyday life,

individuals; Love,

Living in the present.

DIFFERENCE BETWEEN INTELLIGENCE QUOTIENT, EMOTIONAL QUOTIENT
AND SPIRITUAL QUOTIENT

Intelligence Quotient Emotional Quotient Spiritual Quotient

Allows to ask if we want
to be in that situation in
the first place. It may
motivate to create a new

logical | Allows to judge the
situation we use in and

behave appropriately

Primarily solves

problems

one.

Related with academic/ Is the intelligence about

cognitive intelligence

Related  with  healthy
relationship and the ability
to respond to the trials of
life in a positive manner. Is
out ability to manage
emotions.

meaning and value of life.

Intelligence Quotient gets
you hired

Emotional Quotient gets
you promoted

Spiritual Quotient gets you
inner peace, real solace
and balanced life.

Emphasises learning to

know and learning to do

Emphasises to

live together

learning

Emphasises learning to be

IQ = MA/CA X 100

EQ — No specific formula

SQ — Can’t be quantified

EDUCATION IS THE KEY TO SPIRITUALITY: According to Rabindranath Tagore,
“Education is the only means to enable the mind to find out that ultimate truth which
emancipates us from the bondage of dust and give us wealth not of things but of inner light, not
of power but of love.

It is also emphasised by UNESCO International Commission on Education that
Education throughout life is based on four pillars i.e.
Learning to know as “gyanyog’ — Intelligence Quotient
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Learning to do as ‘karmyog’ — Intelligence Quotient

Learning to live together as ‘sahyog’ — Emotional Quotient

Learning to be as ‘atmasakhatkar i.e. self realization which is the ultimate goal of human life —
Spiritual Quotient

So, Spiritual domain is to be included in the taxonomy of Educational objectives.

PRESENT TEACHER EDUCATION CURRICULUM

Present Teacher Education Curriculum teaches the teacher trainees about Value
Education, Intelligence and Emotional Intelligence, Value based learning experience and Values
inculcated through teaching of different school subjects. But it does not focus on Spiritual
Intelligence. So, there should be inclusion of Spiritual Intelligence aspect in the Teacher
Education Curriculum.

NEED OF SPIRITUAL INTELLIGENCE IN EDUCATION

The core values of Spiritual Intelligence include connectedness, compassion, honesty,
responsibility, respect, unity, service. It means it is closely related to Education and foundation
of Education. Today’s Education is the factory of clerks. Our Teachers, Engineers, Doctors are
experts but they don’t have ethical, social, broad view. We are working like machine, we totally
live mechanically. But, nothing is unconscious in the world. Therefore, Education must have
foundation of Spirituality. Present Educational System has failed to bring an all round
development of the student because of :

Influences on our modern generation because of advanced technology and growing urbanisation.
Unhealthy competitive environment.

Education focuses on general abilities.

Education creating more Psychological problems.

Great expectations of the teachers and parents.

Overburdened curriculum.

Education failed to develop life skills.

Faulty examination oriented education.

Therefore it is the responsibility of the Teacher Administrators and Teacher Educators to
bring about the much needed revolution in the Education System. Bringing in the aspect of
Spiritual Intelligence in the framework of Education would be a step towards such revolution
because of its relevance, which would not only benefit the Students, Teacher Educators by
increasing their persona but in turn would build a nation of Spiritually awakened citizens.
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Abstract
This paper explores about effective application of 5 E instructional model for effective learning of science
in the classroom. This paper discusses how 5 E Learning approach will help the teachers and institutions
to select most appropriate environment for learners. The author highlights implications of important
concepts in 5 E learning. It explains, how 5E is based on constructivist approach which is the base of all
the discoveries in science. It discusses about concept and importance of exploratory learning, different
aspects and benefits of active learning. it helps teachers to develop understandings and strategies to
facilitate learning though SE instructional design.
Introduction:
The 5 E learning cycle is a method of structuring a lesson that is based upon constructivist learning
theory, research-based best practices in pedagogy, and cognitive psychology. It is a recursive cycle of
distinctive cognitive stages of learning that include: engage, explore, explain, elaborate (extend), and
evaluate. The lesson often takes several days or weeks to complete.
Constructivism and Se:
Constructivism is a view of learning based on the belief that knowledge isn't a thing that can be simply
given by the teacher at the front of the room to students in their desks. Rather, knowledge is constructed
by learners through an active, mental process of development; learners are the builders and creators of
meaning and knowledge. Constructivism draws on the developmental work of Piaget (1977) and Kelly
(1991).
Twomey Fosnot (1989) defines constructivism by reference to four principles: learning, in an important
way, depends on what we already know; new ideas occur as we adapt and change our old ideas; learning
involves inventing ideas rather than mechanically accumulating facts; meaningful learning occurs through
rethinking old ideas and coming to new conclusions about new ideas which conflict with our old ideas.
A productive, constructivist classroom, then, consists of learner-centered, active instruction. In such a
classroom, the teacher provides students with experiences that allow them to hypothesize, predict,
manipulate objects, pose questions, research, investigate, imagine, and invent. The teacher's role is to
facilitate this process.
In the classroom, the constructivist view of learning can point towards a number of different teaching
practices. In the most general sense, it usually means encouraging students to use active techniques
(experiments, real-world problem solving) to create more knowledge and then to reflect on and talk about
what they are doing and how their understanding is changing.
(www.thirteen.org/edonline/concept2class/constructivism/)
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According to Ernst Von Glaserofeld, Scientific Reasoning Research Institute, Knowledge is adaptive:
from the constructivist perspective, as Piajet stressed, knowledge is an adaptive activity. This means that
one should think of knowledge as a kind of compendium

of concepts and actions that one has found to be successful, given the purposes one had in mind.

Recent research reports, such as How People Learn: Brain, Mind, Experience, and School

(Bransford, Brown & Cocking, 2000) and its companion, How Students Learn: Science in the Classroom
(Donovan & Bransford, 2005), have confirmed what educators have asserted for many years: The
sustained use of an effective, research-based instructional model can help students learn fundamental
concepts in science and other domains. If we accept that premise, then an instructional model must be
effective, supported with relevant research and it must be implemented consistently and widely to have
the desired effect on teaching and learning.

Research headed by David Klahr and colleagues has stimulated review and discussion of the relative
importance of direct instruction and discovery learning as instructional approaches to science teaching
(Chen & Klahr, 1999; Klahr & Nigam, 2004).

Talking about brief history of instructional models, the important instructional models that can be
mentioned are;

1) Herbart’s instructional model consisting of the steps, preparation, presentation, generalization,
application.

2) John Dewey’s instructional model for science including, sensing situations, clarifying the problem,
formulating a hypothesis, testing hypothesis, and acting on the solutions.

3) Atkin-Karplus Learning Cycle: Activity

Phase

Exploration Initial experience with phenomena

Invention Students are introduced to new terms
associated with concepts that are the
object of study.

Discovery Students apply concepts and use terms in

related but new situations.
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Introduction

Entrepreneurship education is a new trend in education .It is started in the mid 1980s.
Entrepreneurship education is necessary today’s education system. Today we will have to see
positively at entrepreneurship education. We can minimize unemployment through
entrepreneurship education. Hence we should try at secondary to higher education level.
Government should try for entrepreneurship education includes secondary to higher education in
education system positively. School is very important for entrepreneurship education.

What is Entrepreneurship Education

Entrepreneurship, according to Omolayo (2006) is the act of starting a company, arranging
business deals and taking risks in order to make a profit through the education skills acquired.
Another view of entrepreneurship education is the term given to someone who has innovative
ideas and transforms them to profitable activities. To him, entrepreneurship can be described as

“the process of bringing together creative and innovative ideas and coupling these with
management and organizational skills in order to combine people, money and resources to meet
an identified need and create wealth.

In the same vein, Nwangwu (2007) opined that entrepreneurship is a process of bringing
together the factors of production, which include land, labor and capital so as to provide a
product or service for public consumption. However, the operational definition of
entrepreneurship is the willingness and ability of a person or persons to acquire educational skills
to explore and exploit investment opportunities, establish and manage a successful business
enterprise.

Objectives of Entrepreneurship Education
Entrepreneurship education according to Paul (2005)is structured to achieve the following
objectives.

1. To offer functional education for the youth that will enable them to be self-employed and self-
reliant.

2. Provide the youth graduates with adequate training that will enable them to be creative and
innovative in identifying novel business

Opportunities.

3. To serve as a catalyst for economic growth and development.

4. Offer tertiary institution graduates with adequate training in risk management, to
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Make certain bearing feasible.

5. To reduce high rule of poverty.

6. Create employment generation.

7. Reduction in rural-urban migration.

8. Provide the young graduates with enough training and support that will enable them to
establish a career in small and medium sized businesses.

9. To inculcate the spirit of perseverance in the youths and adults which will enable them to
persist in any business venture they embark on.

10. Create smooth transition from traditional to a modern industrial economy

IMPORTANCE OF ENTREPRENEURSHIP EDUCATION

Education is an important factor in determining the entrepreneurial orientation in individuals.
Education may be in the form of informal or formal. The informal form of learning stresses the
importance of early role models and reinforcement patterns on the acquisition and maintenance
of entrepreneurial behavior. Role models could be parents or peer groups that provide
socialization training in entrepreneurship. Formal education is also positively correlated with
entrepreneurship. It has also been reported that entrepreneurs of healthy units, on an average, had
a higher level of education compared to those who own sick units. Entrepreneurship education
needs to gain firm ground to change the face of the economy. It is only under such a scenario that
we would witness a longer queue of job providers than job seekers. And our efforts would sure
show us productive and efficient youth, par excellence. During liberalization, which started in
India in 1991, India exerted greater effort to promote and nurture entrepreneurship. Attempts at
various levels have taken place to directly or indirectly promote entrepreneurship. Over the past
two decades there has been a growing debate about how well educational systems prepare young
people for adult life in general and ‘enterprise’ in the world of work in particular. In the present
scenario this debate becomes large.

Role of school in Entrepreneurship education

School and schools human factor is important for entrepreneurship education. Every school
should try for entrepreneurship education. School should try following way for entrepreneurship
education in school.

1. Entrepreneurship education environment-

School should create entrepreneurship environment in school. School will organize lecture
serious professions advertisement, various professions related article display on notice board.
Visit to various industry etc. school organize nearing successful entrepreneurs interview
programmed.

2. Group work attitude.

School should try for group work attitude among the student in school .various event organize in
school for group work activity. School will organized various workshop, programmed in school
.eX. poster preparation, project work etc.

3. Entrepreneurship education subject.
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Entrepreneurship education subject will have to start in school as a compulsory subject or
elective subject in school.

4. Expert faculty.

In school expert and independent faculty will have to appoint in school

Essential qualities for entrepreneurship

1. Self dependent. —school and family should create self dependent attitude in the students.
Student will do our individual work. Ex .admission process, banking work, billing work etc. self
dependent person will maker entrepreneur. Self dependent is first step of entrepreneurship.

2. Communication skill.

It is very essential skill for every person. Communication skill is needed for entrepreneur
.school will have try for skill of communication development in among student.

3. Innovative and creative attitude.

Innovative and creative attitude is important for entrepreneur. School should try for innovative
and creative attitude develop among student through entrepreneurship education.

4. Presentation skill

Presentation skill is essential for entrepreneurs. Entrepreneur should present our knowledge,
skill, idea, thinking, and marketing skill

Conclusion:-

Entrepreneurship attitude will be creating in student. Self dependent qualities will be creates in
school among student. Communication skills, innovative and creative attitude, presentation skill
qualities will be create in student. Various skills will be develop in student about enterprises.
Entrepreneurship environment will create in school. Entrepreneur will create in India.
Unemployment problems will reduce in India. Essential skillful human resource will creates
India. Positive attitude will be creating in Indian people about education system.
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Abstract
The present study deals with the co-curricular activities in 3 cities of Maharashtra State. The cities taken
for the study included Pune, Mumbai and Nasik which are selected randomly from the divisions of
Maharashtra state. Two schools were selected from each city by purposive sampling technique. The
methodology followed was qualitative method where surveys were conducted in schools it is a descriptive
research of qualitative type. The study included planning, recording and evaluation of the co-curricular
activities and the activities were related to social, aesthetic, physical, mental, cultural development of
students. Data was collected through a questionnaire having open and closed ended questions. Many
different activities are practiced in the schools for the development of students they include different sport
activities for physical development like basket ball, volley ball, long jump, shot put etc for the
development of aesthetic sense different activities like dance, drama, singing, fancy dress etc are involved
for aesthetic development. The schools also participate in community activities for social development of
students they take the students to visit orphanages, old age homes and also conduct activities in their
schools like tree plantation, cleaning of school campus etc. There is celebration of various festivals both
national and cultural to integrate among the students values of National Integration. Thus all these co-
curricular activities are undertaken in the schools for the all round development of students. But all the
schools don’t carry same activities they differ according to the schools and cities.
Introduction:
Co-curricular activities are an important aspect of education. Much learning takes place outside classroom
lectures, often in more relaxed and engaging environments. Research indicates that school systems rich in
co-curricular options produce more well-rounded and academically competitive students than those who
do not. Co-curricular activities should emphasize a balance among academic, social and creative
capacities

Co-Curricular activities, formerly referred to as extracurricular activities, are those that a student is
involved in outside of regular classes. Whereas, middle schools may offer some of these, high schools are
more likely to offer a wider variety of choices. These are taken into account in considering the
development of a child.

Many schools offer a variety of musical co-curricular activities including vocal training , instruments like
guitar, drum, table etc. Drama clubs give practice in all aspects of producing a show including acting,
directing, stage management etc. Many dance forms like classical, semi-classical, hip-hop etc.

Many schools also provide various outdoor activities like football, basketball, cricket, swimming, skating
etc.
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Significance of the study:

Co-curricular activities are good at providing opportunities for students to work in teams, to exercise
leadership and to take initiative themselves.

These activities enhance learning experiences and help in recognizing and developing their inner skills
such as leadership qualities, creative or innovative skills.

Co-curricular and Extracurricular activities give them a chance to relax, refresh and mingle easily with
others.

Most of the co-curricular and extracurricular activities are to keep the students physically active and get
them out their desks to try out new things in practical way.

Statement of Problem:

To analyze the co-curricular activities of cities in Maharashtra state and compare the co-curricular
activities of cities in Maharashtra state.

Objectives:

To analyze the co-curricular activities in schools of Pune city in Maharashtra State

To analyze the co-curricular activities in schools of Mumbai city in Maharashtra State

To analyze the co-curricular activities in schools of Nashik city in Maharashtra State

To compare the co-curricular activities in schools of Pune, Mumbai and Nashik cities in Maharashtra
State.

Conceptual Definition:

Co-curricular activities are defined as the activities that enable to supplement or complement the
curricular or main syllabi activities. These are the very important part and parcel of educational
institutions to develop the student’s personality as well as to strengthen the classroom learning. Co-
curricular activities have wide horizon to cater to the cultural, social, aesthetic development of the
child.(www.gyanunlimited.com,2014)

Operational Definition:

Co-curricular activities are non-academic activities that students participate in. They are a means of
enhancing social interaction, these activities include physical development, academic, cultural, social,
aesthetic activities and in the present study planning, recording, evaluating of activities is also studied.
Research Question:

What is the difference in co-curricular activities of Pune, Mumbai and Nasik cities of Maharashtra State?
Scope:

The study focuses on the co-curricular activities in the Maharashtra State

The study is related to the schools of Pune , Mumbai and Nasik city only

Limitations of the Study:

The tool used for data collection is researcher made.

The results of the study will solely depend on the responses obtained from the sample.

The study involves the responses from the teachers involved in co-curricular activities.

Delimitations of the study:

The study is restricted to English medium schools only.

The study is restricted to only one standard for co-curricular activities i.e. Std IX of Maharashtra State
The study is restricted to only 3 cities of Maharashtra State
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The study is restricted to only 2 schools from each city of Maharashtra State.

Methodology:

The researcher uses qualitative method where she conducts surveys in schools it is a descriptive research
of qualitative type.

Sample:

The technique of sampling used was as follows:

Probability sampling technique i.e. the cities were selected by random sampling technique according to
the zones of Maharashtra state.

Non-Probability sampling technique i.e. Purposive Sampling for the selection of schools in the 3 cities of
Mabharashtra State.

2 schools from each city were selected i.e. total 6 schools were selected

From each school 4 teachers were selected by purposive sampling i.e. total 24 teachers were selected.
Tools:

The tool was made by the researcher i.e. an open ended and close ended questionnaire was made where
the teachers were free to give their responses. Before giving it to the teachers the tool was given to the
experts for its validation. Suggestions of experts were taken into consideration and the respective
corrections were made and then after finalizing, the tools were administered to the teachers and data was
collected.

Data Collection:

In this study the researcher personally visited to the schools in cities of Maharashtra State and motivated
the teachers to give correct responses. The researcher explained the need and importance of the study to
the teachers of the schools.

Data Analysis:

Qualitative Analysis was done where the responses were written and then were segregated on the basis of
common theme i.e. Thematic Analysis and then the responses were converted into percentages and graphs
were made.

Discussion:

Objective 1:

To analyze the co-curricular activities of schools in Pune city in Maharashtra State

To achieve the objective 1 the researcher asked questions to 8 teachers from 2 schools of Pune city.

1) Planning of co-curricular activities: Both the schools taken for the study in Pune city plan their co-
curricular activities in the beginning of the academic year.

2) Recording of co-curricular activities: Researcher observed that both the schools maintained activity
registers for recording the co-curricular activities.

3) Evaluating the co-curricular activities: All the teachers of both the schools evaluate the co-curricular
activities by performance grading i.e. on the basis of their performance in the activities.

4) Activities for Physical and Mental development: For the physical development sports activities are
regularly conducted by the schools. They include indoor games like Carrom and Chess and outdoor
games like Cricket, football, shot put, volley ball.

5) Activities for Academic development: Competitions for literary and academic development are debate,
talent search; Maths Olympiad and Elocution competition are organized for academic and literary
development.
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6) Subject clubs: There are subject clubs in both the schools and emphasis is given on these clubs like
Science club, Maths club, English club. These clubs plan activities and function accordingly.

7) Activities for Moral development: Anglo Urdu Boys School conducts following for moral
development. Moral values are inculcated among students by the teachers. Personality development such
as presentation skills, communication skills and leadership qualities are incorporated in students through
role-plays. Community projects are given to students through which community feelings are inculcated.
Whereas other school i.e. St.Pauls Schools conducts Yoga education and Counselling is conducted by
experts.

Both the schools also conduct assembly for the development of moral values through pledge, Prayer
(Duuas), play devotional and patriotic songs, thought for the day is also put up in each class. Celebration
of birthdays of great leaders is also done. One school arranges rallies and other school just highlight the
importance of the great leader and his achievement in the field of education.

8) Activities for social development: The schools arrange visit to old age homes, childrens ward, give old
uniform to the needy and also granting concession in fees.

School also has contact with the rotary club and they both have a joint community project where they visit
old age homes, orphanages along with students.

9) Activities for Aesthetic development: Various activities like drama, drawing, exhibitions, Fancy dress,
Music are conducted by the schools for aesthetic development.

10) Cultural development activities: Almost all the cultural festivals like diwali, Christmas,E-id,
Makarsankrant are celebrated and students are also taken to cultural places like shanivarwada, Lal Mahal
and kelkar Museum.

11) Productive activities: The schools undertake productive activities like Craft work, Card board work,
Toy making.

One school also undertakes activity like kitchen gardening.

12) Leisure time activities: The schools also conduct leisure time activities like Stamp collection and coin
collection. One school also conducts skating as a leisure time activity.

Objective 2:

To analyze the co-curricular activities of schools in Mumbai city in Maharashtra State

1) Planning of co-curricular activities: Both the schools taken for the study in Mumbai city plan their co-
curricular activities in the beginning of the academic year and also the Principal plans the activities along
with the teachers.

2) Recording of co-curricular activities: Researcher observed that both the schools maintained
record of the co-curricular activities by using video shooting and photographs.

3) Evaluating the co-curricular activities: All the teachers of both the schools evaluate the co-curricular
activities by performance grading i.e. on the basis of their performance in the activities.

4) Activities for Physical and Mental development: For the physical development sports activities are
regularly conducted by the schools. For Mental development activities like Carom, Chess, quiz, puzzles
are also carried out and outdoor games like Cricket, football, badminton, skipping ropes, freeplay.
Running, Long jump, short jump, basket ball are conducted.

5) Activities for Academic development: Competitions for literary and academic development are debate,
Elocution competition, Essay competition are organized for academic and literary development.
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6) Subject clubs: One school does not have a subject club and another school has only eco-club as a
subject club i.e. for environment education. This club celebrates environment day and carries out
activities related to eco friendliness.

7) Activities for Moral development: In one of the school they have circle time activities where the
students sit in circle and express their thoughts on good values.

Yoga activity is also conducted.

Moral education is also imparted through the morning assembly where both the schools have prayers.

In one school they have thought for the day announced in front of everyone and the other school the
students share some news and also moral stories.

They also have singing of patriotic songs.

8) Activities for social development: One school asks the student to undertake cleanliness campaigns in
the school itself thus inculcating social value in them and In one school the circle time activities help to
develop social values among students;

9) Activities for Aesthetic development: Various activities like drama, drawing, exhibitions, Craft work,
Fancy dress, Music are conducted by the schools for aesthetic development.

10) Cultural development activities: Almost all the cultural festivals like diwali, Christmas,
Makarsankrant are celebrated and students are not taken to cultural places

11) Productive activities: In one school only craft work is carried out as a productive activity and in other
school craft work and card board work is carried as productive activity.

12) Leisure time activities: The schools also conduct leisure time activities like planting small saplings in
the school area and Stamp collection and One school also conducts photography as a leisure time activity.
Objective 3:

To analyze the co-curricular activities of schools in Nasik city in Maharashtra State

1) Planning of co-curricular activities: Both the schools taken for the study in Nasik city plan their co-
curricular activities in the beginning of the academic year and the other school apart from this also plans
the activities every month, undertaken by the Principal along with the teachers.

2) Recording of co-curricular activities: Researcher observed that in both the schools files are maintained
and the reports are generated at the end of the year and in other school files in other school points are
given to every particular house.

3) Evaluating the co-curricular activities: In one school the activities are evaluated directly by the
incharge teacher and in other school there is performance grading i.e. on the basis of their performance in
the activities.

4) Activities for Physical and Mental development: For the physical development sports activities are
regularly conducted by the schools. For Mental development activities like Caroms, and Chess, are
carried out and outdoor games like Cricket, football, basket ball volleyball, Kho-Kho and hockey are
conducted.

Also one of the schools carries on the practice of March pass, and training is given to students to face
adverse conditions. These activities are carried out during Scout Guide Program.

5) Activities for Academic development: Competitions for literary and academic development are debate,
Elocution competition, Essay competition and project making competitions are organized for academic
and literary development.
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6) Subject clubs: One school does not have a subject club and another school has subject clubs. This clubs
conducts meeting every month and discusses about the new techniques which could be used for teaching
learning to make the subject more clear to the students.

7) Activities for Moral development: In one of the school they have guest lectures by experts who speak
on development of values.

And in other school the teacher always guides the students and inculcates moral values.

Moral education is also imparted through the morning assembly where both the schools have prayers.

In one school they have thought for the day announced in front of everyone and the other school the
students share moral stories.

They also have singing of patriotic songs and pledge.

Birthdays of great leaders are also celebrated as a part of moral activity. Students give speech about these
leaders and work done by them.

8) Activities for social development: One school asks the student to undertake cleanliness campaigns in
the school itself thus inculcating social value in them and in one school they carry out tree plantation
activities.

The school also asks the children to give their old books and clothes to the school so the school
contributes to the needy children or institutions that need it.

9) Activities for Aesthetic development: Various activities like drama, drawing, exhibitions, Craft work,
Fancy dress, Music are conducted by the schools for aesthetic development.

10) Cultural development activities: Cultural festivals like Gopalkala, Raksha Bandhan diwali; annual
gathering is celebrated like a cultural event.

One school does not take the students to cultural places and another school took its students to Ajanta
caves.

11) Productive activities: In one school only craft work and clay work is carried out as a productive
activity and in other school craft work, card board work, clay work and toy making is carried as
productive activity.

12) Leisure time activities: One school conducts leisure time activities like stamp collection and coin
collection and other school does not conduct any leisure time activity.

Schools undergo the planning, recording and evaluation of the co-curricular activities and these activities
cater to physical, mental, moral, aesthetic, social development the activities differ according to the
schools. All the schools conduct prayers in the morning assembly the prayers differ according to the
culture of the school. Leisure activities like stamp and coin collection skating are also undertaken by the
schools. Activities like kitchen gardening are also conducted in schools which gives the students the
exposure to the environment.

Objective 4:

To compare the co-curricular activities in schools of Pune, Mumbai and Nashik cities in Maharashtra
State.
Sr.
No

Activities Pune Mumbai Nasik
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Abstract

The rapid changes and increased complexity of today’s world present new challenges and put new
demands on our education system. There has been generally a growing awareness of the necessity to
change and improve the preparation of teacher Educators for productive functioning in the continually
changing and highly demanding environment. In confronting this challenge necessary to consider the
complexity of the education system. Today’s teachers are well known with such assessment in the field of
education. So he should also get aware of the changes of this respective field. Today is a world of
technology many rapid changes are taking place. Traditional ways are getting replaced with new one.
The use of this technology in academic education puts high demands on the technology due to the
complex nature of the communication, and the authors maintain that the content and goals of the teaching
and tutoring must decide the choice of technology. It must also be considered whether different
technological methods should be used exclusively or combined with one another or with teaching or
tutoring in the same room. The methods demand both pedagogical and didactical knowledge in order to
ensure quality in the various areas where the technology is applied, and furthermore, a basic
understanding of technical possibilities and limitations of the technology. As a professional practitioner,
the teacher is likely to become a role model or standard for his or her students. So, researcher wants to
put light on the role of teacher should also be a subject developer. The teacher’s daily plan is often full of
countless challenges and the time constraints are very tight. However, it is expected that creativity should
be given space at work in an active search for new knowledge and new methods, and all this will be
possible only through use of technology and its strong impact.

Key Words: communications, use of technology, the role of teacher, productive functioning

Introduction:

Today the rapid advances in technology are reshaping our society, social institutions and
schools. Technology is treated as a tool to help accomplish a complex task rather than a subject of study
for its own sake (US Government, 2001).” Modern technologies have vastly increased our capacity to
know and do things and to communicate and collaborate with others. They allow us to transmit
information quickly and widely, linking distant places and diverse areas of endeavor in productive new
ways. These advances allow us to form and sustain communities for work, play and learning in ways
unimaginable just a decade ago. The students of today have a wide range of new technology open and
available to them. This information changes the relationship between people and knowledge. As you can
see when technology is applied to learner’s lives a positive outcome arises. The technological tools that
provide frequent student feedback to motivate learning disabled students to remain cognitively engaged,
particularly when corrective feedback is immediately provided (Center for Applied Research in
Educational Technology, 2005).Furthermore, at-risk students from low socioeconomic and/or minority
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backgrounds will improve their educational opportunities from using on line technology in the classroom.
Computer-based technology (CBT) can open doors to physically challenged learners that might not
otherwise be available to them. It allows for student-centered learning and collaboration, individualized
learning programs and more student independence.

Technology in Education:

Technology in the field of education is a powerful tool. The Importance of Technology in Education has
its own style which intensify its value-

Future Oriented: The future is all about technology and multi-screening. Education can’t lag behind.
Learning Becomes Interesting: It engages and challenges students with brand new and interactive
methods.

Improves Skills: digital learning, communication, collaboration, building teams, mobile learning,
listening, planning, valuing diversity, problem solving, self-direction, global awareness, social, and
presentations.

Increases Collaboration: Students can work and collaborate with people in other locations. Distance

learners can join online communities.
Reduces Weight: Instead of carrying lots of books, students just carry a laptop, a tablet or a mouse which
contain all their books and projects.

With technology benefiting various fields, life has suddenly become a joyful journey for
everyone. In the simple forms, like electronic stoves, telephones displaying caller's ID and automobiles
the ride of life has become a pleasure. In the same way, the lives of students have also taken a leap
towards easiness.

When we talk about technology in education the first and foremost advancement is the computer and
internet

Applications of Technology:

Presently, classroom learning is increasingly dependent on the integration of technology thus enhancing
learning. The current technology uses email systems, data processing and laptop audio/videos webinars.
As we go into the 21st century we as educators need to define what role the computer will play in the
students learning. Students can learn from computers-where technology used is essentially as tutors and
serves to increase students basic skills and knowledge; and can learn with computers-where technology is
used a tool that can be applied to a variety of goals in the learning process and can serve as a resource to
help higher order thinking, creativity and research skills. Due to vast surrounded use of technology in
education it expands of time and place for learning. It also increases depth of Understanding. Technology
made the situation like Learning vs. teaching which also created a one for self-expression. Person has also
become Productive in nature. In addition to fostering independent thinking, these technological processes
will also help students join the workforce with greater abilities. By using technology with real-life links to
education and the workforce, technology is used to meet real world demands in careers such as finance,
hospitals, sales, and manufacturing.

EduBlogs: EduBlogs offers a safe and secure place to set up blogs for yourself or your classroom.

.Skype: Skype can be a great tool for keeping in touch with other educators or even attending meetings
online. Even cooler, it can help teachers to connect with other classrooms, even those in other countries.
Wikispaces: Share lessons, media, and other materials online with your students, or let them collaborate
to build their own educational wiki on Wikispaces
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Educreations: Educreations is an amazing online tool for the iPad that lets teachers (or students) creates
videos that teach a given topic. Perfect for studying or getting students to show off their knowledge
Google Docs: Through Google Docs, teachers can create and share documents, presentations, or
spreadsheets with students and colleagues as well as give feedback on student-created projects.

YouTube: Not all schools allow YouTube, but they are missing out as the site contains a wealth of great
learning materials for the classroom. There’s even a special education-focused channel just for teachers
and students.

Twitter: There are so many ways Twitter can be used in education. Teachers can connect with other
educators, take part in chats, share their ideas, or even use it in the classroom to reach out to students
Google Earth: From geography projects to learning about geological processes, Google Earth can be an
amazing and fast way to show students anywhere in the world

Slide Share: With SlideShare, you can upload your presentations, documents, and videos and share them
with students and colleagues. Even better, you can take advantage of materials that other have uploaded
as well.

Reasons Not to Upgrade Technology at its space:

Even though technology is a good thing there are reasons not to upgrade it as it comes along. The
main reason is that technology is expensive. Although technology in the classroom does have many
benefits, there are clear drawbacks as well. Limited access to sufficient quantities of a technology, lack of
training, the extra time required for the implementations of technology, and the apprehension associated
with assessing the effectiveness of technology in the classroom are just a few of the reasons that
technology is often not used extensively in the classroom. To be up to date, it cost lots of money. We
require trainee teachers to use it which is not possible to facilitate every time. Usage of it is not
comfortable with everyone.
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Abstract

The use of information and communication technology (ICT) in schools is now an intrinsic part of
students’ learning, both inside and outside the classroom. The adoption and impact of ICT on teaching
practice and learning outcomes has been a source of keen interest among government policy makers,
school leaders, teachers and researchers worldwide. In today’s world Information and Communication
Technology (ICT) in the education sector plays an important role, especially in the process of
empowering the technology into the educational activities. Effective use of ICT in lessons offers the
potential to transform teaching and learning. The teachers can engage the learners to become skilled
at English Language by wusing the innovative ELT techniques like English songs, movie -
clippings, PPT presentations, CALL, MALL and many more. This paper stresses on the need to make
lessons easy and enjoyable through innovative technology based methods. This is done first by giving a
brief review about the meaning of different ICT tools and further the focus will be on instilling
Information Communication strategies in ELT. Thus this study discusses about different ICT tools and
their use in teaching learning process.

Key Words: Information communication technology, Effective use of ICT, English language teaching
(ELT)

Introduction:

Today’s world is a world of information bloom. Language has immense potential to make man
good and noble or bad and ignoble. The free exchange of language among people like the exchange of
currency, lays the foundation for society and social groupings, countries and colonies, nations and
governments. Powerful speakers and writers have stirred the feelings of their audiences. Effective
teachers have earned the lasting goodwill of their students and the community at large.

Today’s world is the world of technology and we must use technology for teaching language. It will help
to improve LSRW skill of the students. The use of technology in various fields has been so
successful and beneficial for teachers to reach some particular goals especially in education and for
those who are learning a foreign language and literature. In every step of our lives the significance of
technology is seen and enjoyed in these days. Communication has never been so easily available and fun.
"The barrier of location for people in different parts of the world has been removed by some of the latest
technologies such as the web, internet, mobile devices such as Personal Digital Assistant (PDA’s), iPhone
etc". Web- based technologies and powerful internet connections provide various new possibilities for
the development of educational technology. English is the only language that has attracted many people
around the world, for the most part due to the globalization.

It is a link language as it helps people to connect with the other country people with the help of English.
Technology is the best way to connect with the world. It is only through English that we have established
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social economic culture and political relations with other countries of the world. Being in Education
English plays an important role in the field of education. It is taught compulsory in most of the states in
the country.
Importance of technology in teaching learning process:
Now a day’s children are very mush technosavy. They like to be in front of internet for many hours and
they play with computer very easily, so researcher has felt that to make English easy technology can be a
best way and students will take interest in such a new technique of teaching. As the world is becoming
globalised the challenges in front of teachers are also increasing so teachers of English have to be ready to
use new methods of teaching for creating interest in students for learning English. Now in Education field
new techniques of teaching like CAI model, MALL, Web based learning etc .have entered and it has to be
used for teaching difficult subjects like English In every step of our lives the significance of technology is
seen and enjoyed in these days. Communication has never been so easily available and fun.
Concept of ICT:
Information: Information means the processed data in a meaningful and purposeful
form according to Shore in Hartoyo (2012:2)

Communication: Brown (2011) stated communication is transfer of information from one person to
another, whether or not it elicits confidence. But the information transferred must be understandable to
the receiver.
Technology: Technology derived from the word ‘techno’ which means technique, art or skill, and ‘logos’
which means science. Therefore, technology can be defined as a scientific knowledge of art or skill.

Based on the definitions of the three components, ICT as a whole can be described as the utility of
technology to support the effort of conveying information and communication particularly in the area of
education.
Usage of ICT tools in Teaching Learning Strategies
Podcasting: A podcast is a series of digital-media files which are distributed over the Internet using
syndication feeds for playback on portable media players and computers. Utilizing podcasts in the
classroom is very easy. The teacher can download many free ESL podcasts on the Internet to use in class.
They can assign a podcast assignment for homework and form discussion on the topic the next day.
The teacher can also assign a music podcast that introduces students to the culture as well as how the
language is often used creatively or the news channels through which the student can also learn the use of
intonation and stress.
EMAIL: By getting a single e-mail account both foreign teachers and students can join e-mail assisted
language activities. For learners of English e-mail is an excellent way to communicate with their
instructors because of its usefulness and easiness. With a single e- mail account, "foreign teachers and
students can integrate e-mail based activities into their curriculum"
BLOG: Educators can use a free platform such as BlogSpot, Word press, or Tumbler to host the blog.
Nowadays, blogs can also display photos and some people are using them with audio and even video, the
teacher should encourage the students to visit blog frequently. Teachers should respond to student posts
quickly, writing a short comment related to the content. They should also ask questions about what the
learner writes to create stimulus for writing. Writing to the blog could be required, and it may form part of
the class assessment. Students can be encouraged to post their writing homework on the blog instead of
only giving it to the teacher.
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MALL: Mall means Mobile assisted learning. Today, due to the growth of wireless and emerging
technologies, MALL is available through numerous devices including mobile phones, iPods, tablet PCs,
hand-held computers, PDAs, MP3 players, Smartphones and more. MALL currently serves not only as a
primary source of language education for students but also supports the retention and utilization of newly

acquired language skills—however they were acquired. Through mobile participation in short exercises
and tasks, learners are able to keep their linguistic talents sharp while reducing the risk of degradation of
valuable knowledge, skills and abilities.

Power point presentation: Teachers and students use PowerPoint to enhance the effectiveness Modify

lessons Enrich the information in a lesson, & make the presentation more organized and flexible. Main
points can be emphasized by using graphics, animation and sound For content review. It Provides many
choices of media presentation, Overhead Transparencies, Slide Show Presentation, Online Presentation,
Print outs, Handouts, Multimedia Presentations, Packaging presentation slides into the CD and Complete
Slide Show Mode. Students can do self study or verification because It has a spell-check function Fun and
easy Sounds and motions can help them to understand the importance of the subject.

Computer Assisted Language Learning:Computer-assisted language learning (CALL) is succinctly

defined in a seminal work by Levy as "the search for and study of applications of the computer in
language teaching and learning". CALL embraces a wide range of information and communications
technology applications and approaches to teaching and learning foreign languages CALL is the way
where students learn on their own space. Teacher is observer only and students learn through computer
programming. It really helps to increase the students’ interest in learning the English Language.

Multimedia: Multimedia are the devices that combine texts with images. It incorporates text, graphics,
image video, animation and sounds together and they are dealt with and controlled through computer. The
application of multimedia in the teaching and learning of English creates opportunity for the teacher to
bring almost real life situation in the classroom. Audio videotapes are the devices that language teachers
can use in the classroom for teaching oral English and reading comprehension.

Advantages of ICT tools in teaching learning process:

The information required will be more quickly and easily accessible for educational and teaching-learning
purposes.

Innovation in learning is growing in the presence of e-learning innovations that further facilitate the
educational process.

Progress of ICT will also allow the development of virtual classroom or classroom-based teleconference
that does not require the educator and learners are in one room.

Conclusion:

There are many pedagogical models that can be applied in the ICT classroom. ICT capability is much
broader than a set of technical components in software applications although, clearly, these are important.
ICT capability involves the appropriate selection, use and evaluation of ICT, Pupils need to know what
aspects of ICT are available to them, when to use it and why it is appropriate for the task.
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ABSTRACT
In the era of globalization, people tend to access information quickly and use it to fulfill their

needs. Internet and online resources are the easier means where information can be directly
accessed and can be used for the advantage of an individual. Nowadays internet has made people
aware, alert and knowledge seeker in overall manner. Today, there is a need to seek latest
information through internet and take action accordingly. Through the facilities such as mobile
internet, people have become closer to the world of knowledge gain.

In schools and colleges the internet facility is provided to all the students with a common goal of
information gain in mind. Students in the schools do use internet for their project work and study
related work. The idea of internet usage in schools and colleges has been developed to develop
individual skills among students and make them independent seeker of information as well as
mould their thinking through this knowledge gain.

Although schools and higher education institutes do take strives to build internet and online
resources friendly easily accessible for educational purpose, the use of internet in the teacher
education colleges is not in the stage of advancement. There is a need to understand the usage of
online resources by the students of the teacher training colleges and work upon its skillful
practice. In this paper, the researchers have conducted a survey of 47 B.Ed. students to evaluate
their usage of online resources.

*Keywords: internet, online resources, teacher education, skills, educational

1. INTRODUCTION

In the 21% century, the schools have adopted technology friendly classrooms for their students to
learn things with deeper understanding and total commitment. Now the schools look up to the
issues such as total skill development, reading, writing, listening and speaking skills with
problem solving, creative, critical and resourceful thinking. This is to ensure that the kids not
only should learn from the schools to achieve higher grades but also to become independent
individual person in life.

Teachers of such schools are trained for getting oriented with such a paradigm shift in the use of
technology in education. It is not easy to deal with such a shift in the phase from books to
technology but still teachers have successfully evolved in using such technology and trained
themselves to make the teaching-learning process easier for them and the students. But such
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computer training facilities are provided to teachers by the schools. Even though trained teachers
are learning lot more after completion of their training as a teacher, the teacher training colleges
and the teacher training curriculum has been inept in keeping pace with current requirements in
technology. It has been observed in the past few years that teachers despise technology
especially the online resources for information. This is due to the lack of awareness among them
about technology and also the trained teachers haven’t come out of the traditional teaching
methods.

The B.Ed. curriculum especially includes use of technology and Intel program for the student-
teachers to learn through technology but in practice it is generally seen the student-teachers
online references are less than required for any input in such programs. The only way to resolve
such an issue is to first understand the status of usage of online resources such as email, social
networking sites, YouTube etc. by the teachers for educational and other purposes. This will give
a direction to understand and give suggestive measures where the students can be made aware in
using online resources for their advantage.

1.1 BASIC ONLINE RESOURCES

There are various basic online resources that can be even used for educational purposes. Below
are some examples of online resources-:

a) Social Networking Websites: By social networking implicates use of interactive websites such
as Facebook, Twitter, Google+, etc. where a person shares information, photos, videos and other
materials publicly or to limited people and has access to other people’s resources who give him
permission to do so. The person can even interact with the people through chat media.

b) Websites, blogs, Emails etc.: Websites and blogs are pages that can be accessed and can have
interactive Web2.0 technology facility. Email facility is where messages can be sent and
received online. Documents can also be sent and received online through email.

¢) Videos: A person can share videos through websites like YouTube. Here, a person can also
express comments on the videos that are explored by him online.

d) Mobile Applications: Mobile applications such as WhatsApp that can be used for instant
sharing photos, videos, voice messages and messages.

e) E-resources: Such as e-library, e-magazines, e-journals etc. that can be used for information
gain.
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2. NEED OF THE STUDY

1. There is a need to see the status of usage of online resources by the student-teachers

2. There is a need to see the awareness about online resources for educational references by the
student-teachers
3. IMPORTANCE OF THE STUDY

1. For studying the importance of online resources for the student teachers

2. It is important to see the status and give suggestive measures for increasing the level of use of
online resources by the student-teachers
4. OBEJECTIVES OF THE STUDY

a) To study the level of use of online resources by student-teachers by different age groups

b) To study the level of use of online resources by student-teachers by different age groups for
educational purposes.
5. OPERATIONAL DEFINITION

a) Use: Informal and educational use of online resources by the student-teachers

b) Online-resources: mobile applications, social-networking, websites, video sharing etc.

c) Students: Student-teachers under training in B.Ed. colleges

d) Teacher Education Colleges: Teacher training colleges located in PCMC area
6. METHODOLOGY OF RESEARCH, POPULATION & SAMPLING, STATISTICAL
TOOLS AND TECHNIQUE
In this study, descriptive survey method was used. 47 B.Ed. students of PCMC area were chosen
by random sampling method for this study.
The 47 students were divided into different age groups as follows-:

A B C D
20-25 26-30 31-35 36 above
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The data was analyzed and interpreted by using percentage as the statistical technique. The tool

for the data collection was prepared by the researchers i.e. questionnaire.

7. FINDINGS OF THE STUDY

Some of the research findings are as follows-:

It was observed that only 26% of the students use internet facility everyday for various purposes

through mobiles and laptops.

It was observed that 17% students use online library and e-library facilities for their educational

references among which only 6% of the Group A age group students use such facilities

frequently.

It was observed only 64% of all the age groups use mobile internet facility, among which Group

D students are the least users of the mobile internet facility.

80%
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Use of mobile internet facility by the students

It was observed only 36% of students use mobile internet facility for educational purposes.
It was observed that 57% of the students use online video facility like YouTube for their
educational references among which Group A students use this facility 32% and Group D avails
this facility only 9%.
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Use of Online Videos such as YouTube for
educational references
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Only 32% of the students find the online videos useful for educational references.

94% of the students use other internet facilities such as websites for their educational references,
among which 49% belong to Group A, 15% belong to Group B, 19% belong to Group C and
11% belong to Group D.
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Use of internet information for educational purposes

It was observed that 81% of students can use internet facility independently for their educational
and other interests.

8. CONCLUSION

The everyday use of internet facility among the students is very less. Students should use these
facilities for updating their knowledge and other day to day information

Use of internet resources such as e-library is used very less, the students who do not use these
facilities are either not aware about such a resource or are inept to use the same for their
references

Young students are more aware and are having more expertise in using mobile internet facilities;
these students use these internet facilities mostly for chatting and sharing data

Students do use mobile internet facilities but there is less use of mobile internet for educational
purposes. Students should avail such a useful resource for knowledge gain purposes also.
Moderate number of student use online videos for their educational references. Online videos are
helpful for practical learning through observation. Such resources can be useful when students
cannot get hands-on experience. The older age group students use such facilities lesser compare
to the other groups.

Very less number of students find online videos useful for educational purposes. Students are
using moderately these online video facilities and hence should avail these facilities more for
utilizing such knowledge for educational purposes

Most of the students use other internet facilities such as websites for their educational references.
Most of the students can use internet facility independently.

9. RECOMMENDATIONS

Awareness about the use of internet facility in daily life: Students are less aware about the daily
use of internet facility for their educational benefit. Teacher educators should make them aware
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about advantages of internet facilities and how it can make their work easy and give quality
output if they are able to access wide resource of information.

For quality use of the mobile internet facility: Mobile internet facility is mostly used for
chatting, sharing and check social networking status by the students. Instead students can be
made aware about the use of mobile applications and social networking websites for educational
interaction, which will also act as their knowledge building tool.

Awareness about other online resources such as e-library, online videos etc.: Students should
be made aware about use of online resources such as e-library and online videos and their
contribution towards their knowledge development.

Practical use of internet facilities by elderly students: The matured and elderly groups among
the students are having less exposure to online resources. In such cases, the teacher educators
and the younger age group students should assist them in using online resources for their
knowledge growth.

Seminars and workshops for orientation of students: The teacher education colleges should
encourage seminars and workshops on using online resources for educational benefit of the
student-teachers. This will orient the student-teachers towards use of online resources for
knowledge building.
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Abstract

A researcher can analyze chosen problem with several different methods of analysis. They are
either qualitative or quantitative or mixed & multiple methods. “In recent years there has been an
increase in discussions about the nature and use of multiple methods by social science
researchers. This interest in multi- method research is based to a certain extent on the simple but
insightful idea that using more than one method during the phases of data collection or analysis
phases of a study may be more useful in answering research questions than using a single
method.” ( Eisenhart, 2005) (Howe, 2005). It allows for development for development that,
“seeks to use the results from one method to help, develop or inform the other method.”(Greene
etl; 1997). This permits the researcher to use more than one method, one after the other. The
New Product Development Method is used in the multi & mixed method educational research. It
is not an independent method but depends on the results of 1. Literature Analysis Method or 2.
Survey Method etc. After creating a new product, a researcher can take help of Experimental
Method to test the effectiveness of the new developed product. Finally, after testing, he declares
the product is useful or not. The NPDM requires creativity in the researcher.

Keywords: Multimethod, New Product Development Method, Survey, Literature Analysis
Method, Plan & Procedure.

1. Introduction:

In the recent time, a researcher uses different methods to fulfill different objectives of the
research. This collective research methodology, we call mixed or multimethod research. The
product method is based on the findings of the survey or Literature Analysis method etc.
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The researcher adopts this method based on the needs shown by the previous investigation. It
means that the researcher develops a need based product. He can testify the product with the help
of experimental method and after testing, he asserts that is useful or not.

2. Concept of New Product Development method (NPDM):

The following definitions will clear the concept of NPDM:

“Product development means the overall process of strategy, organization, concept generation,
product and marketing plan creation and evaluation, and commercialization of a new product.”
According to9 Product Development and management Association (PDMA)

“To improve the effectiveness of people engaged in developing and managing new products-
both new manufactured goods and new services. This includes facilitating the generation of new
information, helping convert this information into knowledge which is in a usable format, and
making this new knowledge broadly available to those who might benefit from it”

3. Plan and procedure of New Product Development (NPD):

For new product development, often referred to as the NPD (New Product Development) process
(Belliveau, Griffin, and Somermeyer, 2002), it is important to follow a clear plan and procedure
step- by-step. These four stages as follows:

Stage.1: Proposed product:

Idea generation: Purpose of NPD

Idea screening: Objective of NPD
Concept development: Aim of NPD
Stage.2: Actual Product:

Title of New Product:

Developing Procedure Based on Theories

Principles of the program
Structures of the program
Stage.3: Modified Product:

Need for modification of the product

Plan and procedure

Findings of pilot study

Resulting modification

Stage.4: Final Product:

Realization and confirmation of objectives of the program

Creation of final product.

Final Stage: Experimental: Effectiveness of the NPD

4. Relationship between Survey, Literature Analysis etc. and NPDM:

The New product Development Method follows the results of previous survey study of Literature
Analysis method etc. with the help of findings of the survey etc, the researcher develops the
product. For this, the researcher uses various tools & techniques to collect & process the
collected data.

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 82



ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

5. Relationship between Experimental Method and NPDM:

After creating the New Product, the researcher decides the experimental design to experiment the
product. A properly designed, a researcher only can guide the correct act to be done and indicates
the steps to be taken in sequential order for collecting the empirical data while verifying the
hypothesis.

The researcher uses the product on the experimental group; he decides the effectiveness of the
product after differentiation between the pre-test and posttest score data. He declares the
significance level of the developed product and decides to accept the formed hypothesis or reject
it.

6. Contribution of NPDM in the Educational Research:

In the recent years, a researcher should have an applicative sense. An educational research,
nowadays, mostly finds based on applied research. The New product Development Method is a
part of applied research. A researcher can create a new product and with the help of it he gives a
productive solution to the educational problem.

The NPDM is a modern creative method in the present educational research era.

8. Conclusion

The NPDM is a dependent method in the educational research .It is also a creative way to solve
the educational problems. It needs theoretical foundation and proper utilization of the researcher.
In short, this paper aims at to present systematic steps of NPDM before the educational
researchers.
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ABSTRACT

The following paper explores the conceptual framework of Ethnomethodology. This concept introduced
by Harold Garfinkel to concern with the empirical details of ordinary life. It represents an effort to study
the methods in and through which members concertedly produce and assemble the features of everyday
life in actual. The paper reveals the concept by focusing on history, meaning, definitions, policies, types,
difference between traditional sociology and ethnomethodology, phenomenology and ethnomethodology
and distinction between conversational analysis and ethnomethodology and conclusions. The paper may
be useful to understand the role of ethnomethodology in research area.

Key Words: Ethnomethodology, Phenomenology etc.

ETHNOMETHODOLOGY (EM)

INTRODUCTION

Education is a continuous process which makes changes in the human beings life. The main aim of
Education is to survive human being and fulfill the need of individual and nation. For the assurance and
maintaining the quality in education different trends and research methods introduced by educationist,
philosophers, thinkers, political leaders, psychologist etc., ethnomethodology is one of the trend in
research area which originating by Harold Garfinkel in sociology. It represents an effort to study the
methods in and through which members concertedly produce and assemble the features of everyday life
in actual, concrete, and not hypothetical or theoretically depicted setting. EM is a self generating order in
concrete activities, an order whose scientific appreciation depends upon neither prior description, nor
empirical generalization, nor formal specification of variables elements and their analytic relation.
ETHNOMETHODOLOGY (EM): HISTORY

Garfinkel was a student in Harvard’s Department of Social Relation where he went to study with Talcott
Parsons, although Garfinkel’s developing concern with the empirical details of ordinary life. Afterward he
mates with Alfred Schutz and Gurwitsch. They had influence of phenomenology on EM, but Garfinkel
deemphasized perceptual knowledge as a mental process concern with social facts. Afterward he mate
Fred Strodtbeck and worked with him of the project on jury decision making. While working he came
upon term such as ethnobotany, ethnophysiology, ethnophysics and others. Then he realized that
methodology was something jurors were producing as a prominent and serious feature of their
deliberations. Hence, Garfinkel coined “ethnomethodology” to refer to the study of how members of the
jury engage in practices whereby they could decide indigenous problems of adequate accountability,

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 84



ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

description, and evidence in relation to the deliberative outcomes they produced.
(http//:www.sociologyency clopedia.com).

It was originally developed by Harold Garfinkel, based on his study of: the principles and practices of
financial accounting; traditional sociological theory and methods (Primarily: Durkheim, Weber, and
Parsons); traditional sociological concerns (Hobbesian "problem of order"); and the phenomenologies of:
Aron Gurwitsch, Alfred Schutz, Edmund Husserl, Martin Heidegger, and Maurice Merleau-Ponty. Anne
Rawls provides a brief developmental history of Garfinkel, and ethno-methodology, in,
Ethnomethodology’s Program. (http://en.wikipedia.org/wiki/Ethnomethodology)
ETHNOMETHODOLOGY (EM) - MEANING:

The term Ethnomethodology can be broken down into its three constituent parts: ethno - method - (0)
logy, for the purpose of explanation.

Ethno refers to a particular socio-cultural group (for example, a particular, localized community of
surfers);

Method refers to the methods and practices this particular group employs in its everyday activities
(related to surfing);

(o) logy (from the Greek 'logos"), refers to the methodic description of these methods and practices.

The focus of the investigation used in our example is the social order of surfing, the Ethnomethodological
interest is in the "how" (the methods and practices) of the production and maintenance of this social order.
ETHNOMETHODOLOGY (EM) - DEFINITIONS:

O Anne Rawls:

"Ethnomethodology is the study of the methods people use for producing recognizable social orders".
(http://en.wikipedia.org/wiki/Ethnomethodology).

0 EM is the study of how people produce, organize, and make sense of their everyday lives.
(Garfinkel, 1967).

ETHNOMETHODOLOGY (EM) - POLICIES: (http//www.manifesto.com)

Garfinkel (1967) Defined EM research in five policy statements such as Indifference, Contingently-
Achievement Accomplishment, Relevance, Accountability and Indexicality. These are as follows
discussed:

Policy: 1. Indifference

An indefinitely large domain of appropriate setting can be located if one uses policy that any occasion
whatsoever be examined for the feature that ‘choice’ among alternatives of sense, of facticity, of
objectivity, of cause, of explanation, of communality, of practical action is a project of members’ action.
Such a policy provides that inquiries of every imaginable kind. From divination to theoretical physics,
claim our interest as socially organized artful practices. (Garfinkel, 1967, p.32)

Policy: 2. Contingently- Achieved Accomplishment

Members to an organization arrangement are continually engaged in having to decide, recognize,
persuade, or make evident the rational... character of such activities of their inquiries as counting,
grasping, interrogation, sampling, recording, reporting, planning, decision making, and the rest. Every
topic includes methodology and logic. (Garfinkel, 1967, p.32-33)

Policy: 3. Relevance

In that rational properties of practical activities be assessed, recognized, categorized, described by using a
rule or a standard obtained outside actual settings within which such properties are recognized, used,
produces and talked about by setting members. (Garfinkel, 1967, p. 33)
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Policy: 4. Accountability
The policy is recommended that any social setting be viewed as self organizing with respect to the
intelligible characters of its own appearance as either representation of or as evidences of a social order.
Any setting organizes its activities to make its properties as an organized environment of practical
activities detectable, countable, recordable, reportable, tell-a-story-aboutable, and analyzable. (Garfinkel,
1967, p. 33).
Policy: 5. Indexicality
The demonstrably rational properties of indexical expressions and indexical actions are an ongoing
achievement of the organized activities of everyday life. (Garfinkel, 1967, p. 34).
TYPES OF ETHNOMETHODOLOGICAL STUDY:
Types are in the form of characteristics given as below (George, P., 1995):

The organization of practical actions and practical reasoning.

The organization of talk-in-interaction/Conversation Analysis.

The study of work / social activity.

. The haecceity of work.
DIFFERENCE BETWEEN TRADITIONAL SOCIOLOGY AND ETHNOMETHODOLOGY
Sr. No.
TRADITIONAL SOCIOLOGY Sr. No.
ETHNOMETHODOLOGY
1 It offers an analysis of society which takes the facticity (factual character, objectivity) of the
social order for granted. 1 It concerned with the procedures (practices, methods) by which that
social order is produced, and shared.

1
2
3. Talk-in-interaction within institutional or organizational settings.
4
5

2 It provides descriptions of social settings which compete with the actual descriptions offered by
the individuals who are party to those settings. 2 Ethnomethodology seeks to describe the
procedures (practices, methods) these individuals use in their actual descriptions of those settings.
ETHNOMETHODOLOGY AND PHENOMENOLOGY:
Even though ethnomethodology has been characterized as having a "phenomenological sensibility", and
reliable commentators have acknowledged that, "there is a strong influence of phenomenology on
ethnomethodology." (Maynard/Kardash: sociologyencyclopedia.com:1484).
The confusion between the two disciplines stems, in part, from the practices of some
ethnomethodologists, who sift through phenomenological texts, recovering phenomenological concepts
and findings relevant to their interests, and then transpose these concepts and findings to topics in the
study of social order. Such interpretive transpositions do not make the ethnomethodologist a
phenomenologist, or ethnomethodology a form of phenomenology.
In, Ethnomethodology's Program (2002), Garfinkel speaks of phenomenological texts and findings as
being, "appropriated", and intentionally, "misread", for the purposes of exploring topics in the study of
social order. These appropriations and methodical "misreading”" of phenomenological texts and findings
are clearly made for the purposes of furthering ethnomethodological analyses and should not be mistaken
for logical extensions of these phenomenological texts and findings.
ETHNOMETHODOLOGY (EM) AND CONVERSATION ANALYSIS (CA): Two essential
distinctions: (Rawls / Garfinkel: 2002).

1. EM is committed to an interest in both conversational talk, and the role this talk plays in the
constitution of a given social order; think Indexicality / Reflexivity here and the essential embeddedness
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of talk in a specific social order. It is in this sense Conversational Analysis is not separate from
Ethnomethodology" (Rawls, 2002).

2. On the other hand, where the study of conversational talk is divorced from its situated context, and
de-linked from its reflexive character in terms of constituting a specific social order - that is, as it takes on
the character of a purely "technical method", and, "formal analytic enterprise in its own right" [2002:41] -
it is not a form of ethnomethodology understood in any orthodox sense. The "danger" of
misunderstanding here, as Rawls notes, is that CA in this sense becomes just another formal analytic
enterprise, like any other formal method which brings an analytical toolbox of preconceptions, formal
definitions, and operational procedures to the situation/setting under study. It might further be noted that
when such analytical concepts are generated from within one setting, and conceptually applied
(generalized) to another, the (re)application represents a violation of the orthodox EM position regarding
the ethnomethodological description of a given social order, as it ignores the essential/fundamental EM
principle of the embeddedness of talk in a specifically situated social order.

CONCLUSIONS

EM is a self generating order in concrete activities, an order whose scientific appreciation depends
upon neither prior description, nor empirical generalization, nor formal specification of variables elements
and their analytic relation. It’s useful to manage interactions of learner in teaching learning process. It
concerned with the procedures (practices, methods) by which that social order is produced, and shared.
Ethnomethodology seeks to describe the procedures (practices, methods) these individuals use in their
actual descriptions of those settings. It helps to organize practical actions of individual and institutional. It
helps to study social actions.
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Abstract
social networking is when a person uses social or business link to . expand future connectionsSocial networks and
the analysis of them is an inherently interdisciplinary academic field which emerged from social
psychology, sociology, statistics, and graph theory. Georg Simmel is considered as Father of
"web of group affiliations.The study of these structures uses social network analysis to identify

local and global patterns, locate influential entities, and examine network dynamics.
. Social network analysis is now one of the major paradigms in contemporary sociology, other

social and formal sciences. Together with other complex networks, it forms part of the nascent

field of network science

Mark Granovetter and Barry Wellman championed the analysis of social networksThe use and
prevalence of the sites has now shifted to the classroom. There is a perception that if the students
use these sites, higher education should as well. These sites can be used to feed, or push and pull
information to mobile devices like many of the contemporary smart phones classroom well. to

learn about new technologies and competitors, and as a lead generation tool to intercept potential
prospects.Social networking services have also become a mainstream topic of academic study in
various disciplines..Advantages are. Easy Customization,. Maintenance is Flexible used by
researchers professionals .legal and criminal investigations.Medical and health
applicationsSocial and political applicationWe should find ways to use and integrate SNS into
our technological approaches. to connect with students in ways that we never before imagined.
We should connect as TEACHERS to STUDENTS. That is how the newer technologies can
extend, enhance and engage the learning process

“ The things you share
are things that make
you look good, things
which you are happy
to tie into your
identity. »
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—Hilary Mason, chief data

scientist,
What is SOCIAL SITE
Even before the Internet, social networking existed. In a nutshell, social networking is when a
person uses already existing contacts to meet new people as potential social or business links.
Such links, help expand future connections.Anything that gets the company name out there, or
connects your company to helpful resources, is considered networking. Technology now makes
this possible to do online, and not just face-to-face
Social impactWeb-based social networking services make it possible to connect people who
share interests and activities across political, economic, and geographic borders! Through e-mail
and instant messaging, online communities are created where a gift economy and reciprocal
altruism are encouraged through cooperation, as information is a nontrivialgood and can be
gifted at practically no cost.
.Facebook and other social networking tools are increasingly the object of scholarly research.
They have begun to investigate the impact of social-networking sites, on issues of identity,

privacysocial capital, youth culture, and education.

Several websites are beginning to tap into the power of the social networking model for
philanthropy, connecting otherwise fragmented industries and small organizations without the
resources to reach a broader audience with interested users Social networks are providing
different ways for individuals to communicate digitally. These communities of hypertexts allow
sharing of information and ideas, an old concept placed in a digital environment.

The social network is a theoreticalconstruct useful in the social sciences to study relationship, to
describe a social structure determined by such interactions. The ties through which any given
social unit connects represent the convergence of the various social contacts of that unit. This

theoretical approach is, necessarily, relational.A social networking service is a platform to build
social networks or social relations among people who share interests, activities, backgrounds or
real-life connections. It consists of a representation of each user (often a profile), his social links,
and a variety of additional services. Most social network services are web-based and provide
means for users to interact over the Internet, such as e-mail and instant messaging. Social
network sites are varied and incorporate new information and communication tools such as
mobile connectivity, photo/video/sharing and bloggingOnline community services are sometimes
considered as a social network service, though in a broader sense, social network service usually

means an individual-centered service. The main types of social networking services are those
that contain category places means to connect with friends, , with American-based services such
as Facebook, Google+, YouTube, LinkedIn, Instagram, Pinterest, Tumblr and Twitter widely
used worldwide; Nexopia in Canada; Bebo,, and Orkut in South America and Central America;,
Asia and the Pacific Islands.There have been attempts to standardize these services to avoid the
need to duplicate entries of friends and interests. A study reveals that India has recorded world's
largest growth in terms of Social Media users in 2013. A 2013 survey found that 73% of U.S
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adults use social networking sitesSocial networks and the analysis of them is an inherently
interdisciplinary academic field which emerged from social psychology, sociology, statistics, and
graph theory.." Jacob Moreno is credited with developing the first sociograms in the 1930s to
study interpersonalrelationships. These approaches were mathematically formalized in the 1950s
and theories and methods of social networks became pervasive in the social and behavioral
sciences by the 1980s.

The Use and Role of Social Networking Sites (SNS) in Higher Education

With the explosive growth of social networking sites (like Facebook and Twitter), higher
education has been faced with an interesting, albeit expected, decision. Students are using some
of the SNS to connect with one another, with friends and with family. These sites allow and

encourage the development of networks. The ease and comfort they exhibit in using these sites
has come with their continued and intense use. They share information and pictures with others,
and eventually with the world. While the consequences of their actions or disregard of privacy
issues may cause us and them some discomfort, their use of these sites outside of the realm of
education may not impact us, much.The use and prevalence of the sites has now shifted to the
classroom. There is a perception that if the students use these sites, higher education should as
well. Students use these sites outside of the classroom, but the use of the sites as a part of the
classroom is not commonplace. Granted, there are multiple course management systems with a
wide range of features available.Should we use the common sites to deliver instruction? How do
these sites provide learning opportunities? It can be safely assumed that many of the current SNS
are used to share “information” in the form of posts and responses, similar to a threaded
discussion board.traditional” classroom well defined roles. Teachers and students know and
understand the roles and expectations of each role. Whether teacher-centered or learner-centered,
the roles are defined. SNS begin to blur these roles. The traditional roles become blurred, at
times obscured by the very medium itself. Is it acceptable to develop a closer role, almost a
friend or acquaintance, in the classroom? this role would not be tolerated, for the most part., the
very casual nature and environment of the SNS allow and encourage us to become more than a
teacher or student, we are encouraged to become friends. It may impact and potentially damage
the teacher-studentrelationship,These sites can be used to feed, or push and pull information to
mobile devices like many of the contemporary smart phones. The immediacy of information
exchange can provide some well desired benefits. Additionally, since many of the students are
already familiar with the mainstream SNS, the learning curve is significantly reduced. They are
using this medium to communicate and connect, and as such, should be able to connect to their
classes with the same medium.
However, this is where some of the traditional lines begin to blur. There exists within the “social
media policies” and “social networking policies” on the internet provides guidance on branding,
Becoming too familiar with a student, or teacher use of images or logomay disrupt the
teaching and learning endeavourssome guidelines for the use are
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* Using SNS to post information

* Supplementing classroom information

* Providing resources Aggregating resources into a single web based site

* Using the current and emerging smart phones to update, push and pull information

Efforts to support social networks via computer-mediated communication were made in many
early online services, including UsenetARPANET, LISTSERYV, and bulletin board services.
features of social networking sites were also present in online services such as America Online,
ChatNet.They focused on bringing people together to interact with each other through chat
rooms, to share personal information and ideas via personal webpages by providing free or
inexpensive webspace.. Orkut became the first social networking in Brazil and then also grow
fast in India Facebook launched in 2004, became the largest social networking site in the world
in early 2009.Facebook was first introduced (in .2004) as a Harvard social networking

site,expanding to other universities and eventually, anyone.

Emerging trends at the forefront of emerging trends in social networking sites is the
concept of "real-time web" and "location-based." Real-time allows users to contribute contents,
which is then broadcast as it is being uploaded - the concept is analogous to live radio and
television broadcasts. Twitter set the trend for "real-time" services, wherein users can broadcast
to the world what they are doing,.Monster.com, have been steadily developing a more

"socialized" feel to their career center sites to harness some of the power of social networking
sites. These more business related sites have their own nomenclature for the most part but the
most common naming conventions are "Vocational Networking Sites" or "Vocational Media
Networks", with the former more closely tied to individual networking relationships based on
social networking principles.

Companies have found that social networking sites such as Facebook and Twitter are great ways
to build their brand image.: to create brand awareness, as an online reputation management tool,
for recruiting, to learn about new technologies and competitors, and as a lead generation tool to
intercept potential prospects.Social networking services have also become a mainstream topic of

academic study in various disciplines. For example, social networking services are highly
relevant to self-studies which focus on all aspects of human identity in a technological society.
Social networks and science

Julia Porter Liebeskind et al. have published a study on how new biotechnology firms are using
social networking sites to share exchanges in scientific knowledge and information with one
another, they are able to "increase both their learning and their flexibility in ways that would not
be possible within a self-contained hierarchical organization." Social networking is allowing
scientific groups to expand their knowledge base and share ideas, and without these new means
of communicating their theories might become "isolated and irrelevant”. Researchers use social
networks frequently to maintain and develop professional relationships. They are interested in
consolidating social ties and professional contact, keeping in touch with friends and colleagues
and seeing what their own contacts are doing. This can be related to their need to keep updated
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on the activities and events of their friends and colleagues in order to establish collaborations on
common fields of interest and knowledge sharing’ Social Networks are used also to communicate
scientists research results and as a public communication tool and to connect people who share
the same professional interests, their benefits can vary according to the discipline The most
interesting aspects of social networks for professional purposes are their potentialities in terms of
dissemination of information and the ability to reach and multiply professional contacts
exponentially. Social networks like LinkedIn, Facebook, and Researcher Gate give the
possibility to join professional groups and pages, to share papers and results, publicize events, to
discuss issues and create debates.

Advantages of Social Networking Sites

Social networking sites have become increasingly popular. Many businesses have recently
become aware of the need for an online presence to attract new and Web-savvy customers.

Sites such as My Space and Facebook can be potentially advantageous marketing tools for a
local business. . A profile can be created with very little time and effort.

For the less Web-savvy individual, most sites provide straightforward instructions and a general
template to make page-construction simple.

Easy Customization With online instruction, it is easy to customize a profile page to fit the image
of your business. Many sites are dedicated to providing an endless variety of backgrounds and
clip art for social networking sites. Such options are accompanied with a code already
incorporated into the editing section of the profile page. No extra work is needed on your part.
Maintenance is Flexible After the profile is created, you update the content. It doesn't demand
constant attention; it only requires as much as you are willing to put into it.. This helps to
maintain interest in new information about your business.

Conveys Information about the Business Many sites allow you to post bulletins or blogs for
friends This gives businesses a chance to advertise weekly specials, sales, or new
products/services. For many, the Web is one of the first places they visit to search for
information. Having an online presence helps ensure your business will be one of the first they
come across in a search.

Buzz Generation When someone adds a business profile as a "friend," the profile appears in that
person's friends list. This means other people will see, and perhaps visit, the profile; thus
increasing awareness about the businessThe National School Boards Association reports that
almost 60% of students who use social networking talk about education topics online, and more
than 50% talk specifically about schoolwork. Yet the vast majority of school districts have
stringent rules against nearly all forms of social networking during the school day—even though
students and parents report few problem behaviors online.

Communication Studies

are often considered a part of both the social sciences and the humanities, drawing heavily on
fields such as sociology, psychology, anthropology, information science, biology, political
science, and economics as well as rhetoric, literary studies, and semiotics. Many communications
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concepts describe the transfer of information from one source to another, and can thus be
conceived of in terms of a network.

Role and Future of the Social Networking SitesYou can share ideas, pictures, films, music.
Socializing, rebounding old friendships, catching up with present friends and making new
friendships, even keeping the extended family in touch Distance between different continents is
no longer a barrier here; you can communicate fast and easy There is great a potential as far as
communication is concerned, if you want to launch a new project you can send it to all of your
friends in an instant without having to spend hours on phone calls a remarkable facility and also
a fast means of communication.Social networking services are increasingly being used in legal
and

criminal investigations.

Information posted on sites such as MySpace and Facebook has been used by police (forensic
profiling), probation, and university officials to prosecute users of said sites. In some situations,
content posted on MySpace has been used in court. Facebook is increasingly being used by
school administrations and law enforcement agencies as a source of evidence against student
users. This site being the number one online destination for college students, allows users to
create profile pages with personal details. These pages can be viewed by other registered users
from the same school, which often include resident assistants and campus police who have
signed up for the services” One UK police force has sifted pictures from Facebook and arrested

some people who had been photographed in a public place holding a weapon such as a knife
(having a weapon in a public place is illegal).

Medical and health applications

Its adopted by healthcare professionals as a means to manage institutional knowledge,
disseminate peer to peer knowledge and to highlight individual physicians and institutions. The
advantage of using a dedicated medical social networking site is that all the members are
screened against the state licensing board list of practitioners

It helps its members with various physical and mental ailments. For people suffering from life
altering diseases, PatientsLikeMe offers its members to connect with others dealing with similar
issues and research patient data related to their condition. For alcoholics and addicts, SoberCircle
gives people in recovery the ability to communicate with one another , recovery through the
encouragement of others who can relate to their situation..

Some social networks aim to encourage healthy lifestyles in their users. SparkPeople offers
community and social networking tools for peer support during weight loss. Fitocracy and
QUENTIQ are focused on exercise, enabling users to share their own workouts and comment on
those of other users.

Crowdsourcing applications. Crowdsourcing social media platform, such as Design Contest,
Arcbazar, Tongal, combined group of professional freelancers, such as designers, and help them
communicate with business owners interested in their suggestion. This process is often used to
subdivide tedious work or to fund-raise startup companies and charities, and can also occur
offline.
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Social and political application

In the Egyptian revolution, Facebook and Twitter both played an allegedly pivotal role in
keeping people connected to the revolt. Egyptian activists have credited social networking sites
with providing a platform for planning protest and sharing news from Tahrir Square in real time.
By presenting a platform for thousands of people to instantaneously share videos of mainly
events featuring brutality, social networking can be a vital tool in revolutions.! On the flip side,

social networks enable government authorities to easily identify, and repress, protestors and
dissidentsEducational applications

.Social networks focused on supporting relationships between teachers and their students are
now used for learning, educator professional development, and content sharing. Ning for
teachers, TermWiki, Learn Central TeachStreet and other sites are being built to foster
relationships that include educational blogs, portfolios, formal and ad hoc communities, as well
as communication such as chats, discussion threads, and synchronous forums. These sites also
have content sharing and rating features.

Social networks are also emerging as online yearbooks, both public and private. One such
service is MyYearbook, which allows anyone from the general public to register and connect. A
new trendemerging is private label yearbooks accessible only by students,Finance applications
The use of virtual currency systems inside social networks create new opportunities for global
finance. Hub Culture operates a virtual currency Ven used for global transactions among
members, product sales’ and financial trades in commodities and carbon credits. In May 2010,
Carbon pricing contracts were introduced to the weighted basket of currencies and commodities
that determine the floating exchange value of Ven. The introduction of carbon to the calculation
price of the currency made Ven the first and only currency that is linked to the environment.

Dangers

Breaking upSites such as Facebook are becoming increasingly popular tools for methods of
ending relationships, proving that although new media is being used as a tool for connecting with
individuals, it is now creating new problems associated with disconnecting from others.! Instead
of the traditional phone call or face-to-face interaction between individuals, people are now
starting to end relationships by simply changing their relationship status, knowing full-well that
their significant other will see it shortly. The problem is you are left with no closure and the

entire online world now knows you are no longer in a relationship.The new role many of the
SNS are assuming, we should exercise caution and not blur acceptable roles for teachers and
students. Becoming too familiar with a student, or teacher, may disrupt the

teaching and learning endeavours.

We should find ways to use and integrate SNS into our technological approaches. We should be
more acceptable to uses of newer technologies. We should be constantly reviewing the uses of
technology for different uses. SNS may provide us with an opportunity to connect with students
in ways that we never before imagined. We should connect as TEACHERS to STUDENTS. That
is how the newer technologies can extend, enhance and engage the learning process
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Conclusion

They might end up as a part of the globalization process where people will be controlled in a
new communist view. It is grim and rather apocalyptic, "Hoping for the best but expecting the
worst" in an unstable world as we see and perceive it today.Vigilance is good, but who can be
vigilant when we are social beings and love to share our experiences?The future of such sites,
with all good and bad has the potential to grow to a level where the benefits of it will equal the
negative aspects. Though it seems "pretty pink" now, you need to keep in mind that people can
hurt as many people as they can help, so, a good idea is to keep it safe regarding the information
you let .To conclude with I enjoy these sites, but again, the more you share, the more you expose
yourself thus opening a door that you might not be able to shut when you'll want to. Well, just
think for yourself, it is not always good to "go with the flow"- if ever! Christ says:" wise as
serpents, and harmless as doves."
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Abstract

The present paper gives information about qualitative research. In this paper need of
qualitative research, definitions of qualitative research, characteristics of qualitative research
are explained in detail. The steps for qualitative research proposal are given. The points for
assessment criteria of qualitative research are stated. The chapters for report writing are given.
For understanding some examples of qualitative research problem are given. Lastly the
importance of qualitative research is discussed. For up gradation, development & change
according to situation society & nation qualitative research is very useful.
Keywords — Qualitative Research, Inquiry, Data, Development, Research problem.

Introduction-

Near about 1970 in educational research field scientific or quantitative research method
was mostly used because “This model is based on the view that the natural science provides the
only foundation for ‘true knowledge’ & that the methods, techniques & models of operation of
the natural science offer the best framework for investigation of the social world” (Hit Chock
&Huges 1995). But later on in the 21* century researchers concluded that for the study of social
problems scientific method is very machinery type because “it fails to take intoaccount how
human situations, experiences &behaviors construct realities which are inherently
subjective”(Burns 1999). So for find out the real situations & social problems a new method
which depends on assumptions was considered for research named as Qualitative Research.
Erickson named it as Interpretive Research. Lincoln & Guba refers it as Naturalistic Inquiry.
This research is based on phenomenological paradigm which uses a variety of interpretive
research methodologies such as ethnographic, case study, phenomenological, constructivist,
participant observational & others.

Definitions-
Marshal & Rosmann (1989) — Research (Qualitative) is a process of trying to gain a better

understanding of the complexities of human interactions. Through systematic means, the
researcher gathers information about above those interactions, reflex on their meaning, arrives at
& evaluates conclusion & eventually puts forward an interpretation of those interactions.
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Strauss & Corbin (1990) — By the term qualitative research we mean any kind of research that
produces findings not arrived at by means of statistical procedures or other means of

quantification.

In general, qualitative research is a process that entails emersion in the everyday life of the
setting chosen for study that values participant’s perspective on their worlds & seek to discover
those perspectives, that views inquiry as an interactive process between the researcher &the
participants &that is primarily descriptive &relies on peoples words as the primary data.
Characteristics of Qualitative Research -

The qualitative research occurs in natural settings where human behavior & events are
considered as direct source of data.

In this type human is considered as an instrument because in human being the abilities such as
insightfulness, flexibility & responsiveness etc. are seen.

In it utilization of tactic knowledge was considered as valid.

In this study the data was emerge was descriptive.

In this purposive sampling was mostly used for gathering more information.

In this type inductive data analysis process is used for making sense of field data.

Reality is multiple so generalized theories were build by grounded theory data.

It is an emergent design in its negotiated outcomes.

It focuses on the process that is occurring as well as the product/ outcome.

10) In this type special criteria such as internal validity, external validity, reliability & objectivity

1)
2)
3)
4)
5)
6)
7)
8)
9

1)
2)
3)
4)
5)

used for trustworthiness.

Qualitative Research Proposal Scheme Units —
There are following steps which are included in research proposal of qualitative research.

Identification of problem & its logical support.

Entry in proper study field & its improvement.

Planning of purposive sample selection.

Planning of data collection.

Planning of data analysis.

Planning of reliability of study.

Planning for spreading the conclusions.

Managemental planning for success in study.

Commentry of temporary research design.

Criteria of Qualitative Research -
Following 5 criteria are used for assessment of qualitative research study.
Credibility
Transferability
Dependability
Conformability
Reflexive Journal
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Qualitative Research Report Writing -
Use of case study method was proper for report writing of qualitative research study.
Following 6 chapters are included in the report writing of this type of study.
Primary Part & Introduction
Review Of Related Literature
Detailed explanation of Methodology
Data Analysis
Results
Appendix
Research Problems -
For example some research problems are given as follows.
Review of educational articles published in Indian Express Newspaper between 2009 to 2013.
Student-teacher relationship (between) of one primary school.
Study of CBES pattern Syllabus.
Development of confidence level among Junior colleges students.
Study of tribal people life style.
Effect of Malin Landslide on the development of students.
Comparative study of Indian & American education pattern.
Study of effectiveness interaction on personality development.
Constructivist approach & learning of students

10) Effect of environmental pollution on physical fitness of students.

1)
2)
3)
4)

5)

6)
7)
8)
9

Importance of Qualitative Research -

It is useful for developing attitudes, beliefs & motivation within a subject.

It develops an inside view of phenomena getting as close as possible to subject.

Qualitative data provide depth & detail information of subject.

The credibility of qualitative research is totally depends upon the capabilities & experience of the
researcher.

Systematic & rigorous observation, skillful interviewing & content analysis are the
characteristics of qualitative data.

Qualitative research methods focus on the process that is how something happens.

The variety of meaningfulness & insights are generated from qualitative inquiry.

Purposeful sampling is basically used for qualitative research.

Qualitative research emphasis on unique case study.

10) The aim of qualitative research is to discover the underlying motives of human behavior.
Conclusion —

Qualitative research is need base research in 21* century because through this research the
researcher finds out new conclusions which are useful to education & other fields. By using this
methodology for research we gain quality in our work. Socially useful work should be done
through the qualitative research. Society as well as nation gets benefits from qualitative research.
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Abstract

So long as learner cannot be an active participant in the learning process, learning cannot become
joyful. Children learn more and enjoy learning more when they are actively involved. National
Curriculum Framework 2005 (N.C.F -2005) has drawn attention towards this issue and has
proposed following guidelines:

O Learning process is building knowledge

O Learning is making experiences meaningful

O Students build knowledge on the basis of their prior experiences

0 Students build knowledge through interactions with their surroundings

0 Local environment and information play important role in the knowledge building
process

Constructivism is one such strategy that entails all these ideas and makes students active
participants in the learning process. The various practical possible strategies that can be
employed in our classrooms are

Inquiry

Classification

Analysis

Open questions

Concept maps

Problem solving

Nk LD~

Co-operative learning

Present article attempts to discuss some of these methods from the point of view of its practical
implementation in our education system. So long as the belief that the learner is a mere acceptor
or recipient of knowledge, learner cannot be an active participant in the learning process and
learning cannot become joyful. Children learn more and enjoy learning more when they are
actively involved, rather than when they are passive listeners. National Curriculum Framework
2005 (N.C.F -2005) has drawn attention towards this issue and has proposed following
guidelines:

O Learning process is building knowledge

O Learning is making experiences meaningful

0 Students build knowledge on the basis of their prior experiences

O Students build knowledge through interactions with their surroundings

O Local environment and information play important role in the knowledge building
process
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Constructivism, meaning and historical evolvement

The term constructivism is derived from the Latin word ‘con-struere’ meaning to arrange or to
give structure. Learning involves acquisition or reorganization of the cognitive structures.The
core idea is to activate knowledge building process. No new information is accepted as it is but is
always modified and structured on the basis of previous experiences.

The origin of the concept lies in the discussions of Socrates with his disciples. GimbatistaVicco
is believed to be the constructivist philosopher and thereafter Dewey, Piaget, Bruner, Ausubel,
Vygotsky, Glasserfield have made major contributions. Dewey is believed to be strong
proponent of constructivism and he says knowledge is something that is constructed by the
owner. But all of them seem to agree upon the fact that it is the process which is more important
than the product. The idea seem to have hidden in Vivekanand’s saying “Respect the efforts
more than the output; success would follow” indicating when a right path is chosen success
follows.

Merril M.D in his article ‘Constructivism and instructional design’ (1991) outlines following
assumptions:

Knowledge is constructed from experience

Learning is the personal interpretation of the world

Learning is an active process in which meaning is developed on the basis of experiences
Conceptual growth comes from negotiation of meanings

Learning should be situated in realistic settings

Testing and evaluation should be integrated with the process itself

(0 O O O A N

Constructivism and teaching strategies

Before we think of the appropriate teaching strategies it will be relevant to take a note of
characteristics of a constructivist learning approach.

O Learning is an active process of meaningful problem solving

0 Creation of knowledge is based on the existing knowledge

0 At times while understanding new knowledge, old information becomes an hindrance

O Learning is restructuring of pre-established concepts

O Interactions help knowledge building

O Conducive learning atmosphere is necessary for knowledge building and it diversifies
viewpoints

O Learning is rearrangement of ideas

0 Learning develops through social co-ordination

How is new knowledge built?

When new knowledge takes shape, generally, one of the following three things happen:

1. Extension: Addition to the old information and extension to its boundaries
2. Modification: Changing the old knowledge into formation of new concepts
3. Revolutionary generation of ideas: Discard the old theories, beliefs or concepts and

formulate altogether a new one.
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It is clear from the above discussion that in a constructivist approach, education system does not
stop making it student centered but attempts to make it learning centered. It is important to note
that the role of a teacher is never a secondary one it changes from manager to mentor, leader to
facilitator, authoritative to co-operative. The idea is the teacher and the students are the joint
explorers in the field of knowledge and the teacher acts as a catalyst in the process.

Classroom Strategies

The various practical possible strategies that can be employed in our classrooms are

Inquiry

Classification

Analysis

Open questions

Concept maps

Problem solving

Co-operative learning

Use of different teaching models

e AR o

. Inquiry:

It is often observed in our classrooms that while teaching, if some of the doubts are raised by the
students, teachers discourage or ask them to raise it at a later stage. This attitude curbs inquisitive
mind. It is important to note that every child thinks in different way, so there may be many
solutions to a single problem. This will result in developing logical thinking and reasoning,
which is one of the aims of mathematics teaching.

2. Classification:

Classification is one of the best ways to develop thinking and involve each student in the
process. There are many occasions in which think independently and learn by themselves.

For example, classify the following figures:

The different probable classifications will be

Close and open figures

Quadrilaterals and other figures

Triangles and other figures

Three dimensional and two dimensional figures

Figures with plane and curved surfaces

In this single activity alone, one can encourage diversified thinking. At the same time many
mathematical concepts mentioned can be introduced.

3. Analysis:

AR e

Students analyze and decide if the given information is adequate, relevant, necessary or
unnecessary. For example: Find the interest using the formula for Rs. 500 for a period of 5 years.
While solving this problem, student will identify the necessary formula, I . On closely
observing and analyzing, some of the students will definitely come up with the statement that the
information for R is missing. Such a process motivates to analytical thinking in students.

4. Open questions:
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Giving questions or situations which have multiple answers is one of the most effective way by
which divergent thinking is accelerated. Advent of new ideas leads to the generation of creative
knowledge. For example: what if rains do not set or earth’s axis is not tilted. Putting such
situations for open discussions leads to diverse thinking, analysis and synthesis, logical reasoning
and more such processes in just one action.

5. Concept Map:

Students are provided with words, phrases or group of words that revolve around a certain
concept. They are asked to group them in such a way that they will relate to the central idea.
Sometimes, the related words are written closer to give them a clue if necessary and the central
concept is announced.

Example:
Industries Efficient Engines Health
Fossil fuels  Regular servicing Skin diseases

Automobiles Use of CNG Living organisms

Nuclear plants Filters to chimney = Ozone depletion

Brick kilns Acid rain

Chloro-flouro carbons

With the given central idea and the provided clues, students will build the concept map with
appropriate logical thinking and rearrangement of ideas.

6. Problem Solving:

Certain problems or situations are posed before the students and asked to give their solutions. In
the discussion process, churning of information takes place that leads to various pros and cons of
the available solutions and the most appropriate one can be discussed and decided.

7. Co-operative learning

Needless to say that, the underlying principle of co-operative learning is the constructivist
approach. Before we think of the teaching strategies for co-operative learning, it will be relevant
to mention the defining elements of co-operative learning.

Positive inter dependence: i.e. sense of togetherness

Face to face promotive interaction: Applauding individual success

Individual and group accountability: Each one contributes for group success

Interpersonal and small group skills: Communication, trust, leadership, decision making

R

Group processing: Always to function better for group achievement

Co -operative learning is to come together to work to achieve common goals. It is a simple
process in which either teacher makes or students form small groups and carry out the assigned
tasks. All of them work together until each one completes the task successfully. Everyone
realizes and respects that - ‘S CCESS is not achieved without U’

8. Teaching models:

The teaching models that can be employed most effectively are inquiry training model, concept
attainment model, inductive thinking model, advanced organizer model etc.
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In the inquiry training model, an astonishing situation is provided and students are asked to react
or find the scientific reasoning. Students ask questions and the teacher responds only in the form
of ‘Yes-No’ resulting into a guided thinking process. This enables the students to find and build
their own knowledge.

In the concept attainment model, teacher provides ‘Yes’ and ‘No’ examples of the selected
concept. These examples are presented either sequentially or all at a time in the ‘yes’ ‘no’ form
and are encouraged to identify the essential characteristics of the concept. Thus, all the essential
characteristics are identified through appropriate examples and students define the concept.
Discussions are carried out at the end and the thinking process is analyzed. Teacher needs to be
very skillful in the selection presentation and making the students to define the concept.

In the inductive thinking models, students are encouraged to provide the examples of the
concepts which they know. By observing all the examples, students are encouraged to compare
and classify the differences in them and finally they build the new concepts. The model is broken
into three separate strategies: Concept Formation; Interpretation of Data and Application of
Principles.

In the concept formation stage, students gather data, group it and categorize it. In interpretation
of data stage, students identify critical relationships and make inferences based on their
exploration of the relationships. In the application of principles stage, students predict and form
a hypothesis, explain their hypothesis and use data to verify their position.

In the advanced organizer model, a suitable example for the chosen content is presented before
the term or concept is discussed. Advanced organizers are simply devices used in the
introduction of a topic which enable learners to orient themselves to the topic, so that they can
locate where any particular bit of input fits-in and how it links with what they already know.
Final words

Constructivist teaching is an effective way that can be employed for the students of all age
groups. It encourages, active and meaningful learning and promotes responsibility and
autonomy. It also develops sense of ownership. As constructive teaching is beneficial in
achieving desirable goals, it is important for teachers to grow professionally towards a
constructivist approach. It is not only to master pure content but also to understand and use
information to solve real world challenges.
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Abstract

This paper focused on the concept of Teaching with Emotional Intelligence and suggest the strategy for
Teaching with Emotional Intelligence. Qualitative Analysis method was use for the present Study .Data
collection through secondary source and Qualitative Analysis method was use. Emotional Intelligence is
a term coined by Daniel Goleman in his book in 1995. Emotional intelligence is a positive and exciting
topic with enormous implications education. Emerging interdisciplinary research and studies from
education, business, psychology, and behavioral medicine are showing clear and significant
contributions of emotional intelligence to human performance, personal health, and resilience. Emotional
knowledge, skills, and intelligence hold a major key to improving education and helping students,
teachers, faculty, and student development professionals attain higher degrees of achievement, career
success, leadership, and personal well-being. The learned ability of emotional intelligence integrates well
with the student development. There are many important issues and challenges facing education at the
school and higher education levels. While academic achievement and scholastic performance have been
the primary thrust of recent reform efforts, other equally important issues have taken center stage in
education. Physical safety, healthy emotional development, standards of excellence and equalitarianism,
a global economy and world perspective, changing workforce demands and the nature of work, multi-
cultural and diversity issues, retention through graduation, and personal/career needs of students and
educators are just a few examples. These important issues require a different and more balanced
perspective of accountability and quality standards — to include Teaching and learning with emotional
and the affective domain.

Key words : Emotional intelligence, Empathy, Self Awareness, Managing Emotions, Self Motivation ,
Handling Relationship

Introduction : Teachers do influence the personality of a student. Their emotional, intellectual,
moral, ethical and spiritual realms have profound influence on the development of

children. This study was an attempt to analyse and to enhance emotional intelligence of student-
teachers. If the teacher is emotionally intelligent, s’he can manage the emotional traits of her/his
students in order to provide balanced environment in the classroom. Sense of self, empathy,
kindness, intuition, motivation, awareness, social skills, forgiveness, reconciliation, dedication
are some of the major components of emotional / spiritual intelligence. All these aspects are very
much needed for the development of suitable qualities among students and hence among their
teachers too. This study is very relevant in this competitive globalised world where ‘Might is
Right’, only when supported by

Emotional intelligence and spiritual intelligence. The study would throw light into ultimately,
student-teacher’s personality development with special reference to emotional intellingenge
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In this article presented, five domains Emotional Intelligence as has been explained by Daniel
Goleman. How we can incorporate Emotional intelligence in teacher’s education , How to
incorporate teaching with emotional intelligence , Basic Steps to Emotional Intelligence in the
Classroom, Creating classroom Environment

Objective of Study: The Study was taken up with following objective in mind.

1. To Study the concept of Teaching with Emotional Intelligence
2. To suggest the strategy for Teaching with Emotional Intelligence
Study Methodology: Qualitative Analysis method was use for the present Study
Data Collection: Data collection through secondary source and Qualitative Analysis method
was use.

Concept:

Emotional intelligence is the ability to perceive emotions, to access and generate emotions so as
to assist thought, to understand emotions and emotional knowledge, and to reflectively regulate
emotions so as to promote emotional and intellectual growth

Most people first heard the term "emotional intelligence" around 1995 with the publication of
Daniel Goleman’s best-selling book Emotional Intelligence.

According to Goleman (1995),

Emotional Intelligence is the ability to motivate oneself and persist in the face of frustrations; to
control impulse and delay gratification, to regulate one’s moods and keep distress from
swamping the ability to think; to empathize and hope.

Five Domain of Emotional Intelligence :

Emotional Intelligence has been categorized into five domains as has been explained by Daniel

Goleman.

Self Awareness (SA): Knowing what we are feeling at the moment, and using those preferences
to guide our decision making; having a realistic assessment of our own abilities and a well-
grounded sense of self confidence.

Managing Emotions (ME): Handling our emotions so that they facilitate rather than interfere
with the task at hand; being conscientious and delaying gratification to pursue goals; recovering
well from emotional distress.

Self Motivation (SM): Using our deepest preferences to move and guide us towards our goals, to
help us initiative and strive to improve, and to persevere in the face of setbacks and frustrations.
Empathy (E): Sensing what people are feeling, being able to take their perspective and
cultivating rapport and attunement with a broad diversity of people.

Handling Relationship (HR): Handling emotions in relationships well and accurately reading
social situations and networks; interacting smoothly; using these skills to persuade and lead,
negotiate and settle disputes, for cooperation and teamwork.

Let us see how Emotional intelligence is important in following context:

Learning Process:
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In today’s lifestyle the students are physically, mentally & emotionally stressed. Hence, it is the
requirement of students that they should be physically, mentally as well as emotionally strong &
intelligent.

The domain of Emotional intelligence emphasizes SA, ME, SM, E, HR. The first three aspects
help students to allow them to know their strength, weakness and to manage their emotion,
motivate themselves ongoingly so that they can keep themselves mentally fit. These facilitate
students in their learning process.

Social

Due to the nuclear family and the apartment system, students are becoming introvert. They feel
lonely and so face difficulty in socializing.

The domain of emotional intelligence namely SA, ME, SM, E, HR help them to understand other
people that make them feel comfortable to socialize.

Emotional

Students are sensitive to criticism & this makes them emotionally disturbed. The first three
domains of EI SA, ME, SM fulfill their emotional need

Education System

Emotional intelligence is considered now days vital for success, then why don’t we start teaching
its components to our students at school? If it affects student’s achievement, then it is imperative
for schools to integrate it in their curricula, hence raising the level of student success

As Carnegie mention that Emotions is the “Mental Dynamite” which may lift one to great
heights of achievement or dash one to the lowest depth of failure and no amount of education,
experience , intelligence, or good intentions can alter or modify

So it is important to incorporate Emotional intelligence in teaching.

To incorporate Emotional intelligence in teacher’s education we need to combine three Things
How to incorporate teaching with emotional intelligence

Teaching with emotional intelligence involves:
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* Recognizing and responding to the feelings of both yourself and your learners in the classroom,
in order to make you both more effective in your respective roles
* Encouraging an emotional state in your learners that is conducive to learning
The use of emotional intelligence in teaching should:
* Be essential not optional
* Be deliberate not just intuitive
* Receive a greater share of our energy
Teaching with emotional intelligence means:
* planning for the emotional environment
* planning for the physical experience of learners
* dealing with your learners’ expectations
* acknowledging individual learners
* listening to your learners
» reading and responding to the feelings of individuals and groups
* considering the effect of your responses to learners’ comments and questions
* developing self-awareness as a teacher
* recognising your prejudices and preferences
* checking your nonverbal communication
* acknowledging and handling your feelings as a teacher
» revealing your feelings to learners, as appropriate
There are some basic steps to Emotional Intelligence in the Classroom
Basic Steps to Emotional Intelligence in the Classroom
The teacher's level of EQ is by far the single most important variable in creating a classroom
where EI can be developed healthily. And the single most important variable in the teacher's EQ
is how they handle their own emotions, especially their negative emotions. An effective,
successful teacher is largely one who can handle his or her negative feelings in an authentic, real
and healthy way.
Here is an outline which can help the teachers.
1.. MANAGING YOUR OWN EMOTIONS
A. Identify Your Feelings
- Ask yourself: How am I feeling?
- Answer using three word sentences beginning with "I feel..."
- Label your feelings, not your children (or situation)
B. Take Responsibility for Them (Own them)
- Don't blame the children for your feelings
- Owning your feelings means not thinking in terms of:

You are making me angry
You kids are driving me crazy
- Remember that there is a little space between stimulus and response, and in this space  lies
your power to choose your reaction.
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C. Use Your Emotional Awareness to Learn About Yourself
- Your negative feelings reveal your unmet emotional needs. For example:

If you feel You need to feel
Disrespected Respected
Disobeyed Obeyed

Out of control In control

But remember that the children are not there to meet your needs, you are there to meet theirs.
Thus, you must either get your needs met somewhere else, or you must "let go" of some of your
needs, such as your need to have so much control, or to feel obeyed. And remember that respect
is something you earn, not demand. The easiest way to do this is to show respect for each
individual childs feelings, and remember his negative feelings are indications of unment
emotional needs. The more help the child identify and meet the needs, the happier everyone
will be.
D. Work on Keeping Your Area of Acceptance Wide Open
- When you feel good about yourself you are more
- accepting
- tolerant
- patient
- understanding
- predictable
====> This helps your students feel
- Accepted
- Approved of
- Secure
- Relaxed
- Good about themselves
These contribute to healthy self-esteem, openness to learn and willingness to cooperate
* Remember that Emotions are Contagious *
II. HELPING YOUR STUDENTS FEEL BETTER THROUGH INCREASED EI
A. Help them label their feelings
- Teach them a wide range of feeling words
- Start expressing your feelings
- Start talking about feelings
B. Give them real choices
- Honor their decisions
- Don't issue orders in disguise as requests
- Ask them to help you meet your needs; don't demand it
C. Respect their feelings
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- Ask them how they feel
- Ask them how they would feel before taking action
- Think about how you want them to feel - what feelings create a positive learning

environment
D. Validation

- Accept their feelings

- Show understanding, empathy, caring and concern

- Whenever there is a problem remember to always first validate the feelings
E. Empower them

- Ask them how they feel and "What would help you feel better"

- Teach them to solve their own problems using empathy, compassion and

mutual respect for each other's feelings

F. Avoid Labels and Judgment

- Avoid "shoulds"

- Avoid subjective labels (good/bad; nice/rude, etc.)
Creating classroom Environment
An EI classroom environment is necessary for students’ cognitive learning, growth, and creative
expression. Teachers can create EI classrooms by affirming students’ accomplishments in
noncompetitive ways, encouraging self-confidence, providing opportunities to take risks without
penalty, and giving thoughtful feedback. Researchers have found that students’ emotional and
academic functioning improve when caring and respectful teachers support students’ competence
in a noncomparative and noncompetitive way, and support students’ autonomy through
meaningful curriculum (Roeser, Eccles, & Sameroft, 2000).
The Positive relationship that develop between student and teacher and that, in turn, influence
academic performance are key to creating an EI classroom environment. Teacher can foster
positive relationship with their student by conveying respect and compassion for students, by
listening carefully to them, and by responding to their needs and feelings. It also important that
student feel that teacher will manage the classroom environment and relationship among students
in ways that protect their integrity and right to learn without fear of ridicule or humiliation (e.g.
where classroom norms for interacting include respect rather then put- down,) Strife or fear in
the learning process create a negative “affective filter”
Teachers can create an EI classroom environment by providing targeted, positive feedback on
successful elements of work in conjunction with suggestions for improvement .Positive
classrooms have many ways of acknowledging students’ capabilities (for example, through
teacher comments and display of student’s work). High expectations of students, combined with
support, encouragement, and opportunities for success help affirm student’s accomplishments in
noncompetitive ways.
Conclusion
After Qualitative Analysis method done it is conclude that that teaching and learning through the
Emotional intelligences helps solve many common school problems and optimizes the learning
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experience for students and teachers alike. Students will developed with balance personality. The
role and importance of emotional intelligence is it will shifts from informative learning to
transformative learning. To achieve the high goals and expectations of education in the 21st
century, the intentional inclusion and development of emotional intelligence skills in teacher
preparation programs and student development programs are needed.
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ABSTRACT

Education in its general sense is a form of learning in which the knowledge, skills, and habits of a group
of people are transferred from one generation to the next through teaching, training, or research.
Religious Education is the term given to education concerned with religion, which reflect the values and
belief for humanity. The research study was taken up by considering different religions. The further
objectives framed for research study. 1. To prepare a Pictorial Book with content of Religious Education
for the student of 1V std to create awareness. 2. To teach Religion Education with the help of prepared
Pictorial Book for the student of IV  std to create religious awareness. 3. To study the effectiveness of
Pictorial Book regarding awareness about Religious Education. The Product Development Method and
Experimental Method were used for the study. The major findings were drown by the researcher after
study the topic they are; 1. The religious awareness scores of Post Test are increased than Pre Test
scores of the 1V std. student. 2. There is a statistically significant difference between Pre Test and Post
Test score after implementation of programme by using Pictorial Book of Religious Education for
students of 1V std. 3. The prepared Pictorial Book on Religious Education is helped to develop religious
awareness among the student of IV std.

KEYWORDS: Religion, Education, Religious Education

INTRODUCTION: Education:Educationin its general sense is a form oflearningin which
the knowledge, skills, and habits of a group of people are transferred from one generation to the next
through teaching, training, or research. Education frequently takes place under the guidance of others, but
may also be autodidactic. Any experience that has a formative effect on the way one thinks, feels, or acts
may be considered educational. Education is commonly divided into stages such as preschool, primary
school, secondary school and then college, university or apprenticeship.
(http://en.wikipedia.org/wiki/L earning).

Religious Education: Religious Education is the term given to education concerned with religion. It may
refer to education provided by a church or religious organization, for instruction in doctrine and faith, or
for education in various aspects of religion, but without explicitly religious or moral aims, e.g. in
a school or college. The term is often known as religious studies.
(http://en.wikipedia.org/wiki/Education).

NEED OF RESEARCH STUDY: The researcher having the experience about the students of IV std.
that they do not having scientific and eternal knowledge of different religions.

The researcher also came to know the students’ knowledge about different religion is not up to the level
because of this they making/cracking jokes on other religion except their own.
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Sometimes researcher felt that the student having blind belief about god and the super natural concept.
She came to know that the student pray to god to overcome the examination.

The researcher tackled with the negativity of the student towards life. She realized that student having less
courage, less positive outlook towards life, and having material attitude to spend life instead of
spirituality.

By the need of era the parent working for family because of this they are not able to attend the child at all
time, so the wrong habits formed into the child and they goes downward into the future.

Researcher acquitted that the students not nurturing proper habit to build their characters because of the
ever changing social scenario, media effect and nuclear families.

By considering above need the researcher felt that if the proper Religious Education provided to the
student of IV std, it will help to make them good civilized person for the nation and society, so the
researcher wanted to do the study on present topic.

IMPORTANCE OF THE RESEARCH STUDY:

Religious Education promotes the spiritual, moral, social, cultural, mental and physical development of
pupils and of society.

Religious Education Prepares pupils for the opportunities, responsibilities and experiences of later life.
Religion and beliefs inform our values and are reflected in what we say and how we behave.
Religious Education provokes challenging questions about the ultimate meaning and purpose of
life, beliefs about God, the self and the nature of reality, issues of right and wrong and what it
means to be human.

It enhances awareness and understanding of religions and beliefs, teachings, practices and forms
of expression, and of the influence of religion on individuals, families, communities and cultures.
RE encourages pupils to learn from different religions, beliefs, values and traditions, while
exploring their own beliefs and questions of meaning.

It challenges pupils to reflect on, consider, analyze, interpret and evaluate issues of truth, belief,
faith and ethics and to communicate their responses.

It encourages them to develop their sense of identity and belonging.

It enables them to flourish individually within their communities and as citizens in a diverse
society and global community.

RE has an important role in preparing pupils for adult life, employment and lifelong learning.

It enables pupils to develop respect and sensitivity to others, in particular those whose faiths and
beliefs are different from their own.

RE can also make important contributions to other parts of the school curriculum such as citizenship,
personal, social, health and economic (PSHE) education, the humanities and the arts, education for
sustainable development. (http://www.salford.gov.uk/index.htm).

STATEMENT OF THE PROBLEM: A program to develop Religious Educational awareness by
Pictorial Book for the students of IV std of English Medium School from Pune city.

DEFINITION OF KEY TERMS:

Program: Conceptual Definition: A planned series of future events or performances.
(www.oxforddictionaries.com/definition/english/program).

Operational Definition: A planned series of religious information through Pictorial Book to create
awareness among the students of IV std.
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Develop: Conceptual Definition: Grow or cause to grow and become more mature, advanced, or
elaborate.

(www.oxforddictionaries.com/definition/english/develop).

Operational Definition: Grow or cause to grow and become more mature, advanced and aware about
Religious Education.

Religious Education: Conceptual Definition: Religious Education referring to the teaching about
religions in general and its varied aspects—its beliefs, doctrines, rituals, customs, rites and personal roles.
(www.en.wikipedia.org/wiki/Religious_education)

Operational Definition: Religious Education referring to teaching about various religions from India with
their various aspects such as beliefs, doctrines, rituals, customs, rites and personal roles as per age group
of students.

Awareness: Conceptual Definition: Awareness is the state or ability to perceive, to feel, or to
be conscious of events, objects, or sensory patterns. (http://en.wikipedia.org/wiki/Awareness)

Operational Definition: Awareness is the state or ability to perceive to feel or to be conscious about
religion from India by program.

Pictorial Book: Conceptual Definition: A Picture Book combines visual and verbal narratives in a book

format, most often aimed at young children. (http://en.wikipedia.org/wiki/Picture book)

Operational Definition: A Pictorial Book combines visual and written aspect about religions education in
a book form.

Students of IV Standard: Conceptual Definition: A student is a learner, or someone who attends an
educational institution.

(www.en.wikipedia.org/wiki/Student)

Operational Definition A student is a learner of IV standard who attends a school or a learner who has
passed III standard and enrolled in further class is called student of IV standard.

English Medium School:

Operational Definition: An English medium education system or school is one that uses English as the
primary medium of instruction — in particular.

OBJECTIVES OF RESEARCH STUDY:

To prepare a Pictorial Book with content of Religious Education for the student of IV std to create

awareness.

To teach Religion Education with the help of prepared Pictorial Book for the student of IV std to create
religious awareness.

To study the effectiveness of Pictorial Book regarding awareness about Religious Education.
ASSUMPTIONS OF RESEARCH STUDY:

Religious Education is taught in primary schools in order to enthuse, inspire and educate young people.
(http://en.wikipedia.org/wiki/Religion)

Education (RE) is a compulsory subject in the state education system in England.
(http://en.wikipedia.org/wiki/Religion)

SCOPE OF RESEARCH STUDY:

1. This study was having scope at Primary Level.

2. This study was focused on Religious Education.

3. This study was having scope to all type of Primary Education schools.

4. This study was having scope to Primary Level Syllabus.
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5. This study was having scope to all type of teaching aids.

LIMITATIONS OF RESEARCH STUDY:

Interferences from the exceptional conditions like the administration of the school were beyond the
control of the researcher.

Students’ attitude towards other religion sometimes beyond the control of researcher.

Other subject content related to religious information having exception for the present research product.
DELIMITATIONS OF RESEARCH STUDY:

The study was delimited to IV std of Primary Level.

This study was having delimitation of Hindu, Buddha, Jain, Sikkh, Muslim and Christian Religious
Education.

This study was delimited to Non-Aided English Medium School of Primary Level.

This study was delimited to the syllabus of CBSE Board of Primary Level.

This study was focused on visual type of teaching aid. In that Pictorial Book was prepare by researcher.
This study was delimited to academic year 2013-14.

REVIEWS OF RELATED LITERATURE AND RESEARCH:

Review related literature taken from institutional libraries. The material obtained from there such as in
books, Journal, Article, M. B. Much and Ph.D were mentioned.

TYPE OF RESEARCH: Applied Research was used for the present research.

RESEARCH METHOD: For the present research, Multi-research method was used that were Product
Development Method and Experimental Method.

RESEARCH DESIGN:

In the present case the researcher had selected Pre-Test and Post-Test, Single Group Designs for the
research.

The single Group was named as Experimental Group.

RESEARCH VARIABLES: Independent Variables:

The program prepared to develop Religious Educational awareness with the help of Pictorial Book.

Dependent Variables: The Religious Awareness of students in Post-Test.

Controlled Variables: The age of the students, type of school, content, tutor and medium o instruction
were controlled by the researcher.

POPULATION: The Infinite type of Population was selected for the study.

The population for the present research work was IV std students of the Non- aided English Medium
Schools in Pune District, which follows CBSE board pattern.

SAMPLE AND SAMPLING METHOD:

Selection of Schools and Division- In the present research work the researcher was select one non-aided
English medium school by Lottery Method from Simple Random Sampling Method of Probability
Sample Method.

One division of IV std was selected by lottery method from Simple Random Sampling Method of
Probability Sample Method.

Selection of Students:

The students of IV standard were selected by Incidental Sample Method from Non-Probability Sample
method.

26 students were included in a group.

TOOLS OF DATA COLLECTION:
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For the present research work, researcher was planned Awareness Test (Pre-Test and Post-Test) for the
data collection.
The purpose of test was to measure what students of IV standard had gain common knowledge about
world religions by Pictorial Book of Religious Education.
Awareness Test (Pre Test and Post Test) was conducted to know the exact effect of program of Religious
Education in the Group.
TOOLS OF DATA ANALYSIS:

t test was used as the statistical tool for data analysis.
RESEARCH PROCEDURE:

Confirmation of Objectives of Research

v
Preparation and Finalization of Tool
|

Preparation and Finalization of Product

Pilot Study

Feedback by Experts

Manipulation in Tool & Product

Implementatioﬁ%of Pre Test

Implementation of Product

Implementation of Post Test

Data collection, Analysis and Interpretation of Data

Findings & Conclusion

Chart: Research Procedure
PREARATION & FINALIZATION OF PRODUCT: A Pictorial Book of Religious Education was
prepared and finalized with the guidance of the experts and guide.

Theory Base: The following theory and approach is the base for research product.
Psychoanalysis-Fred’s System of Physiology
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e Humanistic Approach.
Types of syllabus followed: The linear type of syllabus followed to frame the text book which means
linear syllabus covers its teaching items once only.

3. _Steps of Product Development

3.1 Subject of Product: Religious Education.

3.2 Objective of Product: To create awareness of Religious Education in the students of IV std through
Pictorial Book of Religious Education.

3.3 Nature and Plan of Product:

Duration: 30 minutes per day. Total: 30 periods. Teaching period was 18, 12 for self learning.

Steps of Lesson: The Herbatian five steps of lesson plan were used to implement Pictorial Religious
Education book. These steps were Set Induction, Explanation, Recapitulation, Evaluation and
Application.

3.4 Creation of Product:
The product created by taking the review of related literature and understanding the level and background

of student. The researcher took the guidance from different experiment to make the product concrete. She
studied concept of curriculum, syllabus and text book to understand scientifically.

3.5 Actual product and its Description:
The product prepared by considering following religion and related content of that religions. They are as
follows:
Hinduism
Buddhism
Jainism
Sikhism
Christianism
Islamism

The format of the lessons is as follows:

a) Title

b) Introduction

c) Establishment and founder

d) Branches

e) Religious places

f) Philosophy

g) Symbols and their meaning

h) Exercise
Features of Prepared Text Book:

A. Interior part/Internal factors of the textbook:

a) Text book in accordance with syllabus:
The text book is prepared by considering the linear type of syllabus which is used once. The
syllabus reflects religious awareness. The main purpose of text book is to develop awareness
among the student of IV std. at primary level. The ample thoughts and views Religions are
provided in the text book to create Religious Awareness.

b) Arrangement of subject matter:
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There is proper arrangement of teaching items in sequence like overview of different religion,
their founders, philosophy, holy places and their symbols of representation, vocabulary items and
exercise questions at the end of each chapter. The total chapters are six.

Fair presentation of Pictures:

Ample number of pictures is used to represent Founder, Holy Places and religious symbols of
each religion.

Use of maxims & principles of teaching:

Easy, simple, known & general items are given at first &then according to difficulty level
complex & specific items are given. The principles like principle of selection and gradation
approach are followed.

Logical & psychological sequence of the lesson:

In this text-book logical & psychological, sequence is maintained. Structure of each chapter is
same.

Correctness of the content:

The technical and contained aspects are tried to correct and make them reliable and valid.
Sufficient illustrations:

In all lesson sufficient illustration provided as per level of student. The information followed
with relevant pictures.

Exercises:

Exercises are stated at the end of lesson and provided ample opportunity to the student to tread
and understand the text and complete exercise. All the exercise based on lesson contained and
provided sufficient covering to the objectives. In that exercise fill in the blank, match the
following, true and false, answer the following etc. activity included.

Religious Material:

All the very primary information collected from various resources and stated into book.

Material Considerations/External factors/Exterior factors:

The following external features tried to cover in the text book.

Paper size & quality:

Size of this text book is A4 and having 39 pages in it. This book is in A4 size so it is easily to
handle by the age group of primary level especially by IV Std. student.

Binding & its nature:

This book is light that is why binding and sewing is thick in size to make it more durable.

Front Page:

Front page of this book is colorful with pictures. The picture denotes Religious symbols of
Hinduism, Buddhism, Jainism, Islamism, Sikhism and Christianism. One picture of small kid is
located at the centre which is surrounded by these six religious symbolic pictures. As the small
kid view that every things is at equal level. He is accepting all aspect with innocence, that type of
innocence is not harmful to anybody. The secular aspect reflected on the face of small kid. The
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front page reflects the title of book and standard. The title of this book is Religious Education
and Std. IV.

Margins:

Margins set for this book is in standard format. From left 1.5 inch and from top, right bottom 1
inch.

Pictures:

There are pictures of Religious founder, Holy places and Religious symbols.

Title page:

The Title page framed as front page, the only name of author and guide included.

Back page:

Back page also contains 12 pictures showing the 6 holy places of different religions and there
founders. In between a picture of globe highlighting India on that globe denotes Religious
Secularism in our country and even the text book originated from India. The Back ground of
home represents India Where all deferent religion living together as we are living at home. It also
reflects unity in diversity.

Paragraphs:

Paragraphs are small in size to it easily readable. One tab space is given between each paragraph.
Size & spacing of letters:

16 sizes are given to the headers and 14 for the content under the headings and normal readable
spacing given between the letters.

Attractiveness:

Book is giving the primary knowledge of six religions in the pictorial format which is easy to
remember and correlate with live examples.

Price of the book:

According to the number of pages and use of color pictures the price fixed Rs 120.

Size & thickness of the book:

Book is prepared on A4 paper and it is having the thickness of 0.5 cm.

m) Space between two lines:

n)

p)

1.5 spaces between two lines.

Structure of the tables, pictures:

Table is used to format the data with the picture. Pictures are used with the border in the lesson
and without border in the exercise.

Color of the book:

Book is having multi color as it picture of six religions on the cover page which is describing the
unity of all the culture.

Compactness of the book:

Book contains the details descriptions of six religions i.e. Hinduism, Buddhism, Jainism,
Islamism, Sikhism, Christianism. It contained basic information of religions.

3.6 Product Testing (Pre Test):
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The product tested on a small group to see validity and reliability. The test was implemented to see the
accuracy of the product.

3.7 Reliability and Validity of Test & Product:
Content Validity was done with the help of experts and guide.
3.8 Pilot Study:

To test and the reliability of the test and product the Researcher conducted pilot study in one school for
the std. IV and as pe r the result she made changes in her tool.

3.9 Feedback for Product:

a)
b)
c)
d)
e)
a)
b)

By taking the guidance from expert the product manipulated. The expert appreciated following things:
Importance of Religious Education.

Picture Technique.

Basic content into the book.

Meaning behind symbols.

The expert suggested following suggestion:

Addition of exercises.

Use of simple language.

3.10 Finalization of Product:
The product was finalized after the changes suggested by experts.

STATISTICAL COMPARISON OF PRE TEST AND POST TEST SCORES:
The analysis was done by using raw data collected by the researcher. (Appendix G & H)

Particulars Pre test Post test
No. of Students (N) 26 26
Mean(M) 12.81 19.73
Standard Deviation(c) 4.26 4.68
Standard Error( oy) 0.83 0.92
Coefficient of Correlation (r) 0.80
Degree of Freedom (dy) 25
Standard Error of Difference(SED) 0.57
Difference between Means (D) 6.92
Obtained t value 12.14
Table t value
(Two tail Test) 0.05 level 2.060

Table: Comparison of Pre Test and Post Test Score

GRAPHICAL COMPARISONS OF PRE TEST AND POST TEST SCORES
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Graph: Scores Vs. Frequency.

Interpretation:

The above table and graph shows that the religious awareness scores of Post Test are increased than Pre
Test scores of the IV std. student.

There is a statistically significant difference between Pre Test and Post Test score after implementation of
programme by using Pictorial Book of Religious Education for students of IV std.

The pictorial book on Religious Education is helped to develop religious awareness among the student of
IV std.

MAJOR FINDINGS OF RESEARCH

1. The religious awareness scores of Post Test are increased than Pre Test scores of the IV std. student.
(Table & Graph no. 4.1)

2. There is a statistically significant difference between Pre Test and Post Test score after implementation of
programme by using Pictorial Book of Religious Education for students of IV std. (Table & Graph no.
4.1)

3. The prepared Pictorial Book on Religious Education is helped to develop religious awareness among the
student of IV std.

HYPOTHESIS OF THE RESEARCH STUDY:

H1: Research Hypothesis:

There will be significant difference in Pre Test and Post Test score about the awareness of students of IV
standard by using Pictorial Book about Religious Education.

Ho: Null Hypothesis:

There will be no significant difference in Pre Test and Post Test score about the awareness of students of
IV standard by using Pictorial Book about Religious Education.

The obtain t value is 12.14 and the table t value is 2.060. So the H1 Research Hypothesis is accepted and
the Ho is rejected.

CONCLUSIONS:

The prepared Pictorial Book of Religious Education develop awareness among the student IV std of
English medium school of Pune city

RECOMMENDATIONS:

1. The Pictorial Book of Religious Education should be prepared by considering the background of student;
society and population at national level and even consider age group, understanding level of the students.
(According to Major Finding No. 3)

2. Teacher should teach this Pictorial Book of Religious Education to create awareness in students of IV std.
(According to Major Finding No. 3)
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CONTRIBUTIONS TO KNOWELEDGE:

The present research underlined the importance of Religious Education at Primary level.

The present research given a scientific outlook towards various religious and their philosophical truth and
base.

TOPICS FOR FURTHER STUDY:

According to the present research experience and findings, the researcher suggested topics based on
teaching strategies to create awareness of Religious Education at different levels of education and
mediums, they are as listed below:

Develop Religious Awareness with the help of Pictorial Book at Secondary level.

Develop Religious Awareness with the help of Pictorial Book at Higher Secondary level.
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ABSTRACT
Benjamin Franklin said “Tell me and I will forget, teach me and I will remember, involve me and I will
learn.” There is a large amount of educational research which shows that students are more successful
when they participate in student learning teams than when they study alone. Not only do weak students
benefit by being taught by other students, but strong students gain increased subject mastery when they
have the opportunity to instruct their peers. (Biffle,2007). In the research study one such teaching
technique named as, Whole Brain Teaching Techniques grass roots of America began by Chris Biffle in
1999 was used.
The research study was taken up with following objectives. 1. To develop and implement program of
Whole Brain Teaching Techniques in Science for the students of VII standard.2.To study the effectiveness
of the Program of Whole Brain Teaching Techniques. For the research, Multi-Research method those
were Product Development Method and Experimental Method with Two Equivalent Groups Post Test-
Only, Design was used. The result of the study was that there was a significant difference between
Experimental Group (Whole Brain Teaching Techniques) and Control Group (Herbart’s Five Step of
Lesson Plan - Conventional Teaching Method) after implementation of programme by Whole Brain
Teaching Techniques in Science for students of VII std.
Keywords: Whole Brain Teaching Technique and Achievement.

INTRODUCTION: Ben Franklin (and an ancient Chinese proverb) said “Tell me and I will forget, teach
me and I will remember, involve me and I will learn.” There is a large amount of educational research
which shows that students are more successful when they participate in student learning teams than when
they study alone. Not only do weak students benefit by being taught by other students, but strong students
gain increased subject mastery when they have the opportunity to instruct their
peers.(Biffle,2007)(http://www.canadianteacher

magazine.com/ctm_teaching ideas/janfeb2012-whole-brain-teaching.shtml).

NEED OF THE RESEARCH STUDY:

The students of VII standard age desire attention and face shift mood rapidly shows optimism,
hope for the future and sensitive to criticism.

The student of this age lay the foundation of the adult age. The education given at this age would
last for life long.
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Whole Brain Teaching emphasizes how the brain learns naturally involving the whole brain in
learning process with lots of humor and peer learning.

IMPORTANCE OF THE RESEARCH STUDY:

Whole Brain Teaching Techniques helps to develop the higher order thinking ability so that students of
VII std. become efficent youth and future leaders of the nation.

The research would help to make learning environment of the students of VII std. to be supportive and
accepting of the learner’s feeling and attitude and thus help to satisfy the emotional need of the students.
It is important for teachers of VII std. to know the basics of Whole Brain Teaching Techniques, so they
can properly assess how each of their students learns.

STATEMENT OF THE PROBLEM:

“A Study of the Effectiveness of Program Using Whole Brain Teaching Techniques in the Achievement
of the Students of VII Standard of English Medium School in Science of SSC Board”.

DEFINITION OF KEY TERMS:

Effectiveness

Conceptual Definition:

Effectiveness is the degree to which something is successful in producing a desired result.
(www.oxforddictionaries.com, 2012).

Operational Definition:

Effectiveness is a degree to which the programme of Whole Brain Teaching Approach is successful to
produce a desired achievement of the students of VII std. in Science.

Program

Conceptual Definition

Program means a specially arranged selection of things to be done a plan, schedule, or procedure.
(www.thefreedictinary.com/programme).

Operational Definition
Program is a specially arranged selection of activities by using Whole Brain Teaching Approach for VII
standard students in Science subject.

Whole Brain Teaching Techniques
Conceptual Definition

Whole-brain teaching is an instructional approach derived from neurolinguistic descriptions of the
functions of the brain’s left and right hemispheres. ( misslwhole
brainteaching.blogspot.in/2012/07/whole-brain-teaching-wednesday-wbt-in.html).

Operational Definition:

Whole Brain Teaching involves acknowledging the brain based rules for meaningful learning and

organizing teaching with those rules in mind for the students of VII standard for Science subject.
Achievement

Conceptual Definition:

Achievement is a  thing done  successfully  with  effort, skill, or  courage.

(www.oxforddictionaries.com/definition/english/achievement).

Operational Definition:

Achievement is a score done successfully by the program of Whole Brain Teaching in Science.
Students of VII Standard
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Conceptual Definition:

A student is a learner, or someone who attends an educational institution. (www.thefreedictinary.com/
programme).

Operational Definition

A student is a learner of VII standard who attends a school or a learner who has passed VI standard and

enrolled in further class is called student of VII standard.

English Medium School

Conceptual Definition:

An English Medium education system or school is one that uses English as the primary medium of
instruction in particular. (www.en.wikipedia.org/wiki/English-medium_ education).

Operational Definition:

An English Medium education system or school is system is one that uses English as the primary medium
of instruction in non-aided schools following SSC Board syllabus.

Science

Conceptual Definition:

Knowledge covering general truths of the operation of general laws, esp. as obtained and tested through

scientific method [and] concerned with the physical world. (www.science
madesimple.com/science-definition.html)

Operational Definition:

Science is considered as General Science — Book Five of VII Standard of SSC Board.
SSC Board

Conceptual Definition and Operational Definition:

The Secondary School Certificate is a public examination attempted by students in India
(www.en.wikipedia.org/wiki/Secondary School Certificate)
OBJECTIVES OF RESEARCH STUDY:

1. To develop and implement the programme of Whole Brain Teaching Techniques in Science for the students
of VII standard.

2. To study the effectiveness of the Program of Whole Brain Teaching Techniques.

ASSUMPTIONS OF RESEARCH STUDY:
1. It was found that the students who received education through Whole Brain Teaching

could get more involved and interested in the learning process. (Jesame, T. P, 2009).

2. Most of the learners enjoyed Whole Brain Teaching approach and are keen on the use of it in
their learning environment with regards to the effect it has on whole brain learning. (Tanya de
Jager, 2011).

3. The action research and whole Brain Teaching assisted the participants recognizing their own
preferences. They were also able to understand their own thinking and attempted to consider
each learner’s learning style. (Tanya de Jager, 2011).

4. There is a statistically significant difference between Experimental Group (Brain Based Learning
Strategy) and Control Group (Conventional Teaching Method) after implementation of
programme by using Brain Based Learning Strategies in Mathematics for students of VII std.
(Kadam, J. A, 2013).

SCOPE OF RESEARCH STUDY:
1. The study had the scope of English Medium School syllabus.
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This research had scope in teaching techniques in Science.

The research was related to science subject of VII standard.

This research was focused on the functions of Human Brain

LIMITATIONS OF RESEARCH STUDY:

Interferences from the exceptional conditions like the administration of the school as beyond the control
of the researcher.

The teaching — learning process by other teaching approach except Whole Brain Teaching Techniques
was beyond control of the research.

The stableness of the students in teaching learning of Science was sometimes beyond the control of the
Researcher

DELIMITATIONS OF RESEARCH STUDY:

. The study was delimited to the syllabus of SSC Board for English Medium School.
. This research was delimited to teaching techniques of Whole Brain Teaching in Science. The research was

focused on the seven teaching techniques namely a) Class-

yes, b) Five Classroom Rules, c) Teach-Okay, d) The Scoreboard e) Hands and Eyes, f) Switch, g)
Mirror.

This research was delimited to General Science unit of Food And Protection of Food of VII Std.

The academic year of the study was 2013-14.

REVIEW OF RELATED LITERATURE AND RESEARCH:

Review related literature taken from institutional libraries. The material obtained from there such as in
books, in published review - Articles, Electronic Review, ERIC and M. B. Much was mentioned and in
unpublished review M. Ed, M. Phil and Ph. D were studied.

TYPE OF RESEARCH:

Applied Research was used for the present research.

RESEARCH METHOD:

For the present research, Multi-Research method was used those were Product Development Method and
Experimental Method.

RESEARCH DESIGN:

The Post Test- Only, Two Equivalent Groups Design was used for the present research.

RESEARCH VARIABLES

Independent Variables:

For Experimental Group: Whole Brain Teaching Techniques programme.

For Control Group: Herbart’s Five Steps of Lesson Plan programme.

Dependent Variables:

Achievement scores of the VII std. Students in Science.

Controlled Variables:

The age of the students, type of school, content, tutor and medium of instruction were controlled by the
researcher.

POPULATION: The Infinite type of Population was selected for the research.The populations for the
present research work were all the students of VII std. of the all Non-aided English Medium Schools in
Pune, which follows SSC board.

SAMPLE AND SAMPLING METHOD:

Selection of Schools:
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In the present research work the researcher selected school by Purposive Sample Method from Non-
Probability Sampling Method.
Selection of Students:
The students of VII std. were selected from the Schools by Incidental Sample Technique from Non-
Probability Sample Method.
Experimental Group 40 Total Sample
Control Group 40 80
TOOLS OF DATA COLLECTION:
Achievement Test (Post Test) was used for the data collection.
TOOLS OF DATA ANALYSIS:
z test was used as the statistical tool for data analysis.
RESEARCH PROCEDURE:

Selection of the Problem
11
] ¥
Selection of II]Je Sample

Selection of_lthe Unit

U
Selection, Preparation ar|_1|d Finalization of Tool

\
Preparation of thﬁ Programmes
U

Implementation ﬂf Programmes

Administration of Achievement Test (Posttest)

-
11

Data analysis and interpretation
I-I J

-

N

<
Findings and Conclusions

.

COMPARISON OF POSTTEST OF CONTROL AND EXPERIMENTAL GROUP:
The analysis was done by using raw data collected by the researcher.

Particulars Controlled Group Experiment Group
No. of Students (N) 40 40
Mean(M) 14 16.8
Standard Deviation(c) 2.22 1.30
Standard Error( o) 0.35 0.20
Coefficient of Correlation (r) 0.75
Degree of Freedom (df) 39
Standard Error of Difference(SED) 0.239
Difference between Means (D) 2.8
Obtained z value 11.71
Table z value 0.05 level 2.02
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GRAPHICAL COMPARISON OF POSTTEST OF CONTROL AND EXPERIMENTAL GROUP:

=¢=_Controlled Group

z
c
@
2
e
@
=4
'S

RESEARCH FINDINGS:

. The Achievement of Experimental Group (Whole Brain Teaching Techniques) was more effective than
the Control Group (Herbart’s Five Step of Lesson Plan -Conventional Teaching Method).

. There is a statistically significant difference between Experimental Group (Whole Brain Teaching
Techniques) and Control Group (Herbart’s Five Step of Lesson Plan -Conventional Teaching Method)
after implementation of programme by Whole Brain Teaching Techniques in Science for students of VII
std.

HYPOTHESIS TESTING:

The following hypotheses were stated for the Research Study:

H;. Research Hypothesis:

There will be significant difference between the Post Test scores of VII Std. student’s Achievement in
Science by using Whole Brain Teaching Program and Herbart’s Five Steps of Lesson Plan.

H,. Null Hypothesis:

There will be no significant difference between the Post Test scores of VII Std. student’s Achievement in
Science by using Whole Brain Teaching Program and Herbart’s Five Steps of Lesson Plan.

The obtained z value was 11.71 and table z value at 0.05 is 2.02. It shows that the obtained z value is
greater than table z value at 0.05. So that the stated Hypothesis No 1 is accepted and Hypothesis 2 is
rejected, it means that Whole Brain Teaching Techniques was comparatively more effective than
Herbart’s Five Steps of Lesson Plan (Conventional Teaching Method).

CONCLUSIONS:

The Whole Brain Teaching Techniques is significantly more effective than Herbart’s Five Steps of
Lesson Plan (Conventional Teaching Method) in Science for students of VII std.
RECOMMENDATIONS:

. Teacher should select the appropriate activity to apply seven steps of Whole Brain Teaching Techniques.
(According to finding 1).

. The programme of Whole Brain Teaching Techniques should be prepared by considering the age group,
level and subject of the students. (According to finding 2).

CONTRIBUTION TO KNOWELEDGE
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1. The present research results reflected that the Whole Brain Teaching Techniques is successful to Indian

setup so it could be apply for Indian students.

2. The present research heighted the activities based on Whole Brain Teaching Techniques in Science which

AR

will be applicable at different level of science education.
TOPICS FOR FURTHER STUDY:
According to the present research experience and findings, the researcher suggested topics based on
teaching strategies on achievement in Science at different levels of education and mediums, they are as
listed below:
Teaching Strategy of Mastery Learning on the Achievement in Science.
Teaching Strategy of Cooperative Learning on the Achievement in Science.
Teaching Strategy of Problem Based Learning on the Achievement in Science.
Teaching Strategy of Experiential Learning on the Achievement in Science
REFERENCES

BOOKS
Arvind L.P, Bansi B. P. (2007). Action Research and Innovation. Nirali Prakashan.
Agarwal, J.C. (2005). Essentials of Educational Psychology. New Delhi: Vikas  Publishing House Pvt.
Ltd.
Best JW.& Kahn JV. (2012). Research in Education (10"ed). New Delhi:
Pearson education.
Dandapani S. (2004). Advanced Educational Psychology (3™ revised and enlarged ed.). New Delhi:
Anmol Publications Pvt. Ltd.

Dandekar W.N. (2007). Evaluation in school. Pune: Shri Vidya Prakashan

Garrett, H.E. (2008). Statistics in psychology and education. Delhi: Surjeet Publications.

Kadam, C. P. (2008). Educational Statistics. Pune: Nutan Prakashan.

Kothari, C.R.(2006). Research Methodology. (3"ed.) New Delhi: New Age International (P) Limited
LokeshKoul.(2004). Methodology of Educational Research (3"ed.)Vikas Publishing House Private
Limited

Mangal S.K. (2012). Advanced Educational Psychology (2"ed.). New Delhi: Prentice Hall of India Pvt.
Ltd.

Singh, Y K. (2010). Micro Teaching. New Delhi: APH Publishing Corporation.

Singh, Y.K. (2008).Educational Technology: Teaching Learning. New Delhi: APH Publishing
Corporation.

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 130



/

An International Peer Reviewed & Referred

Scholarly Research Journal for
Humanity Science & English Language

SJIF 2013 = 1.795

.

SWOT Analysis Techniques and its Effectiveness on Teachers Trainees

Samadhan Pundlik Nikumbhl, Pritesh Rama Wadhe®
Abhinav Education Society’s College of Education (M.Ed), Ambegaon (Bk), Pune.

Abstract
The stepping in to the 21° century is becoming challenging and demanding from all prospective. Life in
general is becoming competitive and so is the source of providing quality life becoming competitive i.e.
the education. The education system by itself is striving hard to face this competition. It is in such
situations when it become vital for teachers to their SWOT Analysis Techniques with a fair judgment of
their present knowledge and prepare themselves for utilizing the opportunities present in the external
environment as also to face the threats so present.
This study was undertaken to study the effectiveness of SWOT Analysis Techniques on B. Ed. Teacher
Trainees. The research method used in this study was an Product Development and Experimental Method
with a Single Group Pretest-Posttest design was followed for this study. The result of the study was there
is a statistically significant difference between Pre Test and Post Test scores after implementation of
program of SWOT Analysis Techniques for Teacher Trainees of B. Ed. The scores increased in the Post
Test after the implementation of SWOT Analysis Techniques for the evaluation of Teacher Trainees.
Keywords: - Effectiveness, SWOT Analysis Techniques, Teacher Trainees.

INTRODUCTION: The stepping in to the 21* century is becoming challenging and demanding
from all prospective. Life in general is becoming competitive and so is the source of providing
quality life becoming competitive i.e. the education. The education system by itself is striving
hard to face this competition. It intends to chart out strategies such that maximum can be drawn
out from the environment available there by benefiting the life of the people in general.

It is in such situations when it becomes vital for teachers to their SWOT Analysis to have a fair
judgment of their present knowledge and prepare themselves for utilizing the opportunities
present in the external environment as also to face the threats so present. It is therefore essential
for teachers to evaluate itself in context to the environmental opportunities and context with the
weaknesses that possesses. This research study was done by considering above factors.

NEED OF THE RESEARCH STUDY:

Teacher Trainees are the persons undergoing the training of teaching profession by doing SWOT
Analysis. Teacher Trainees can realize the present picture about their strength and weaknesses at
the early stage of their training program and simultaneously they can aware about their future
opportunities and threats in the teaching profession.
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SNDT University provides opportunities to women education so it is the need in Teacher
Training College to extend their strength of self awareness and their skill to develop their
position as an educator in future carrier in the society.

SWOT Analysis Technique is needed to the Teacher Trainees to prepare for the competitive
examination like TET, SET and NET which are essential to work as a teaching professional in
India.
IMPORTANCE OF THE RESEARCH STUDY:

It is important for Teacher Trainees to know their strengths, weaknesses, opportunities and
threats so they can properly assess themselves.

The quality of education depends upon the quality of teachers. By SWOT Analysis Technique
Teacher Trainees can understand their strengths and weaknesses at the training period which
would helps them to recognize the opportunities in the profession as well as to aware with the
threats in the teaching.

The present study having significance scope to Teacher Trainees to acquire some professional
qualities like leadership, capacity, efficiency, knowledge updating, Social status, innovative and
research attitude, and to overcome the professional problems by SWOT Analysis Technique.
STATEMENT OF THE PROBLEM: A Study of the effectiveness of SWOT Analysis
Techniques on the Teachers Trainees of B. Ed. of SNDT Women University in Mumbiai city.
DEFINITION OF KEY TERMS:

Effectiveness:

Conceptual Definition:

Effectiveness is the degree to which something is successful in producing a desired result.
(www.oxforddictionaries.com/definition/english/effectiveness)

Operational Definition :

Effectiveness is a degree to which the SWOT Analysis Technique is successful to produce a
desired achievement of the Teacher Trainees of B. Ed.

SWOT Analysis Technique:

Conceptual Definition:

SWOT Analysis Technique (alternatively SWOT Matrix) is a structured planning method used to
evaluate the Strengths, Weaknesses, Opportunities, and Threats involved in a project or in
a business venture. (http://en.wikipedia.org/wiki/SWOT analysis)

Operational Definition :

SWOT Analysis Technique (alternatively SWOT Matrix) is a structured planning method used to
evaluate the Strengths, Weaknesses, Opportunities, and Threats of B. Ed. Teacher Trainees who
involved in research study.

Teacher Trainee:

Conceptual Definition:

A person undergoing the training of teaching profession.
(http://dictionary.reverso.net/english-cobuild/trainee%20teacher)

Operational Definition:
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A person undergoing the training of Bachelor of Education (B. Ed.) from SNDT women
University for teaching profession.
B. Ed.
Conceptual Definition:
A Bachelor of Education (B. Ed.) is a Post Graduate academic degree which prepares students
for work as a teacher in high schools.
SNDT University
SNDT Women’s University is the first Women’s university in India as well as in South-East
Asia. The University was founded by Maharshi Dr. Dhondo Keshav Karve in 1916 for a noble
cause of Women’s Education.
OBJECTIVES OF THE RESEARCH STUDY:
To develop a program of SWOT Analysis Techniques for the Teacher Trainees of B. Ed. from
SNDT Women University.
. To find the effectiveness of SWOT Analysis Techniques program.
ASSUMPTIONS OF THE RESEARCH STUDY:
The teachers are aware of the concept of professional development and teachers initiatives.
(Singh, M., 2013).
. It was found that the professional development was needed to build a prosperous society by
educating the people, to serve mankind, to face new challenges. (Singh, M. 2013).
SCOPE OF THE RESEARCH STUDY:
This research had scope in Teacher Education only.
The study had the scope on B. Ed. Teacher Trainees.
. This study had focused on evaluation of teachers.
DELIMITATIONS OF THE RESEARCH STUDY:
1 .The study was delimited to B. Ed. Teacher Trainees of SNDT University.
2. The study was delimited to B. Ed. Teacher Trainees of English Medium.
3. This research was delimited to SWOT Analysis Techniques of evaluation.

. SWOT Analysis Technique program was focused on Teaching-Learning problems and
Personality of Teacher Trainees.

. The program of SWOT Analysis Technique implemented on the Teacher Trainees of English

Method.

6. This research was delimited to academic year 2013-14.

LIMITATIONS OF THE RESEARCH STUDY:

. Interferences from the exceptional conditions like the administration of the college were beyond

the control of the researcher.

Other techniques of self assessment except SWOT Analysis Technique were beyond the control

of researcher.

REVIEW OF RELATED LITERATURE AND RESEARCH: Review related literature and

research were taken from different institutional libraries. The material obtained from there such
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as in books, Published Review in Journal, ERIC and M. B. Much was mentioned and
unpublished review at M. Ed, M. Phil and Ph. D level were viewed.
TYPE OF RESEARCH: Applied Research was used for the present research.

RESEARCH METHOD: The Product Development and Experimental Method were used in
this study.
RESEARCH DESIGN: The Posttest- Only, Two Equivalent Groups Design was used for the
research study.
RESEARCH VARIABLES
. Independent Variables: For this research Independent variable was SWOT Analysis Technique
that was manipulated by researcher to ascertain relationship between SWOT technique and
achievement of B. Ed Teacher Trainees.
. Dependent Variables:
In the present research study, Dependent Variable was Achievement of the B. Ed. Teacher
Trainees which appeared or changed as researcher changed Independent Variable i.e. SWOT
Analysis Technique.

Controlled Variable: In Pre Test and Post Test following variables were controlled by
researcher:

The Approximate Age Group of Teacher Trainees : 22-25 years.

Type of College : Non-aided College.
University SNDT Women University.
Area : Urban.

Tutor : Researcher.

Medium of Instructions : English.

POPULATION:

The Population for the present research work was finite in kind.

All women Teacher Trainees of B. Ed of the all Non-aided English Medium B. Ed Colleges in
Mumbai which follows SNDT Women’s University curriculum.

SAMPLE AND SAMPLING METHOD:

Selection of B.Ed. College:

In the present research work the researcher selected one college by Purposive Sampling Method
for Non probability Sampling Method.

Two Non-aided English medium B. Ed. College were selected for research study.

Selection of Teacher Trainees: The Teacher Trainees of B. Ed. were selected from selected
college by Incidental Sample method from Non-Probability Sample Method.

Experimental Group 23 Total Students
Control Group 23 46

TOOL OF DATA COLLECTION: Achievement Test (Post Test) was conducted to know the

exact effect of SWOT Analysis Technique.

TOOL OF DATA ANALYSIS:t test was used as the statistical tool for data analysis.

Number of Teacher Trainees
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RESEARCH PROCEDURE:

Qoloactinn Af tha Prahloam

Selectioruof the Sample

Selection, Preparatid} and Finalization of Tool

Preparation and ﬁlﬁlization of the Program

Impleme &tion of Posttest

N/

Data analvs{} and interpretation

Findings and Conclusions

The analysis was done by using raw data collected by the researcher.

Particulars Control Group Experimental

Group

No. of Students (N) 23 23

Mean (M) 17.52 19.25

Standard Deviation (o) 2.97 0.68

Standard Error ( oy) 0.63 0.15

Coefficient of Correlation (1) 0.07

Degree of Freedom (dy) 22

Standard Error of Difference (SED) 0.64

Difference between Means (D) 1.77

Obtained t value 2.83

Table t Value (Two Tailed: Significance Level

0.05) 2.09

GRAPHICAL COMPARISONS:

Rrequerty &7 S
S

—_— e~ o~ o~ o~ o~~~ — —

Interpretation: 1. The above table and graph shows that the Experimental Group scores are
increased than and Control Group.
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2. There is a statistically significant difference between Experimental Group and Control Group
scores after implementation of program of SWOT Analysis Technique among the Teacher
Trainees of B. Ed.

RESEARCH MAJOR FINDINGS:

. There is a statistically significant difference between Experimental Group and Control Group
scores after implementation of program of SWOT Analysis Technique for Teacher Trainees of
B. Ed. (Above Table and Graph).

. The scores increased in the Experimental Group after the implementation of SWOT Analysis
Technique program of SWOT Analysis Technique for evaluation of Teacher Trainees. (Table
and Graph No 4.1).

. The developed program of SWOT Analysis Techniques was successful to aware the Teacher
Trainees of B. Ed. from SNDT Women University College.

HYPOTHESIS TESTING: The following hypothesis were stated in research proposal

1. Research Hypothesis: There will be significance difference between the Experimental Group
and Control Group scores after acquiring technique of SWOT Analysis Technique by the
Teacher Trainees of B. Ed.

2. Null Hypothesis: There will be no significance difference between the Experimental
Group and Control Group scores after acquiring technique of SWOT Analysis Technique by the
Teacher Trainees of B. Ed. The table t value 2.07 is at 0.05 level (Two tailed significant level)
and obtain t value is 2.81. It means the obtain t value is greater than table t value. So that the
stated Hypothesis No 1 is accepted and hypothesis 2 is rejected, it means there is a significance
difference between the Experimental Group and Control Group scores after acquiring technique
of SWOT Analysis Technique by the Teacher Trainees of B. Ed.

CONCLUSIONS: There is a significance difference between the Experimental Group and
Control Group scores after acquiring technique of SWOT Analysis Technique by the Teacher
Trainees of B. Ed.

RECOMMENDATIONS: SWOT Analysis Technique should used in academics to improve the
quality of teachers. (According to Major Finding No 1,and 2).

SWOT Analysis Technique study should made compulsory in syllabus in every Teacher Training
college. (According to Major Finding No 3).

CONTRIBUTION TO KNOWELEDGE: This study has been done by keeping the importance
of teacher’s personality and intellectual in profession attempt has been made to find out the real
strengths, weaknesses. Threats and opportunities at the teacher training level and it would really
help the Teacher Trainees to understand their potential before entering in the real world of
teaching so they can understand their capacities at the earlier stage.

TOPICS FOR FURTHER STUDY:

1. Effectiveness of SWOT Analysis Techniques to other streams of Education.

2. Effectiveness of SWOT Analysis Techniques at different level of Teacher Education.
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ABSTRACT

Teacher Education is a discipline which educates the generations on what has gone by, where we
are, where we want to go, and what we like to create, observing healthy, meaningful and long
life. It is one of the significant areas where a lot of innovative ideas can be tried out and
practiced. The Present paper discusses about the need of teacher education program to be
innovative, and also the scenario of innovative teacher education program in various universities
and institutes of the country. The paper also discusses technology integrated teacher education
with the basic features of some of these innovative teacher education and at the end some
suggestion with conclusion.

Keywords: Aspects, Innovative aspects, Teacher Education, Need

INTRODUCTION: Teacher education is a programme that is related to the development of
teacher proficiency and competence that would enable and empower the teacher to meet the
requirements of the profession and face the challenges there in. Teacher Education is a discipline
which educates the progressive generations on what has gone by, where we are, where we want
to go, and what we like to create, observing healthy, meaningful and long life. According to
Goods Dictionary of Education Teacher education means, —all the formal and non-formal
activities and experiences that help to qualify a person to assume responsibilities of a member of
the educational profession or to discharge his responsibilities more effectively.l

NATURE OF TEACHER EDUCATION

Teacher education is a continuous process and its pre-service and in-service components are
complimentary to each other.

It is ever-evolving and dynamic. In order to prepare teachers who are competent to face the
challenges of the dynamic society, Teacher education has to keep abreast of recent developments
and trends.

Teacher education is based on the theory that —Teachers are made, not bornl in contrary to the
assumption, —Teachers are born, not made.l Since teaching is considered an art and a science,
the teacher has to acquire not only knowledge, but also skills that are called —tricks of the
tradel.
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INNOVATIVE PROGRAMS IN TEACHER EDUCATION: Teacher Education Institutions
at different levels, particularly in higher and technical education field countrywide, have
innovated and institutionalized a number of programs, namely:
Master of Educational Technology (Computer Applications) by SNDT, University, Mumbai
B.Sc. in Teaching Technology by Sikkim Manipal University
Personalized Teacher Education Program, Lucknow University, Lucknow (1996)
Comprehensive Teacher Education Program, Gandhi Shikshan Bhavan College of
Education,Mumbai University, Mumbai (2000)
Four Year Integrated Program of Teacher Education, RIE, NCERT (1963)
B.Ed. (Educational Technology) , AEC Teacher Training College, Pachmadi, MP
Induction Training Programme ( ITP)under QIP by AICTE, New Delhi
University of Teacher Education, Chennai, Tamilnadu (2008)
IGNOU Institute of Professional Competency Advancement of Teachers (IIPCAT, 2009),
IGNOU, India
Indian Institute of Teacher Education, Gujarat (Bill 4, 2010)
TECHNOLOGY INTEGRATED TEACHER EDUCATION: There is technological
revolution in Teacher Education. There is a shift from Bachelor of Teaching to Bachelor of
Learning, that too, Bachelor of e-Learning. There is a shift from e-Learning 1.0 (Online learning)
to e-Learning 2.0 ( Twitters, Face-book) to e-Learning 3.0 ( Semantic Web) , that is, from
content to community to Artificial Intelligence. There are proposals for e-Teacher Education.
Smart Classrooms are emerging, wherein, we have e-learning and e-testing. Terms like Wi-Fi, i-
Pad, e-Book, e-Reader, e-News Letter, Webinar are widely used. Digital Lesson Designs and e-
Portfolios have become common features. There are compendiums of e-abstracts and Surveys of
Educational Research in India on the World Wide Web. There is wide scope for transformation
of Teacher Education through Technology.

INNOVATIVE TEACHER EDUCATION : SOME FEATURES

Activity based Techno-
participatory pedagogic
Emotinal Life-skills
e TEACHER

- N -

== (I . (T

SUGGESTED INNOVATIVE COURSES, PROGRAMS
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AND ACTIONS IN TEACHER EDUCATION

. CERTIFICATE/DIPLOMA COURSES

There can be innovations in Teacher Education through e-Open Sourcing in many areas, such as:
Personality Development

Human Rights Education

Life Skills Education

Management of Learning Systems

Multi-cultural Education

Environmental Education

Adolescence Education

Adult Education

Old Age Education

10 Technology Integrated Education

11 e-Communication

12 Non-Verbal Skills

13 Vocational Education

14 International Understanding & National Integration

B. PROGRAM

1. e-Teacher Education

2. Modular Teacher Education

3. Integrated Teacher Education

4. Specialized Teacher Education

5. Personalized Teacher Education

CONCLUSION

Innovativeness by virtue of its nature is essential feature of Teacher Education. Teacher
Education prepares the teachers to help learners meet the challenges of life, fully & confidently.
Teacher Education Curriculum Framework by virtue of its nature has to be suggestive, not

O 00 9 N Ui AW N~

prescriptive. Teacher Education rather than

considered a system, a discipline, a culture, is unfortunately being considered as an attachment.
Sensing the complex challenges of the emerging society, Teacher Education has to realize its
identity to innovate, construct and create.
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Abstract

The focus of this study is to create awareness of self role perception in B.Ed. Teacher
trainees. The Objective of this study to find out the effectiveness of B.Ed. Course on teacher
trainees after the Completion Practice Teaching and other experienced within the course. The
Experimental Method has used for this study. And Single Group Design has been used. Three
B.Ed. Colleges were selected from entire population by multistage sampling method. The Pre
Test was given to teacher trainees at the time of peer group teaching and post test was given
after the completion of Internship Program , Practice Teaching & submission of Internal
Practical. B.Ed. Teacher trainees get proper training within that period about Teaching and
Various supportive roles of Teachers. Three B.Ed. Teacher Training Colleges were selected as a
sample. The Teacher trainees Self Role Perception Measurement check-list is used for data
collection.

Key words: Self Role Perception, Measurement, Teacher Trainees

Introduction:

The Status and Strengthens of any Institute is depends upon the quality of Teachers. The
Teacher’s quality depends on training. Dr. D.S. Kothari says that “The Destiny of India is being
shaped in its classrooms. But, we have to think about Teacher Training Colleges. The Teacher
training colleges are the workshops of “Nation Builders”. The Teacher’s training reflects in their
teaching and behavior also.

In 35" International conference on Education (1996 ), recommended that it’s very
important that , “ Training of Teacher should be highly qualitative because it reflects in school
Education and the growth of Nation . As per this recommendation each teacher trainee has to
know their Roles, duties and responsibilities clearly. Within that the main important role of
Teacher Educator’s that they should aware to their teacher trainees about various roles,
responsibilities and duties to be furnished in future, apart from teaching.

The recent NCF 2005 for School Education (National Council for Educational Research and
Training), India focused on: To develop various role, attitudes in pupil teachers & motivate the
Research Attitude in School Teachers also. In order to, motivate teachers for
researches/innovations in education field.

Concept and Meaning of Teacher Self Role Perception: It can be defined the perception of
pupil Teacher roles in his further profession as a Manager, Friend , Counselor, Facilitator,
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Teacher, Researcher, Mediator, Mentor, Evaluator, Students Leader, Extension Officer etc.
Within these the six roles are selected by researcher. And checked with the help of Teachers self
role perception Check-list. These roles are as follows:

1. Manager 2. Facilitator 3. Researcher 4. Extension Work

5. Counselor 6. Teacher

Need and Importance of Teachers Self Role Perception :

Today’s Teachers are tomorrow’s Nation Builders. That’s why teacher education colleges
should give proper training to teacher trainees. They should give variety of experiences apart
from teaching exercises. In this context Teacher Training College and Teacher Educators
responsibility is increased. It is our duty to organize, implement variety of activities to develop
teacher self role perception among teacher trainees. In accordance with the 21* century need of
this research was as follows:

1. Teacher trainees will be aware about which are the roles of Teachers.

2. They can take experiences about future responsibilities within training.

3. It will help them to know about how to deal with the Variety of roles in future Teaching
Profession.

4. The Self role perception of Teacher Trainees will help to improve the quality of roles of
Teaching as well as Researcher, Facilitator, Manager, Extension Officer, Counselor also.
Statement of the Problem:

“A Study of Effectiveness of Teacher Trainees Self Role Perception awareness programme of
Three B.Ed. Colleges in Kolhapur region.”

Objectives:

1. To find out the self role perception among B.Ed. Teacher Trainees.

2. To Prepare Self role Perception awareness Programme for Teacher Trainees.

3. To find out the effectiveness of through Teachers Self Roll Perception Check-list.
(Operational Definitions) :

Self Role Perception : To know as well as aware about how to deal with various roles of
Teachers as a Facilitator, Manager, Extension Officer, Counselor, Researcher and Teacher.

Self Role Perception awareness Programme:

The self role perception aware programme means the Activities organized in B.Ed.
Teacher Training Colleges, i.e. Practice Teaching, Internship, Social Service Camp, Educational
Visits / Tours, Projects & Internal Practical’s, Cultural Activities, Various Responsibilities etc.
Effectiveness: An observed significant difference between mean score of pre-test and post-test
taught by Self role perception awareness program.

Assumptions of the Study:

1. B.Ed. Teacher trainees have knowledge about Teacher’s Self role perception.

2. B.Ed. Teacher trainees acquainted with their self roles perception.

Research Hypothesis of Study:

1. There is a significant difference between means score of pre —test and post-test taught by

Teachers self Roles Perception awareness Programme.
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2. A significant difference existing between observed frequencies in pre —test and post-test
Experimental group students.
Null Hypothesis of Study:
H 0 : There is no significant difference between means score of pre —test and post-test taught
by Teachers self Roles Perception awareness program.
HO1: A significant difference existing between observed frequencies of pre —test and post-test
of Experimental group students.
Delimitation of the study:
This research study is delimitated to:
Three B.Ed. Training Colleges.
For the Academic year 2006-07.
One Hundred Fifty Students of Three B.Ed. Colleges.
Activities suggested in B.Ed. Syllabus of Shivaji University.
Self Roles Perception Awareness program implemented by investigator with the help of three
B.Ed. Colleges.
Limitation of the study:
1) The psychological aspects like attention, motivation, interest are beyond the control of
investigator.
2) The attendance aspect of the B.Ed. Students is beyond the control of investigator.
Research of the Study:

For this research study Experimental research methodology is used to find out the
Teacher’s Self Roles perception among B.Ed. Teacher Trainees.
Research Design of the study:

Research design is the blue print of the study which enables researcher to achieve the
goal for this research study single group design is used.
Population of the study:

Population of the present research study consists to students of selected three B.Ed.
colleges. i.e.
1. Ichalkaranji Shikshanshastra Mahavidyalaya, Ichalkaranji, Kolhapur
2. Shri Balasaheb Mane Shikshan PrasarakMandal , Amabap’s College of Education of (B.Ed.) ,
Petwadgaon., Kolhapur.
3. Chatrapati Shivaji Shikshanshastra Mahavidyalya , Rukadi, Kolhapur.
Smaple and Sampling Method of the study :

TABLE : 01

S. No Design Experimental/ Control group Total

1. Single Group 150 150

Figure 01 Shows that sample of the present research study which consist 150 Teacher trainees
from Three B.Ed. Colleges in Hatkanangale Tahsil, Dist. Kolhapur.

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 144



b)

ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

Variables of Research Study:

Variables of the present study are as given bellow.

Independent Variables: Teachers self role perception awareness Programme / Activities run by
the Three B.Ed. Colleges.

Dependent Variable: Achievement score of Teacher trainees comes under dependant variable.
Research Tools:

Tools used for this study consist of a) Teachers Self Role perception awareness programme. b)
Check-list (Pre and Post Test).

Statistical Tools:
a) Mean:
M=) fx/N..........ecc..... (Garret H.E. 2008 Page No. 29)
b) S.D.
o=V Y x2/N-C2.................(Garret H.E. 2008 Page No. 52)
¢) t-test
t=M1-M2)/SED................... (Garret HE. 2008 Page No. 224)

Preparation of Tools :

Teachers Self Role perception Check-list : (Pre and Post Test)

The teachers Self Role Perception Check-list adopted by the Dr. Variar L.R. through
Dr.Mirajkar’s Ph.D. Teshis.

Teachers Self Role perception awareness programme:

The Teachers self role perception programme implemented by respective B.Ed. Colleges
through various activities like Micro Teaching, Practice Teaching, Internship Programme, Social
Service Camp , Co-coordinative Practices, Various group Responsibilities as a In-charge, as a
Volunteers, GMC Members etc.

Administration of Pre — Test and Post —Test :

It has given within Micro Teaching period & Post Test has given after the completion of
Students internal Submission.

Teachers Self Role Perception Awareness Program was based on the B.Ed. Teacher Training
Activities. The selected three colleges were given the proper training of B.Ed. (General) course
to develop awareness regarding self role perception of trainees.

Testing of Hypothesis:
There is no significant difference between mean score of Pre-test and Post-test achievement.
TABLE NO. 02
Test Percentage | Mean SD df R ‘v Remark
value
Pre-test | 40.76 24.46 6.53 150
Post- 41.92 25.15 8.21 150 0.99 1.9 Rejected
test

*Significant at 0.05 significance level.
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Observation & Interpretation:
Figure 02 : Shows the mean and standard deviation score obtained by 150 B.Ed. Teacher
Trainees. This table also shows, observed‘t” Value at 0.05 Significance level respectively.

Hence it is taken to be significant resulting in the rejection of null hypothesis. H0: and
accepting the research Hypothesis.H01: Significant difference existing between observed
frequencies of Experimental group Students.

Hence it is taken decision to be significant resulting in rejection of the null hypothesis
and accepting the HO1the research Hypothesis.

Major Findings :

B.Ed.Teacher Trainees were not aware about the Teachers Self Role Perception.

B.Ed. Teacher Self Role Perception awareness Program is effective.

Response of the B.Ed. teacher trainees towards self role perception awareness programme found
positive.

Conclusion:

1.The awareness about teacher trainees roles perception is increased.

2. The teacher Trainees role perception awareness program has enhanced the knowledge,
information about teacher’s role.

Educational Implications:

The Teacher trainees were well aware about the various roles of teachers through this program.
They try to implicate these experiences to enhance the quality Teaching profession.

Also they use these experiences to develop their personal & Social Life.
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Abstract
Technology is a valuable tool to enhance teaching and learning process in the world of
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globalization. Technology become more widespread, the boundaries of social networking
continue to expand. Social networking creates a global economy.Social networking has a
multitude of implications for the field of education and these impact students, educators,
administrators, and parents alike. It address the challenges and opportunities offered by these
sites and analyze how social networking sites can be utilized to further students' academic and
personal development.Your classroom needs to have solid guidelines in place before you
introduce technology. This keeps everyone safe and ensures your students only harness the
power of social media for good. In this age of cyber-bullying all need to learn that online
behavior has real-world consequences. The bottom line of social networking in classrooms is that
if you wouldn’t do it in class, you shouldn’t do it online. The purpose of this paper is to throw
the light on the awareness regarding social sites and its usage in field of education. What are the
positive and negative impacts we face in to classrooms of our 2 Istcentury.

Keywords: Social networking, Academic and personal development,

Introduction: Technology become more widespread, the boundaries of social networking
continue to expand.Social networking creates a global economy. “No matter how many different
numbers are presented...the growth of international activity in the past thirty years remains
staggering” (Garrett 2000). One of the major fuels of this global economy is social networking.
People create social networks around travel, technologies, dating, food, gardening etc., and share
ideas that fuel the global economy.Online social networks facilitate connections between people
based on shared interests, values, membership in particular groups (i.e., friends, professional
colleagues), etc. They make it easier for people to find and communicate with individuals who
are in their networks using the Web as the interface.Social networking websites have become
increasingly integrated into the way to many people today act, think, and relate to each other.
Social networking has a multitude of implications for the field of education and these impact
students, educators, administrators, and parents alike. It address the challenges and opportunities
offered by these sites and analyze how social networking sites can be utilized to further students'
academic and personal development, particularly in the context of an ever-changing globalized
society.Yes it is true that social media has already made a huge impact on education in just less
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than five years of its existence. It has definitely revolutionized the way students communicate
today and has further connected more and more teachers together.

What are Social Media?

Wikipedia defines-

It is a social network service as a service which “focuses on the building and verifying of online
social networks for communities of people who share interests and activities, or who are
interested in exploring the interests and activities of others, and which necessitates the use of
software.”

The term “social media” refers to the wide range of Internet-based and mobile services that allow
users to participate in online exchanges, contribute user-created content, or join online
communities. The kinds of Internet services commonly associated with social media include the
following-

Blogs: Short for “web log,” a blog is an online journal in which pages are usually
displayed in reverse chronological order. Blogs can be hosted for free on websites.Even
EduBlogsoffers a safe and secure place to set up blogs for yourself or your classroom.

Wikis: A wiki is “a collective website where any participant is allowed to modify any
page or create a new page using her Web browser.” One well-known example is Wikipedia, a
free online encyclopedia that makes use of wiki technology.It also helps to Share lessons, media,
and other materials online with your students, or let them collaborate to build their own
educational.

Social bookmarking: Social bookmarking sites allow users to organize and share links to
websites.

Social network sites: These have been defined as “web-based services that allow
individuals to construct a public or semi-public profile within a bounded system, articulate a list
of other users with whom they share a connection, and view and traverse their list of connections
and those made by others within the system.

Status-update services: Also known as micro blogging services, status-update services
such as Twitter allow people to share short updates about people or events and to see updates
created by others.

3

Virtual world content: These sites offer game-like virtual environments in which users
interact. One example is the imaginary world constructed in Second Life, in which users create
avatars (a virtual representation of the user) that interact with others.

Media-sharing sites:These sites allow users to post videos or photographs. Popular
examples include YouTube.

Twitter: It also promotes social connections among students. It can be used to enhance
communication building and critical thinking.

Facebook and Classroom:Facebook represents a potentially useful tool in educational
contexts. It allows for both student and teacher to open dialogue via a familiar and regularly
accessed medium, and supports the integration of multimodal content such as student-created
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photographs and video.It allows students to ask more minor questions that they might not
otherwise feel motivated to visit a teacher in during office hours to ask. It also allows students to
manage their own privacy settings, and often work with the privacy settings they have already
established as registered users.

These categories overlap to some degree. Twitter, for example, is a social network site as well as
a status-update service. Likewise, users of the social network site Facebook can share
photographs and other information also.

Impact of social sites in Education:

L. Social Media can help teachers to develop better with teaching practices.

IL Social Media provides a dynamic avenue to connect our students with their peers,
experts, knowledge, and experiences.

I11. Social Media enhances instruction and has the ability to allow students to create their

own Personal Learning Networks.

Iv. Social Media is a motivating tool to foster students' participation in the learning process.
Teachers should plan lessons very careful so as to create really interactive environments.

V. Social media offers students and teachers a way to collaborate on global teams to solve
problem on global issues.

VI.  Students can do work when it is convenient, and ask classmates and teachers for help
when away from main stream. The boundaries have widened, and that is a good thing.

VIL.  Teachers can use these social sites to embrace it and use it to engage our students.

VIII. Due to these social sites, we all have increased our awareness. It created a new social
dimension where individuals can develop increased levels of awareness. Interacting with these
sites, students can become more globally knowledgeable.

IX. It also helps for the work of Publicity and Advertising in Education. Some social
networking sites allow their members to publicize events, movements, or products.

X. One of the major benefits of using social media with students is teaching them to
communicate openly, honestly, and, above all, kindly with their peers.

XI. It encourages collaboration and team work for students

XII. It fosters communicative skills and develops inter-personal relationships

Criticisms of Social Media:

Every coin has two sides. As like every work always evaluated in form of its pros and
cons. Due to the increase in social media websites, there seems to be a positive correlation
between the usage of such media and the decrease in face-to-face interactions. Social media may
expose children to images of alcohol, tobacco, and sexual behavior. Since large-scale
collaborative co-creation is one of the main ways forming information in the social network, the
user generated content is sometimes viewed with skepticism; readers do not trust it is as a
reliable source of information.Privacy rights advocates warn users about uses for the information
that can be gathered through social media. Some information is captured without the user's
knowledge or consent, such as through electronic tracking and third party application on social
networks.However effective use of social networking services poses a number of challenges for
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institutions including long-term sustainability of the services; user concerns over use of social
tools in a work or study context.

Conclusion:

While we support social networking sites as valid resources for students, educators and
administrators, we must acknowledge that social networking, as is the case with most
technology, comes as a mixed blessing. Being cognizant of the challenges social networking
sites raise is important in evaluating how best to educate students to use sites appropriately.The
challenges posed by online social networking, and the potential benefits to informal and formal
education, are still emerging. While social networking is not a new phenomenon, it is something
that is slowly and newly starting to be embraced in the educational world. The technology that
enables this new level of connection is a vehicle, one that has the potential to open up
information to more people than has ever been possible at any point throughout human history.

References —

Michael Dewing, Social Affairs Division Revised 20 November 2012.

Baranjuk, R. G. (2008). Challenges and Opportunities for the Open Education Movement: A
Connexions Case Study.In Brown, J., &liyoshi, T. Opening up Education (pp. 229-245) City: M
I'T Press.

Berglund M., Palme J. (2002). Retrieved June 26, 2009, from Anonymity on the Internet Web
site: http://people.dsv.su.se/~jpalme/society/anonymity.html.

Barbules, Nicholas. Self-Educating Communities: Collaboration and Learning through the
Internet.

Cowen, T. (2007, February 23). For Some, U.S. Culture Resistible.International Herald Tribune.
Retrieved June 28, 2009, from ProQuest Platinum database.

Wikipedia. Retrieved June 26, 2009. http://en.wikipedia.org/wiki/Wikipedia:Five Pillars

You Tube. June 2007. http://www.youtube.com/watch.You Tube Video-Social

YouTube. http://www.youtube.com/watch

Steven Anderson, Labels: educhat, Social Media.

UKOLN: Supporting the Cultural Heritage Sector, An Introduction To Social Networks.

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 150



SJIF 2013 = 1.795

An International Peer Reviewed & Referred <

Scholarly Research Journal for
Humanity Science & English Language

\

faRre sew % 5 e R & s fur

St AT TST, TEAS WA,
fZF 2 H. Reonre wefeed, e . aiter e, gag — 0

Abstract
FTeT 1 7 &7 § 3559 GH FIGH F [ [FFT FA &1 Ta 3gevT [T
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AT Qo T 920 gfiz BT HH & WA T 1 FT H ARG TR F: Wi
I vt Suefsr # off offed B € duEr @ fawe @ g9 v ¥ 92 °d g2
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TS HEAN 34 § d97 UG AT 9 31E oY 3o Sl gHdT WEd g1 T
FNUT T TR FHST TS [Oed § §HTASH 3cdd @©dT § 997 I GacHe ®7 §

Fgfed (emotionally balanced) @@ &

faRme s1o® -

gas (2:%8) & IgER, fafyre wrew #F gvft ® § g=v o € R diew #
FETE 1 STHNT BT & AT ST s a1 Stefors o a1 gom et 3+
FIfE T BT 2 AT S AR, Wofe Td THifse g9ed 57 odt € a1 o
fofir st sruwarett a1 fdodet ¥ fifsd wd @ fSes aror & s fod
ST T fafome 7P T Oy e T et g1

TH UG 9o S 6 URRe, AFfEe, S, e, Siaie Ud gEeis
foemodrett & Fror ford g @ 3T dTo § 39 WMl d% W &Y ¥ faefed
7 fir BT ® STer R 3§ U Argareti, awaretl Ud wigaar & 9ufa w0 g
frepfad & & fou W ey foftey § oRarsiT or fofyre yor & srfea &t
AITIRAT Bl ¢, fafvTe aro® FE ST gl 3@ 9u B OvRe w09 o7,
YA, oM, W< gte, Jke w1 T 9w Ud e aro—sTwn,
TS, THEINR, AT IRRAFT N TR & a0 qmfed g1
faforear @1 & T (universal) g1 g fRt off =, snfa, oF, TwEm,
T e & AfFaar § WE ST e g1 wft e fafvrear gvmgma, wef
AT qT Ff I & & FAH F Jhe gl gl

A GOR & SN IO fefad ud fgemyie <o § faftte aos & 3fd om
% gfiewmr # oRadT gam § 3R o faftre aow & fod favm fammea (special
schools) @& & ¢ Sl ST MAvIRATIER fTe0r ua givteqy foar w2
I TE AT S § ol

quft T=7 VNRE Y § - F 99 70 I €, FD I B ¢ 7D A9, TP
FASR B € a7 T TodH, £® § HGd F 49T =30 et © 991 F Sedt §
fig S € wad T8 IRfefea § e S e § a8 SHT STHET ¥ HHrRR
T Bd €, TAF FF Y BT ¢ ¢ TR—TR 1 FHL @ sar § q4n
I= ST ot Ter § A1 ' €, 39 A W ¥ FeAE megE d 2 Sl o= A’
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ATE ¥ =W HH AT H U ST ©, 9 HiRe 7 ¥ oU9T UF ¥ 8 €, 3T
TrET Ft eFar ot ST UF GEH B €, ANGE ®7 ot 98 o i an
T B §, STH TGS =@er off qrfee sawenstl way aranstt &t iy o &
BT T, STH U FH H GEAT UFH TS o off IEe A o umn
ST @ 99 9 9 R wrden & STadd T Weu i ot fiufy § g i
T B T ATSOE F SO H WAl ST © | ST 9 98 a=d o T fREr ot

TR e (physical attribute), @@y #F s, dfes @R,
AT U9 Sdelid (R, THuu—a q97 aiod et e, ar aiftes
TERAT Uaq YoHTcHdwdl & TAE® Jgfcd & ®RUT T f3rem wRied & fod
STGHT TE BT © 3% (AT STod w AUT H @@ ST € R g = &b
ETIRAST F U & fod TeT—oTaT YR & fafvme frar Fiea ot e
F St 21 falTe areew @ 9uit § diee S FEiEar 9o, SeRiiie 9 s,
faf= yeR @ ITR® TTar are, Tadt UM AT, aifid ®T ¥ W UAq
ferden, AMYTS aded aTfe o1q 21

9 drod # JafFas fieand (individual differences) 3@ @mr @& wrft
STt ® f 3% faftre arewt @ 9o ¥ W@ orevad @ ST §, 99 3 aow
g St wefadt ud o ewn ¥ omfad 6 S U ® UF g
TSI AT T B Sel Yodd Afrd @ Argareti 9 emarsl & oAf¥edy o
AT IYER A ST €, UL, TAST 9 AIHGET F1 JE Fded & ST ¢
fafi fafymearst are T/ safsaa & fou faum frer o sgewr &t S|

TF FeH qGH AU <@ T FI THAT & FROT 7 A AT Feqredi § Te—fog
g GHAT § 3N T gEg dos & @Y oY fGa—Fen § 9 & ged §, UF
YA e AT FereTt § FUed o Thar ¢ 3N Tl WE UH fUmer I
TGF TN H SWAR HES B F FNUT g YA T yWifgd & HEdr 2l
A TG T TSI Ht WIfd AT =0 3R IS ST Ft Ted & FROT Fefl o
I ATGH F Y TAINSTT Tel & IIaT 997 TAOS-F &Y T STHSd aoF Fal
T org guEmedl i S 3dr 81 ofdE fafye fafyrednt oo ot @ gmrg
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qow T T yER @ Ter 7 Hfear o3 # osmavawar et € e 3 et
fOfiTed & &9 9 TR & TIEY T Jqraaredl & AEad foF™ X TF | TqF
fafied e fou oo ey o ey o= 4 O Mg FesT § e Iurf
& FROT FSTerRl § 3T BAI SN MG &I AW TG TENHAT T ft FAT ST Gehan
4

At smavawae —fafiTe aoF I Tl @ 9wl ¥ 31 Tel 331
T1d €1 37d: 3% fou 9w ey Rl weaed us st Fi1 sravaddr gt 2
gfe T AR GH A A7 ST 97 9 TGRS aod o9 S ¢ AR d W JiEr
T TANS & B TEAW ¢ gEifou Gt aow & fod faftre farr ot sgawn
U Fard TEvaear a9 Sl 2

faferss frem &1 evavgSdr ARG 9 IHIRE fGFer aowt # ot Bkl € ifE J
MRaR o TAST & FHANST 89 B e &7 399 d g1 AT 37 Todl W &N
T fear AU 91 3 Ao | U@ TEET § AT g AHgE gte ¥ dmR al
ST R HES & W Ay a9 STAT| 37d: v Afeu fF g9 3% fafeme fem e
ITH SMTeHfevary SUd 3R 3% STty g Sfua fem N % g9 &
STATT TR ST ST HehaT |

fafeme fyrenm, stfiramaent, el & e yawe # Gl aoa 3 geemeT @)

O

que H Herdr Yo FAl 21 39 g faRTe aree TAST 9 gHTgre =fta &
34 g

I, T, T, qod F TG TSH & Y T3 R T80 fFar 1 gkt 2
3. UH drowl @ e & fou fatre wamew, foremr fafr wd frest @@
AMETIFAT Bt € |

fafeTe Ao T Araretl Ud emaretl & STI9R fde™ #X 9% 9@ fod faftm
f3temm @ sTavaear Bt 21 fafdte Ry & g ¥9 arewl w gHEifsd, Sdes e
AT T T €

gaaYT T

fafdTs aroe ®F AW weret B E @l favm frar @ e faew aRymh
AT, GHSI—fFar, fafr=r o & guRel td fara fauest @t g o e
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F ST bt 21 Y Sqfdd THI—FHg T faeredr o o7e o1ee 9 Ao o
froer faf= faftre aTow & TearH, 3% fer g f<ym & o Teas 8 994
4

3T RN B Bren @ Faen § Ot aow @ B w9 @ g et Fen
IEATH F1 & Bl © (o ST YO Fiadet # g F, amanst # fawya
FH F 3T gUESE T F fou 3w g9 & fou (@@e ¥ s A1 I aR)
fovm =afraar #t Ferar 7 ey fod & €1 a8 =ewn 1 et 3 &b |
3TAn =t © R fafyre ared @ g'ar #9 S § A dredl o fafmear @
TR = BT €, Saeend— TE Fal B Ry O ® 990 Siod & 9 Rl A
QU & 3 & fo9W F 3T § U ST Thar ¢ | fREt fawe o # FAei
7 IO Jraar WH A0 AeE—aHd—q9d W W o et # gergdr 9 39
fgrg § 3T o Tohd ¢ SOk UH FgeH a1 A<ght o ffved w1 3 fae
TR ST Qo e sgew | & ordiad 8 T 2

atfalea e ;i e (Extra-Class Planning)-

g foemeat € faftte arew @ 3w fOfiTedr & &% TR & 3gEY atfied
ek 3 fou faftad Fem JoHe ot 99 ST Fehdl ¢ S9H arow 10 ol
STEVIRATST & &Y 70T, GTeor we v o X oo Fargarsti, vl
e ®F R FH F TAE T GHAT 81 3T TER 3T qoH F 007 Jrom weqredi
T g B § SR 3t fafyte eravamarstt #it gfd 7 Srfaftad Femstt # & St 2
TG YER & e 37 AT aow & weardE Ud Amiee e &t gfie g off
TRyl el 2

fo¥iw @em A@sAr (Special Class Planning)-

Uy foemed § S (AT aroet @ 9@ 31 ot © ar 3 I @ TR 3=
A § EE—IE w4 Use dod, yadenel aed, ThiE w1 9 fawer
o anfe ®) fF T6 g aowt & Gy fer 2 ot g o fRd® e g,
oo Fem ST FT AHSAIES STIAET ST ThAT 71 3T HAmel A favm ®W ¥
forfera sreamuert, fowa faomst @ vt g forenT 3 fdvm wd fRar ST € dor
qoH & ST Aavad erad Tl U9 a5 & Faw T #it St 81 s [y
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A & TYEq odled U wATia fafei g7 ogadq (follow-up) faram smar
zl

a9 faemea (Special Schools) — f3fire a@®i & foa gaw v eyl
T I [Ehe § E e # fTed 21 e wv ¥ i Ao, S 9
foemeat & Rt off WER oTTH F TEENA TRl FX U IR yHEfed frer yiaft
g foren & ¥ oM B4 €, 3 famredl ® Rren w2 Seewnd— TeE,
Je T T, qMe AT F[IEAINSA, I G A I T YER H Fae
Ty 3ifys @eiet 2t @ dur ot = H 3Uoed TE #0E ST Hadt 7, fafme
G & IO GFH TE I SEvIRASHT & I FH & [oU T 3ugaa ot
zl

= fooredt § U Fef 9 wod @ fEir e STar ® 99T S1avasaan
yioifers @ Armg eres, feeas 1§ feve fged fFa s € S e e
gt & I & 3TN G T diod S ATEe Ud AHTEe ®9 U er ye
F T & v femedt § e arowt w@ T w9 & TO—are 3T S
faforedr & ey I =aTra 1 R yed & iR off ofuw 3Swanht o

THaT 1 AT & AR, TS, AR T T F FHoH ( Co-

ordination) ¥ T Y&R & o & Ft 74 # fafte srowl & fou 3w
AT ST Gehdl 2

quae e @ fftreard

® gt YHERE F=A7 R §A9T Aol %l

o Ierw H gt YR F AT &I AT T H AT RV BT =S |
o  Tfi yERE =t AT fITeT I Tt GEew wewmer # et g
o  EYIHAT AT d=d (1T § afsd el ®Wd 2l

o T F Wl & 5T wTow *t e fiEar qof et
o Yl F Tl & aaT & AR e & 3w ffyea fRY B
o I a= @ YAl JAfFE @ T W F g

° FIOT AT & &3 weeneT qee F:idt 2|
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o Y THH F=d W Ay g=A ¥ HAd WY @ 2
o Y WHN THE & THHN & fod it Rre fem—fata s 2
o ISl H IO 3UHH & 1Y FWHSTE F& i STHER o St 2

o T H U BT B a9 ot 3uHH H i S TEWrh FHar S 2

Conclusion : f&9 f3ren @ qoreedr ek @ e ® fuf @t 81 fafime
ToH w9 e Fr MavaAEAr Bt 81 39 YR fav few o3 &G et @
foreTT wererT it TavadAT Tt 1 AT Aow M aodt ¥ i B €, oW
T FRT AT aowt w1 FgER Wt A aow B Jod § 9 Sde g gl
3R 3T THET ff F® 9 TR 1 B €1 39 [0 oS STavaddr 39 ard &
2 & foure arowt & foeret o foremor & g &1 wqta fGEE g ed )
e aTe o e AT arow @ o T ¥ oraifad #R@ 3E Jel

ATieylT &Y Thd 2
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\ Sw\H‘l\\ /
i faepram e ISt JfaeT
. "I Tiacs 3Tel agaardt fRTar 9 Heied "elfaened Fads, go—y

SJIF 2013 = 1.795

YRAMISh: THAaAE IdF © deRys AT AFHReT A= a7
S STd. ATST faRfad sredfegasen gar Afy® wia @a 3fed. s
fOra=i Wr g™, HRE A gEAT=ar Ifv=w MorEiegT WEHT o
I8 ToMes fEed ', =9, 9Rd F AT @edie sal
ST ATa famg OrE GYul S aHs TR

TRATT STHTAhIeh0T, 3TRIROT, ST GISHieOm= g 20 T
AL . ATMIF &AIS T © deelIgd ATIeAT THST Siadial goaet
AYIHFIUT IRUMH Fid 3T, Afgsr Rror, nfes wata —am=m ¥g«m,
et FHrad= WET dead S e, Tad Bed Bed Had Ao
ST, Ted IO Udt I+ FRaw fAHfor St uam weud
OISR, AT Sqaurarehes d80T ThUd e . AR Ale=ai=l Tl
&1, a9 facdia Sxaiehsd st d QT 374 LEal g SN
affes Arew, 999 SN FHOITAT SIS WG Sedl. ST ST
TR FeATqT SISS! gadl A9 9O, FH disaoral g% 8l
IRUTR. Tl 3TN, ATHS HHEATGT ITNSHAT JIRAT LS ST TS
30l AT o SISt 3Aed. Ueshi=ar fafgyddies oe, fgod U
A IATSThIT TH= a1e SATAT. FaT fUIST dlcehles I9T YT SHiu =]
Tl 3T ST, ARAUT Wdd Fagrara add a9 feed o139 faga
I, AHS HARATd SESTRid Gpd! fgefaa Tvarg qi9s ardraio]
fAafor e, & g onfdfe wwidl At S, < gvyd aRkeny wuTst S
ST =T A Fded UM Y, T Jdedoldie de, dislke 9™
ITATT BId ATSST a8, TRATAIS Tcdsh Tsar=n A1 farramrardt g
IGST WYl TRAT S, Medh ald ool TFs are, dehd, W9,
TOF 3= Irequr, ATEISt WEINd ST ORAT ATReS=AT S
TS ale, IAEoMT 91T ook e, faesfht su=meeay i
FUTE  FAGIIAGIAS!  8ld IS S  TUHATRT, A GShdloa
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qIE=Td ST AT BIST ATCIAE AT TAHEY ISR &=
3ed TUATH Hed ST

STIfass T TR B8ld I9oe dco oATde STfor ofenfis
[T ASRISI=AT Hedid Hecdld 3Ted. Al SIRMAl vRard =
ST N fawram=n gaffas oy ud=m fFuarmesT =os 78,
TS, ST, TIYSST 0T MEr a1 TSAAT ST 3. 3TH TRt
T Tedrerd g &ho ATe. A AfdE: Oararer StYvom Iredred
ST IESThid Tighdl a7 hueR Tear &l auid "errer= fUsere
sroSl fema. ofv=em fFurma Toaa g war Snfor Squl <9I STt
STIOT TS TS ATISE 3ATed.

IRATATS 2o auidies Hmifsie Tfde deo difee X &el 3%

T GEISTHTOT AT Aeies.

TS SIRTEIST JoT WM 3TTIT=0H13T

ST HaTd AIST SIehvel IMAAYTS= JeaTdr
TS FreTdet faerg <X R, ar aevar=l e,
Al A3 THOTT TS0

. Uehd pHgauzadl Uesl faved fpaaasdr &e

LI T Aifed! IEsETa STHdes 3ATETS!

. fafra=or, @rsrieT =T WiedTeT SUTRT &0t

faoma: onfdfer sTElade TU dco, dAd Td=gawm & wifedt g
RUHE H GAYST S, AT ETSThdT STl ShivTedl Thi =T
foredes 2 uRomdt erfefer faram=n a3 9 aRS? ar ggi=n faam o)
SFUIT 35 .

IRATT AN T&AT ATe AT TSI STATeATd U Uad ¥ "7
ITHATT TY SAMIfA dchaies Tddsst AT I[eT I Tl 3TedTaTd A9a
FS AR, o IR A IR T TvaEqol JahreT IR
3TEATS 3R
SEISTh THeqAT:— IS 8 Iee TIH hel TUH  Srovdrd 3TToT.
TreaTed] ITashr=aT et SR Hifed= Iqcd HIom=aT AT a1 3TI6H
TS FHed  FOMAT AFAAT ST e M. dsgIgd e
TEUTST ATSHl fohaT Tredl =gl ® 74 aerid %@ T 371%.

g Oi=AT A, SIRgHEN Sarder] EHRUMN F SJadrars saaTgH
TIITSUT sTadt FUTST 3eISTeh 8.

TR I SESTHRE AT SIS THIOT PST 3R
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‘ISR FEAgsh  SUHATAT W=7 fG=R ara 7 il
YT ATSST GHSAT IURATT, SYFHATH SqGLATYT  Firedard  STIfor
SUHHTET HRANER 07 adara’”.

U= STdemaRms  foRar HHTST=T e SfaqmTsa fafyrs
T Fae HSgd ATUUITT RSt oATfde O w=orar 5o oTfY®
faradr fafts gor=ar ot fsdt w=uE ug9 Iomd U ufshar
A I T gE STH.

AT JCAIHes <9d 9% d HATAT 3=l Irdesl died. a&] o
el 3T decdged TR Icq—Tdel al@ =id. Ucdsh <9me T
3q— T THOT (Gross) T I (Net) 3TH T TR HAMS SITd. THT
T IO Rt @ ot Uaed Uigd oaT 9= Y
fAhEEEes TH&I HeddT dg Ihd ARl AHesd Uh Jui=ar Hadd
T Ic0Td are fohdt SMost T fAepur=m 3UarT #ET 'O ST
aTTfefer faerra fordt smoT o S ST

IETSTRIAT 3Tk Fa-dT STl MR ST ST gaarR fafaer
T T HIET ST & el TR ITecdrges <3m=aT AMfdE JindoT
Hed 2.

FENSTHIRETT HIOTATR! THRA IS Hd W ATaT

UG <9=T ST e o5 Jvaresar <1 <vng fafay gagrear=t
TGS 3THU F T TN AT 394N 987 Jul AT 3TH .
& T 989, e, T aret S o7t i YR STHaTd.
ST fafae e U STUE IcqTeT Yo SATOTUATS iy SETSToh+
FIA 3THAl.

X IENT TS aied oS! STEWIEA— UTSH= TRST S&Td =g Sieel
JEIA 3T HS ST, S Hidt TgT  STedlal SREMT geadl
fafor e, @ gES gHIONG SAed Blg BNe. dSUSivH S
wWafEl AT SMST e ST & Td SHEH 39— SMot. e
IGTAT=AT &1 FIOTcATal HIROMYeS 3~ BIUM=AT ST A= STarerard
ST 3o AT 3AICATd Fd IBAUol & Ted. a7 i
STSTeni=it e IfT9Ta A= 3T%e.

2. SEvR TafRfEde wrf—  CITEEsT Foedr YA I
STATT. AT Te=ar o= e didciier SAEdids  &&ard
Fed HUA  IToedl SYANTST AaHHdr T weorard . JeTSTohlhg
Tafafidi= Fwrd Sige "AlSdT YHIUMaR. & Slss ddel oum=ar AT
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I Em=n a7 S Tedl. o7 3T T drsuai=n 3 =Ed "di
qeEdi IS 3RO ol ST
3. e fAuta ufearn— Sfere fesuiya Juam@dt enfor =gar
Jrerdia Harer Hoarae! JShid Socdl AFds gao-r ot gfeear
3T TEUTANT. SISl Adoedr fafay fAofam=r aRvm o= 3 3
Taoe [AUg oT9g® I I[N WAl B, a7 3B TSI
JRaE wea AT gamad. deer vl = ormaa. SEsie w@rdt
ITHCATT AT Hedo] e esod 3 AR, T g aea Aot
TAMET JETSTRAT TSI HEal d AT YIdl Al gar fHofamEr
TAST=AT  ARFATER, YWAER d  FHIdoel  slom=ar  G9red giRomHi=
FTBSTqdeh fTaR FHI0T ATavas 3%,

¥. AisaerEt giHfesar T e wrigw Ay aasaT
I FE AT GHIONG SIS a7 80T, § Siae "gcdre 8. ad+
qecd  Wigger™r  AFd ITAN BUATSEl AR, wmrbdeH oo
FTEMIAHS JAST TEvad TSl et [Afv=a Iuoemar
ST AT isaST=T Sqafeerd YA I 2rdl. STl aT=aT ST
focct a9 HIATHION hed ITHSATH IANNAT FATOT Y= |
U Bl AT Y0l <= TdRroeR g AMded [TameaR T &
o BT
L. Hraed fUoE HawEn— SR Focdl T gR  faRgaeis
<TT=ATel U a=t FRdawar I JHIUG Jeel . IS
faIU e Frdad ITECAT FRE@FEHT STed haedl aagdT ard
e, R feed ¥d ga=ar axg=i famt woarEt e ea. oo
I HI9TEdl AHIUT e vhd ATel. TUT ot FHSTGG TAfed
ITFdIST I favid gesg vIhd  3THCAHe I Sgaei=l qradd]
SISl ATAvIS TGS IR a9 Fwroftya 3.
£, viege Affdier Soan— FIUCAR! STl YT SOarETet
SESTRIGT W= T 999 SR Taesd Ml Fos Gd [ddard SHTard.
SESTRAT 9T fRar weiig fasearges gaTSTa  fewfewroit g
g« d9d FaReduul gefaer Sd. d | diegorme gRadid gl
3qTCeh HIAd afaet Sid. AHes THSTdG diede =T @8 aredr.
SETSTHRT=AT TAT FATHS THIST=AT TF fFemrrar= = Afaa g% Ted.
©. JISTR G [Affdh— TSt wveTEr dEra Jisde Jaaued
FgT ST TIMIAT Hhodd d YsTma=ar Tt FHioT gara Asemr=

g'%ﬂﬁ' Ak dhlT GUT Ty AT FH fHesd. 319 9 SErSTahd=n
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ferTd SedTges  THTSA AT UHONG Jsimr=ar - gt fmfor
AT, g IR dgar HHT B, SESThdT O "84 3T,
et Q=T GART STAN ASA ST T e JRAEET GATT 30
T Juar= feerdt fFmfor g

¢. AdTaRNte & IRumA— fafdTe &Fa Jaavs Seades Sel
IACATT JEIe AT Fd9 adues 981 Jugrarst arg F Heff
fAmfoT Sar. SEnT=T WY STdwRer fafy= deort U uhhar g%
gid. JTMUTEl qadia AN & Tad. a7 98 gloAasie IJhe IRumd
TS 1.

°. Ugfea TeRe e — Jfos Toq TEe R stase
TRAERET Uoddh <ONMHed 374 YT 3TRed. AT JevmHed 37w

— faY B

=i 9fhaT Fal g% =id. 9 O e &= 9aR =i d. 9T
FHROMHS AT YTl ST f[Ghm =89 IAdr. AT Je9md JETSTehl-T
M gE HAAT. ONMHE YS9 fFpm@ar= =1 9ar eroarErdt faem
Ja FHUad. GLEREl AT Hidr fO9W Faadt g &d. o= 9ikony

~

TqSd MefvTh fawra goararst gar.

2e. froTefic WM offe wWrasm—anfis w@rdsafdera TSy
HIATST HRET el o7 ATet g7 I Sioe T SR
ge  STATRET a7 <N+ 3fffar Tardsa Ivad  ATel. TRl
O T YRIEAT I TM9AT 984 07, I=n fawr G
T84 AUT F I fafv= I Aedar gHmwiel. 3cqed "a3d . I
ATETIF 3%,

2. SETAMIG UROT T HAN Fed— IASTRIAT Foedl TIAIHD
ST a=T faem IS99 SITedTged WISdT WU SET=i T 2T
FEIA AISAT YHIOMG NN TIOAT . g "ASar YHud 3cdred
AT e T <9 T 30U~ dl@d. & ANR=aT HASTFTe JTe
. T RAA EStehd=n O ofoT SEisTRit oo 9 ol

UM ATREFT=AT 3T & HASFAH a6 e0ATATS  hIRud

[

3TATT . A TEiasd SRl T8 [gedrdie gfier T 2.

. FASFL—R00%, JEUSTHII &gl M7 T, SAES UfsaHhy,
it BI8—R020, WA IJENSTHIA’, SIS UledahITd, JoT.

AT, UUTR @9 —Ro0%0, ‘JEISThdl HohoUdaT 3ITMUT e, HAIGL
fOTeqY Jehl9T 6.2
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.

izxr v/;kiu’kkL=kP;k ek/;ekrwu ‘kkys; O;oLFkkiu ;k
fo”k;kps fo’ys”’k.k % ,d vH;kl

izk- T;ksRLuk eksgu dkacGs fVGd f'k{k.k egkfo|ky;] iq.ks & 30

izkLrkfod & v/;kiu gh ,d dyk vkgs rlsp ‘kkL=gh vkgs- ‘kkL=h; ik;koj
mHKkkjysY;k v/;kiukpk laHkkj dysP;k os/kd vkHkq’kukauh vyad'r
dsysyk visy rj rks folkF;kZauk eukiklwu vkoMrks- rs v’kk v/;kiukyk
[kfprp eu%iwoZd nkn nsrkr- v/;kiukP;k osxosxG;k i)rhauh vkiys
v/;kiu ukfo.;iw.kZ vls Itfork ;srs- Ik/kkj.kr% ;k v/;kiu i)rhaps f'k{kd
iz/kku vkf.k folkF;hZ iz/kku v’kk nksu xVkr ofxZdj.k dsys tkrs-
fk{kd iz/kku i)rhe/;s fk{kd gk vf/kd izek.kkr fdz;k’khy virks- ;kr
fk{kdkyk mPpRre izk/kkU; virs rj folkF;kZyk nq,;e izk/;kU; fnys
tkrs- folkF;hZ iz/kku i)rhe/;s folkF;kZyk mPpRre izk/kkU; virs rj
fk{kdkyk Hkgfedk gh dsoG ekfgrh ns.;kigjrh e;kZfnr u jkgrk
ekxZn’kZd o Igk,;dkph v’kh virs- vkiY;k ns’kkP;k 1986 P;k jk”V2h;
‘kS{kf.kd /kksj.kke/;s folkF;hZ dsafnzr i)rhl egRRo ns.;kr
vkY;keqGs uWdus gh folkF;hZ gh fk{k.kkpk dsanzfcanw ekuwu
folkF;hZ dsafnzr i)rh izk/kkU; fnys tkos v'kh vis{kk O;Dr dsyh
vkgs- V/;;u&v/ikiu izfdz;k ifj.kkedkjd gks.;klkBh fk{kd fofo/k
ra=Kku] fl)kar] miiRrh ;kapk voyac v/;;u&v/;kiu izfdz;sr dj.;kr vkyk-
Lo;a v/;;u] lax.kd Igk;~;hr vugns’ku] izHkqRo Vv/;;u o vkk izdkjP;k
fofo/k ra=kpkgh Lohdkj dj.;kr vkyk- okLrfod ikgrk f’k{kdkus ikjaikfjd
risp vk/kgfud v/;kiu i)rhapk okij vkiY;k v/;kiukr djkok-
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‘kh”kZd & izxr v/;kiu'’kkL=kP;k ek/;ekrwu ‘kkys; O;oLFkkiu ;k
fo’k;kps fo'ys"k.k % ,d vH;kI

dk;kZRed O;k[;k

1- izxr v/;kil’kkL=kP;k & uohu v/;kiukps izdkjkapk v/;kiuklkBh okij-
*ra=Kkukf/k’Bhr v/;kiu] lkaf?kd v/;kiu] izfrekukP;k lkgk,;kus v/;kiu
gks;- -

2- ‘kkys; O;oLFkkiu& ch-,M~- isij Course 103.

3- fo'ys’"k.k& ch-,M~- isij Course 103. pk ikB;dzeklkBh
ra=Kkukf/k’Bhr v/;kiu] lkaf?kd v/;kiu] izfrekukP;k Ikgk,;kus v/;kiu
;kuqlkj oxZokjh dj.ks-
mfi”Vs-

1- ra=Kkukf/k”Bhr v/;kiu dj.;klkBh ?kVdkapk ‘kks/k ?ks.ks-

2- lkaf?kd v/;kiuk}kjs v/;kiu dj.;klkBh ?kVdkapk ‘kks/k ?ks.ks-

3- vxzr la?kVd izfrekukP;k Ikgk,;kus v/;kiu dj.;klIkBh ?kVdkapk ‘kks/k
?ks.ks-

4- Hkwfedk ikyu izfrekukP;k lkgk,;kus v/;kiu dj.;klkBh ?kVdkapk
‘kks/k ?ks.ks-
Ekfgrh ladyukps Ik/ku & iMrkGk lwph-

COURSE 103 - QUALITY AND MANAGEMENT OF SCHOOL EDUCATION - ISSUES
AND CONCERNS

Uni | Name of unit ICT Team AOM | RPM
t no Teaching
Uni | Fundamentals of Management and Quality | v v v

t1 Management
1. Meaning and Functions of Management.

2. Modern Theories of Management — Henry | ¥ v v
Fayol and Peter Drucker
3. SWOT Analysis and Introduction to Six Sigma | ¥ v v

process in Education.

4. Quality- concept and dimensions v v v
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5. TQM in Education

v

v

6. Types of Managementa)
a) Time Management
b) Event Management
c) Classroom Management.

v

v

Uni
t2

Human Resource Development in Schools
1. Human resource development — Concept,
aspects and processes

2. Leadership styles

3. Role and Qualities of Human Resourcea)
Teachers

b) Supervisor and Headmaster

c) Parents

4. Training and Development of Human
Resources

a) Pre-service

b) In-service

Uni
t3

Infrastructural Resources in School
1. Essential infrastructural resources in schools-
norms and standards

2. Quality Management of Infrastructural
Resources

a) Creation

b) Maintenance

c) Optimum Use

Uni
t4

Management of problems in Secondary
school

1. Problems in secondary schools:

a) Wastage and Stagnation

b) Crowded Classes

c) Discipline in Schools

d) Vocationalization of education

e) Disaster Management in schools

2. Management of problems
a) By research and development
b) By Action Research

3. Role of Government policies- SSA, RTE 2009 ,
RMSA

4. Teachers Professional Organization
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a) Secondary Teachers Association
b) Subject Teachers Association

Uni | Managerial and Administrative setup in|Y v v v
t5 | Education
1. Introduction to Maharashtra private school act

1981
2. Government administrative set up and|Y
authorities
3. Structure and Functions of — NCERT, SCERT, | ¥ v
CBSE, SSC and HSC Board, Balbharati
4. Issues and concerns in management of | Y v
education
fu”’d”’kZ

ra=Kkukf/k”Bhr v/;kiuk}kjs loZ ?kVdkps v/;kiu djrk ;sbZy-

lkaf?kd v/;kiuk}kjs ?kVd 1 e/khy mi?kVd 1]2]3]4]6] ?kVd 2 e/khy
mi?kVd 2]3] ?kVd 3 e/khy mi?kVd 2] ?kVd 4 e/khy mi?kVvd 1]4-
?kVd 5 e/khy mi?kVd 1]4- ;k mi?kVdkaps v/;kiu djrk ;sbZy-

vxzr la?kVd izfrekukP;k Ikgk,;kus v/kiu ?kvVd 1 e/khy mi?kVd
1]12]314]5]6- ?kVd 2 e/khy mi?kVd1]2]3]4- ?kVd 3 el/khy
mi?kVd1]2- ?kVd 4 e/khy mi?kVd1]3- ?kVd 5 e/khy mi?kVd1]3-;k
mi?kVdkaps v/;kiu djrk ;sbZy-

Hkwfedk ikyu izfrekukP;k Ikgk,;kus v/;kiu ?kVd 1 e/khy mi?kVd 6-
?kVd 2 e/khy mi?kVd 2]3-?kVd 3 e/khy mi?kVd 2- ?kVd 4 e/khy
mi?kVd 1- ?kVd 5 e/khy mi?kVd 1-;k mi?kVdkaps v/;kiu djrk
;SbZy-

lanHkZxzaFk lwph

1- pOgk.k fd’kksj] 742009% Afodkl vkf.k v/;;ukps ekul’kkL="]

Yar'rh;ko'Rrh’2] bulkbZV izdk’ku ukf’kd-
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2-eqGs  jk-k-] mekBs]fo-rg-]741987%  MkS{kf.kd la’kks/ku
irh*var'rh;ko’ Rrh’s]JvkSjaxkckn] egkjk”Vv? folkihB xzaFk fuehZrh
eaMG] vkSjaxkckn-

3- fHkarkMs]fo-jk-]742004 % NMkS{kf.kd la’kks/ku irh*
YaizFkeko Rrh'%iq.ks] fuR; uwru izdk’ku] iq.ks-

4- egkys la-jk-420042" v/;kiukph izfrekus o v/;;u ‘kSyh* vkSjaxkckn]

;gfud ifCyds’ku-

4 N

SJIF 2013 = 1.795

An International Peer Reviewed & Referred

Scholarly Research Journal for
Humanity Science & English Language

o
&1 .31 . TS . Aireneiie Watd arEiodl ST
GMEH Trfesi®
2| I 1 D3 | B G G ) e 27 . A7 . Foar W,
T eI TR UTeATI,
HAISH Feleared, =g qde [ewe foremn qetieeare,
. Ao . g0 . qu .

RIS

‘grar” 1 SIETET 37 ST [TAdE BT SAEAr A . HE A 9RO ' gy
YIHaIEaTal HTHE &R . G AFAE FEAE, JAS,  @EE S 9gd] arEadidi s
HFHT BT G | & . g G e, Yiad meaT, Giaad) J19, GiaTd 9E v, g i
Y [T AETIE] f FIZAT T AET . FAT AT TAF FT HATglAa FT e 5Tz
AT (3T T Gr14% eI BTAraeia YiaT YaSiaTvi e (910 &% 31, & [rarairie Hrem
T STE . WA [ T BTN e I J1ET &9 Jr a7 F7d diaT AgEd S9FrTT
FT TR HTE -
BT IF 2 YT, e, FET, GIaHa FEar S Gl gl
12516 )| I Bt b o R e e e o o R BT R R BE A i o R G S A B G o Bl b R A Gt R G G B G A
FM FEANA A . HIGTAd Ml ¥ AZUES & Al ard 9dhedbion 2ld . 3|
a® JGid (e Wil Uear et qem 9 HaeAde ggadl . SUEnT U@l Y JHeEl
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FEEE EUEEl o AFd WEHRE 9 SAOal Iaid . & Ufedl Aie 7 2l Add qeerel 9
qRuTeERe 2 2l faeand, fes THE FeEl WA AR -
NS TR ST AewT ¢ ST ST T ST SMefe g o &elm Saaon-ar, SiegamEd S
el AT ITErond WieT 192 Hiedl HATed, 8 AHeiel AT AR . e faegreai a1 W
qecd I UhId U d1d FEIT dE S0 B (e Aeddded srad AT e d HIEHIaEld
Uy & S . IS Iheld AN qo 35591 @Y Urauard & S0 U [JTedhmhd  HIeHT
EACAH ATl AT . ATl AT Bl ol AATHEBA Jracbicliel Foidgd GIaTdrd AT
quT giEef U A A% FAGEN ST 2w -

BLt e | Bt B G131 s R R o R ol | R B o [ B T Bl | M Bt e G R G e | B U e B
MO A7l foeanel J2admT df ArAdel A el JHd WIEHid Gheld il BAaud B . AT
HTET FATS &1 WiaMahgeedl Hler d JeW 35, S0 G SHieT YT qecd FT-HHrem 3e .
G T e 8 I A0 ATqaTaid =f . 21 . U2 . ufereonedin Arafe Feroan 7 i .
Ho ATE 8

1. IS G0 G ¢ o1 [eaardid e arda -

B3 O R I o o B 5 o s 21 S s A o o s e B 3 e A eI Bl e D L e
.30 . U . gioTeome .

. YENG FEET ¢ ATl 9 3aieAl HiEAT FHSUErEl e T Edse WEHT draiEr e i
e Tt

SfeEw 3

1. WG, HIEhl, Widle Hedr 30 e glesqa a1 Feheddra SRy i .

2. 2N.37.T2 . e wraten el ST .

3. 21.31. T2 . Uil Hrafe el aeauarrel 3uEd Jard .

Tl 8

1. oAl G AEAMAT FAATER Faed e .

2 . AN gleEHId Al Aerdl Fecardl Y aardd .

HETET ST
ORI HAEA & ERTI =1 . 21 . US . [eaTeardia 39 ioreoneis Fafem 31e -
HMEATAr 7ataT

1. i HEN .21 U2 . Qe qEied 3 .

2 . UK FTEA e AEvdgiad qaied AR -

HefreATeT qRwafer

1. 95T HIMEA =727 . U2 . 21 U9 quieAn SITevneagiad Faied e .
2 . O HIME TSl AT e 38 .

HIMET T ¢ T FMEAFIS! H<MeHT TI&ToT Teaeial ATy el 3718 -
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st 8 T FNLAAIS] HAGEH Bdhds TFEs AEAT HAS [dedradrie 9O quiedl 50 {918
giTeeATEl Meg SEvreaay AENd Irid el s geEd adl AR -

ER B EOE | G O e el B B | 1 e Bl B e B Bl o A B o e | G | e e 7| E s
eI AT Haferd 20 I9AId 5 STHLHIAT AN Tedan] 4 9Tl A HIVAT ATl e .

MR fereeraomTelt AT & R HOMEAETST HIMEHM B an a1 T el S -

Hepierd et fasewer  sreffee

. T UicEIUT 62 Yo GiHTEHMT FEdseAT WAl A e -

. U UATEHUD! 44 Yo URATEHMT Tagydrdl S e .

. TH GcAEHIE! 56 Yo UTCFTEaHHT e veaid a4 & & FHaTd -
. U UirATEHID! 32 Yo IR A JHAN HH AEd Al A AR -
. TR UicFTEdhial 22 %o IS AT vad AR GAEl e 3E -

Y 3

. FEAN 2.3 . w2 .yl wEdsen wedr g 926 o

. FEAN 221U . i SegydE Sl w0 e

. TEAIYT 1. 27. TS . Gl FaseAn e MR YT g-gienl S .
. g 2727 . T2 . Q& WA A ATETor S AT

. FEAIG =121 TS . e Ay Wit A S T

. TR 2121 TS . GiTeneieaT e Ao W Bl A

TR ¢

. 290U . Ui Widie Herdl A & ST .
. 297U Ui e Hedd UT EvAmEel 2.9 .US . Ui 3URd [aid didad g

T e T Bl -
AulIE AFEE ¢ WG & HebedH AT A SON-AT Sl Hatd 38, a7 qreedr ot
A TG &t fohal qorae . Wiaie JEaa a1 Jhead ST 9 Zaddrd qamd J59
Al Jead arrel, e T =d BUE, Fdsel d Iae Wl SGEvadial ArT-a7 IRl T
Ei e e | s | | R | 1 o | s R o O 21 e e Ml 32 02 1 0 G K B G 2 e | S
ISl ATET HIEATE AN, & WA IS SEes arganl g [Ceareaian Wadn seEvas J,
ferferer smam gifeom?y syebcien wmEfETg FiEe wo, wEdl Safd et feae 3.0 g
CIEIEEa A ko M | i S ) I e | e Bt | O | I E 2= e S R O e | D o 21
QITETUIIC STRIAEH ATHATT BIUIAE] SASIBT AEUE el . 2 ol |rar foreie Seesron Al
fUeT vraegeedr #eM 2var Baar dr Ao A&l O |, el s amie dgea g
Tl . AT ATETTe A&l W7 q4d Hiaie Jreada &a¥ a1 Faredn a9 areardr arfesid i .
Hey T ¢
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Sitae Piere frermor
2. T g AT Ao, (Frafie 2098-2094)

TR

"If the birth of a girl does not receive the same welcome as that of a boy, then India is
suffering from partial paralysis.'"-Mahatrma Gandhi

ARART FHASTHE Gellal gedl SFaeR S0 oI YR 9INUl 9 g7 a7 Q4 J7elt
Seftg R v IfReier amr anfdr geflear Riemiear eMe aiomed 3 arsaui oxd
3Te. forT igaTd & TR BR ST ARG FRT STelel! M. S Jefidl S ATHRuA
Il IET AT € Pel S, g ANV AET 3, IR, frewr g fafdy e
Hefas! fAed, Jarear gord U 1 AT GolvIarTe anoRh fHiesd, dTafdarg 3ol
AEH el SIS AMda T TRl ARG, AFRIG AT MR Sd @R,
STVICT TATTd JeAHT T eI HIFdT geAIRIT ORI hel SiTd.

PIhT 3T, HIST 3TEE, TAh! FUITT I, ' ‘TRUT AMTRID fJeprrar R v
g FeiaxueTd HoF WE=I odell gd. od daid YA J1egH SRR 3778, for
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I g e ufshaidial gom &0 sRIIel §d. qIived e, wRia faerT afor gt
YOAhIT JFUT SHRUGTT R FEHRT Heedr= 3iTe.

ARAIRET faepaelied qad gelll gl Rk amIiie FoIF - e &
DI TR 31T, RIS Dhas BIISTIT AT TRJGl Ul g AATEl. TR FHSTHAT T
e afkad g & Frert RS TR,

Telfear aRiR® 9 AFRie fAprRmed i [haRefy Fegs i Agwral
IRA. I JAEN AT 3D Il ald IRIAT, HIA I AT JeaAiaead BRef arfat
T, IS T MYST A, BRI d AMqdal T a1 aeariagd Reft et <o
3TEeTD 3. Siia DI ST Fefl Sfiad SHUIITS! Hed & Aepdd. I Heit
Stte=reaT fafde eaTdier e FHR ST1Ss Ahcila.

STl MR SIIAFT JHTEFTET, Babaddl qear o smefll aifgst. St sor
DPIVATE lfchen fBhaluen MM HAledde RAd. df -Hdl IOl ? IJd IR @G
ot Pt ST AT Geelel 3RA. STl HATAS! SR ITe BT SelilSel, JTelrd B
SRR AR AW STTAIRY. ST, & Siias Pleredl 31U Sufiqqdes AT dxiadrd
3T,

StieAfawaes IR g ool S IR Jeed 9%%9 ALY dheledl
SiipleTed) U] IR Yehdaddl JMewd Ad. dafddd 3T M fhrITaTe!
SfiefdwIes DU Hiered St qMurelt urfgerd, drd AFiGe ST TR Fee- World
Health Organization (WHO) 9830 HeJd &l oY DI HIEIHTT Pl 3R,

FFAHE 3RIcIed] ARIND, AFRID, dlgfere I 3MfcHed 31T Aalpe &Harn Fyuf
fpRT Teurra famarar Fafior e 2. Sfadaaed fRIemmd A9d ga Ifmd .
AT SiiaaTcliel 3Teg™ Ueld =1 ¥ad: SR et 3o gafaromeft Aqferd agR awodm
Arer=t a7 e uTed g

St Pl -

T Y SIofe

Silleb Sl

IRUMIGRS 0T

T -Ta e Teaae
ICIEESS ORI
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Fofefter e
AT FFRTeRr
ol emar

T RIS
GIUGNIEICAGEIDIEE]

T GgT Sfa DI HAM §F QT U 3 UM I 3Ted. Teidid gival Siiad
DlereTe RN ATer=f e MR, AT ST DI IMYR <l 37T HiIed UIed
Ho JAIST SRIOITT G UL Mehdl, Ub Il FgUd FHSI g URARTEN HBRIHD
g Feg YRATUT 6% Tahd. 3NN JAHT Grifed Sia-Td el padiiaal S Jiea

TRSTHT dls &9 oFd, 1 Steifore Jogt fissfael oifigs. snarareafaRed=ar gak 3mis

SUHHA SPE ARHN Ul Ulfgel, IgH el urfesl. dgdd gafiv &M el dTfgel.
dafrds g AN fAwRIeR SeeeRIT I Fofa odel uifgeia. f[Ageunr $ee g
FENTAT INGH <ul, I JoRear FHnMeRER gRUMGRGIU  AHRHDG  dgedi
STTRIhAT T BT A0 ST UG BRIGAA ANNG AT FUarTe! o4, Hiaed
ST YR SATHAT PRUITAIS! STia hiere? fAEr earerciier Ham e,

e SfieardleT TSI 30T STegMi-T IR SV Udich ool &HdT Hu—~

PRI AT —HHRIh &HdT FgUISTd Sitae hied &7 3fTed. gawieft amfor gRfeerdieft
HTCRIHIT PRI ST Ferdlell R guaT RURAT 3TJdeldl AT HBRIHebT BHIIH
RIEUITAIGIRAT &HdT AT B TG B,

'Sfie i’ I ACHANTE I 37ef Tcfel S35 Mepdld. oRial AEHdTET =R
HAT AT & DI FFAHE et 3N AHRICHD doi+ MIUAT &7 3MTee, TEG!
el QAfeT SiigTier 3fTegi 3Ol TR YT FEHYU FHR TS bl AT &
ffefeft argR 8.

3T YR TIE Delell PIAR FgUSTT Sfiad DIeed 3R Ol RIET 3RY, eI,
TG SR YW 3letedl fafde drRipH=T g&q IRT 6od dictdied] 9 PARGAM
qerrear felu adIsl S 3R e Ggl MM Sfiad pieredidl fag delet
3me

Sifa plered fAreor : ) g Sfew
2 -
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q) T He UEiearE AifEdt Bo UUIRT Hed I,

) adrar YEfe, duTRe g AMEINEG IR SIoaT 3ed B,

3) e RRIET Sfiae SRoar Jas -,

8) IR gcHiel T AT FHRIT g fSIuiiaR J1d T AVITATSH
A& S,

Y) A Sfed gET 9 A9 SRS HaIeiiel vl Sivfle ffor g
G@'ﬁ:ﬁﬁ@ﬁl‘&—

femeafarct sRTeledT ofide oad @ UAfEdrEl Soflg v AGd @_Ul d ITIRIR
3TaeTe Al Gl TSg7 JATUUIRT U v,

ARG Sflemra Jum=ar srsavll 9 FARIR foaRyds ol O arg An dreuaRy aqel
I,

uRERTe ATfeclt, §M, SR AR STG! afeyduul Ig0 & ITgeR Fad:d Jd
AU, T IR YBR ATSUATT 30T THTe) FaTe ATIUIRT & Huul,

IR Soflg o O I fufy 9uarht emar fawfRia o,

SREEA §¥, AR, gNd fRAR 9 daar Iaesad ofey, W9, SHFRDNC a1 T
SIS fRdeRe el HRuaT geit fHfor groay aef awor,

SR ST, WH, 3SR, AQHE SId UhHBHEe qufdaes d AMING Hag f+epig

OdUIIXT Mg pxUL

URERICE ge1, P, TET SAREEd dgoidd 9 fIaRyde i gvart g dmoma
foRfga arict Sftae SR Juareht epTar ffor o,

NI T & G T SR G-I G AT TR ARt 2I0ART Tadl v,
UREARTT G8elell g1/ Pl BATIBR T Jral AQIA Hligd el MR AR Hod &meR
qeh T A PIgT [15hY PIae VAT & fIepRad o,

JIBYUM HISUITT Hed puul,

THRT IITASHH 3TRRIST 004 TT HEHITAR

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 173



ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

f3rerorea 9Te} Sau™ IMfOT gt o ATl fArerr @RIt fasHdaT HRY g™
& T SUUGTRAT SR S1eT A, AT gRad S GrEiiie =l e
TR PRI ATEH Fgud freiome e arfge.

) Td T AmIiIe, onffe onfor INIh R U g1 ABATE godhe dHRUIMT
AT AT 3R,

3) ROR™ oft SIRR™ 0= g geid THIaE SR el Jod qed T8, AlhaTgl
A, WRIAIY Fageled] QUTINTel SUSUIR oM gaNiedTel AT JNfEBRE JH1
YRGUIR ARIRSD Tefad AT AlheTalell HeH JIEUATATS! 312N ARTRGH! TReGE el 3.

§) |aHed gYcardl WieAT U gl IrATdt ARRGH U 3Rt FHAT, = S T
g g o x0T ST I,

4) uRd g gHfRUe, ABATE Y e, I 3ref Y A emfEr IR IRGAT ST, ITAIRIER
J prATE THl A gufen wama e Sa AE). srorar gRfRUAT dromar e
DIVIATE 3T, AT TaT d acdiage 3MeY FHEfur gIor SRIear Hiel 31T,

DIV Y § Ao IMBR U IRA. [emelf gae ael, TR IFE g9 geel. e
T fIs=T Sae e feol I dacd e hiel, Wes, AN, FRMY JHT QUATT AT,
TEUST 4G6 AT, SRR femeff qaR g,

SfiaT Plered Rrgrormrean wafar

9)  fALBHT STGT TIRT IRON 3D IR,

Q) fIrem-bhfed uaifrerutiia ugerdiver & ugyud e ol IRfiaR ared.  fadhgiaeo
USET AT I hHdg dled ATal. AMHe IHT &R g ANGeH Sur TRor 3,

3) T TEE U9 [/ R Uehd ST SRAd 3 AT

(T 3reft 3 IR 3R AT, )

Totefer femeff fifde o ere—srarecn ST o 3Fi TRl @ I ST
QUITE! QAT R, IS g WS STeHed] YEAURET §EFHI DR, PUITuI—
SURFRI, INEURIT JehT B d SffgdcHsd FHSIaRIT Ffd v, rada amerd
IRIRTHT e ST aRvI Ugd dRUIRI, S diaed  feefdumr, @
TEUIETT / RIS ATGAUIRT, HhRIHS G Iepfid axumRT it eafaraareat
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FaoT fIeprATBiNaT AN Siaed @ SRFIqdd Fadiar gy SRURT SR
uTfest. fRrene faeneafear emar gofena g faaRa s A, @amges faenelf amda o
frepd SrAcTa STIfOT yegarnd ot fafdy Sftargwa od SrIdIa. il Agwyul Aife ATges
IRIRTHAT fafdyr Teh-Iugcsd aifdre arefqul 9 FERUT oxdte onfor germef are-
3F9a fiesclel. STeMuR |uTfed SIFTE Siia WIS Jfouul gige. e —3gad
31T GEIE g FHUD SR eI ATHGIRT Blgel 30T STy AhRIHD G
ffifct TEsT @ Feruor FRaT A0 g Bse,

S Pl - Hehea!, ST § FAEHRYT

‘W’ =t Sfig

Hpeq ;. E Uil gUS e W@aedl qRING g AR el S
JRIUITA &I, T &P Saiien Ea.<T STl -fadl, e a geft Jicarager Fqequ
foraR e Aar.

qeSd  Hei1 RIgT AEHUU Sfiae SR, JoTul ANReD cgld IRATS! fR1erh ATaeam
T PRI AN, ARl Feumdl daet et TRt gid ARl oM ek Ad. 3 H
Sd 3G ? AT NG YT TR 3T I Pblel HHTAT AGRAT .

q)  IMUCIHEYN TT 3MMuedT [enf=ime ivrivd aimet o, ]I, Jafer

3T T YT MY UTAT 37 BT ?
) Toenfefiwar gfiehgm amuur & FEST Udel 31T B ?
3) foenfHived sRyetea aiean o et Softq o et 3iTg @R ?
¥)  ANedT U AIGTe! IRUT feeft amg & ?

T AT YOU] M@ Fguleid ¥&ad Al Joed™, Aaiql, 261, JAas-fael, I
SARITRAT T MG 0T, N ecia ARGATS $TTel IR Il 31e<gul, ST ool
= ‘g’ Siofla g,

TN~ wwewn . GHFIT 7G0T gOaTeaT qfida RRvard emar. den aegia
AT Het TR T aiean el Simaur e o/ FHS e it s suart
$ad 8.

Sfie SAIA ST 370 e JMYITYRATd f[aR aRId S/l 3 T8l Pl ared ?
‘Y 37IfOT JH' AT Yelihs MUV JHAT BI? ¢ T8 T T AATAT [OaRT. GE=ATehs derde,
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AN 3T el TR Haes ‘I3R! el HIg Aad Ho- AEHN SRIGT ATq0T el gaxred
TSI AR B ST I AT ol &l ?

TETGl e, o aounelt RS oAl sterar N forean St smuur emEld eR
oo forear g el FRA g e ST 2oy 78Ut FHFRMCT 811, I 37907
el AT U9 ahal. fo=am FHwT sfueamen 1 sRtet adigr form s1mour iR
Fo A,

URUITTBRS U : vt - o feht IRV REID uel AR @ a=ar &
919 AT SfiaTdier I FfRT BRa. TSRS Nfde sReiel gade -mar e

JINECIcered A4 ‘A9 g1 FHieiel o’ orieam crer | fafde Ferres
Hegre U aNid - fAprRRedd AMeife g Sifde et aredET endmief
RGN0 g SRId gRUMeRe aRU 9§ IR A9y Niegiedr, AR g
AR 3aul NI 3MR. Ao URUMGRS AU’ 37 Sfias dieearar iduld omer
f3T0TTa PRUTTT 3MTeteTT 3TTe.

Wa feaREY afecs orgar denfeed dgd= UqEiuer 3ifdyegad) eear Jo)
TEUIoIT URUMTHBRD TUNUT hioled 3.
ad! - il gAY — oo - FaA-aAITEA SR,  WHIORpY,  fear
PR IR ITeigy IR, THOIGGRYVIT, HEDPR T ATERTaRN [ReRief et Jooferedt

AT ATaRdTT 370 QETe! geAT fham Ui urgdl S71foT ge Sirdl; Uul SaTedra’
UG 3Nedel Tl Hedidl RS 3 JThe MUt Pheft o8l Sd ATgl. BRI SaRiggdd
TN, STER, FEDRI, FHSTAUIT AT U HHIRAT goell STVERIET ANl 37Te. Pl
IR, TN AGRI AT AaY GRIad defelel fGAdId. BRI ATdHeeme TR,
A A JEEd Sofg g I ATEl. STARIhIARUTe] Bl ST Siae Ad 3R]
HIURART 7 AT R etell o,

GG Siiae Sareanelt AgH! ol Jey /A o waig= Me dava W
TRUTY et —aaad i Aeed i g .
b R - woemn: AIfE fhar oFYaR™ AT &HATIR SRS T@RUd
JEHTU! feeivur STfor uterur eRudTe & FgURT fafdheae AU Biered B,
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varEn fawgrE Rt aifd ervagdl sAe drM-dgM 9T GgRaM ™
et T gsaen uewardt fFER itk e Rifces fer @, Rifcae
R Ty AR o gevaren gaadt FAffd .

frarepT=l AT AsiHIcHD AR & Fad bod-rd! il axoary #ea el
Uifest. AT JIfECT QO STfor <t TS RO AR S R SUATUET YT o &H
3TRIRT ¥ BRIaT g frebfdel el Uifgsl, fafdhcads 9 gudhawumcHsd GReMT faR &0
T QYT PIaa 3Tel UTes,

) o R : voewr - Tl 0T U oM fiaW & et TdN,
QUG J TR FHEIT R, SeRa ARIE elelt @G ME SiogT TESt et
MEF Pled degl FoHeiear YT AA. S I3 TE ARl @} ME FRoAE T4
A oM e fhar IfTeaTa Sfetean Hfthdan gufaor i mdtea fAffdadt e et
ettt sifaeara 3a.

TRRORIEM g AU HRUITT TR Aotefieige ClelhlaT e STRTell. i)
PIBHIR IRRIETT CfoThiF /M@l 81 AR Foefiadye e afell. arRfdEr ferdi g
BT TS AT DT IAMUEAT IS Il faaR o e Ay geR 9 del o,
I AT e AR, 37T ANSeHed aRadR JURUT giad 31ed. g doiefiel faar
AN AURel S 3RIedT A&Vl 3. Pogd, TRST fohal AT I YeidTal
IIPRISTERIT AW SIS dhelell R Tgurel Aofgiiel famR. fafdy gpR o=
Araequl ufhda FaMfdt g erd. ¥fSen, e, due, v @ wd deeld
faaRTET Potedr Bl Bierd e,

e yeydIuaT e R T See sreaT Rydien faR wRvasT uad 8ol
TRURT Foiellel fR iered 3.

V) AT RN :— e - THEIT FgUNT 39T it AURT 3gus IR, ot
e I H NS, TGT TR ATIIS! INISATAT AR EuATA IATALIDHAT S, MeragT
cTpuTAT g IR AT ehe Prevarear Hfbiel TR fARIHRUr FgorT.

SteFId 3 BIcAT-AIGT FHRIT AT, Jral Dlal TEIT T STl JATET DR
? 3R F, g€ AP TP FARIGR IR ORI, JrEien Sfeledl SRR TRl ot
fRifepces R o oft ASfuara UaeT dhell 318 BRI ? StarTdiel TR TRUMBRe N
AISfAITATST M9l et Al SRl TR 3MMUel 9T A 3T,
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Sicgl SMUIRTIR AT I degl SUTed] IRIVTAT SURITUDT I/ IURT fasor,
el PRUI, YOI FHRAT AISIATAT, HPRICHD T Ul dRugraret aqef afquare ufha
AT RIS DIeT BN,

¢) Tl e - siew - Fofaemar € arsht ufthm e Sued et fbar e e
I wafarh fFag FfRa awar.

ST 3R 3Teh HOIuT TR AT b, T I DI (ofg earar g dasal ATg.
3D ARG AT BIUT FAT fasET @ gad Ak, ‘eRe R dEd’ dise a) ued
areft Rt e,

TARGT 9} USWINIG! 3Fe gdigial foaR ood auRi™ quiner Rt
PRUITAIS! ARG T g e aar Jur Fgurel ol enfem dlaed g,

R) YA HURISH :- weewm - WG & 95 DU &Y, AFRye Wt o,
T @ AT TgeuTaRe gicaelt WA oM. W HhRWHAD IR H
THRIAS, SR i1 [Ifiee waiden gefies e e, TR @1 SURGRS oRawd. A
IURTUTETET JeRATur gRTesvlt FRUgRT Risvardt sasaedmar .

R ] TE QT e redT HIeHT SV 8, T HIeT ST aoAeR. gIRT
uRUTH A& U AARHATAR e (a0 fhal <Jawos axul wgusl HIe

HHERIS DI B,
90)  IURIUNETS FHRINGH: daear - MUV CEIG SR gRAt Odelel 3 o Ui ¥
AT 3 T SHATATd g geuur . 3relt gRfRU fAafor 2 degr Ao aw
TUMRRT BT, TET e Srefepres qumanarel! Wfdeh @R e qafadd adiRe od=
TFRYS FIOUTEAT 3M® FHRIE) g, FgUE AIUNUIaid! JIRAgur girevll RUr TR
3R,

IUIAUITETAT BRUMET MY YU, ad Judunaie] IRIRNG g JFRIG  IRFATR
BIUTRT GRUMH A& B T IaeTa= Ul FgURST aToIauIaie GHRISH i 31,

SfeT Pra frerr Hemardt ?

Il AFFIRHAT gSCAT Sdidl W e, Sfiadiidl MR Sdhe I,
ol -adIdie] Tgaay 31, GUET Il JRAS fhar IR Jeelt A1 HRUIG! 9GE
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qfTl RS SR, R g Aot ddM fhar gERUY wed @amT fwd. adHdie
IGeNTS!, &UIT GBSt Tl oM 9 |9 3MTaegeh JAd. of fRIaumedn AresMd
Ul el ST, et Ui g STdedT IavTarl fRUdeR faeiey 3. JNTe! el
IfHepT BR AETE! MR, TSHRT Hicl, HHrRT K, S 3T9E, WEITIdT, IIeraT
Gl T T ganelt FERa SRIdTd. A1 WieAeR R e, @l AR aRol, Pt
TAAHES 6 RO g SIS e . Aprdl axuard Aom=ar YT gt
HIETCHSD AT FEUT UTfgel STl UL STfeeh He garal saxiiall TRl 3118,

wed wfee

Je1 g A - o @ar

I fIar e ScpEdds — STAUDBIET He

T Sfoama - Sf. 3TNd FRERIS

ST 1T MaT — Sf. A Bosax

Y g1 - Sf. ¥ WRIS

MR TS T,

St ey faremor (forere Anfgffent) wmr 9, 9 2

St Prered faremor (4 T © FaiTeY)

SfteeT lere e ges Ha

e} AR — g it

Tqp < Sfedl fFerg

SfteeT lered g aafdara faerd

YT QMeld SFeReTa-T — TR forer Areafien S

N G N & C v N o
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RETTaT

T famrTT eIt fRISUe 3fcdd HgwaTe ¥ 3Te. e g forefur Qe
Fd JAT-eldd UIgrafduaTe! R 3 JIoiT, PRIhA I@fdel. IRy 3Ral g,
SR, anfcarft @ siueug! aamial gel, faoy e RS SRR ot qeft 3R o
ey g fremmuRy dfed Ed oMed. AT TeHhiAl Fadg JoAleRIeR e Feft
SUAY FHod QUITHT TRt 31T, freror eftuaRes g emituenRes wmii+ fiwea . freome
AT Al AT AN, UGdH SUed o Ul FgUloid AHTaed  freor g,
quTaere fareor wguret fArer vatgrd wafdr A9y, HQAd fewmer gaffl aeg oM.
(Inclusive Education) Iai¥T JgWRl @o ©UR ey, =i fIremr yamgd d@@S
freroml HeheuT ST AT ore. fAy et IRST BRI Heol (Children with speical
educational needs) (CWSEN), 375 ﬂ?[ I fareror &1 AHTaer et rfqursy ged Atel

3.

Fquf ferer FawdgR ey Starfien R U= R, QR IRSMIAR
AT T80T AT FAEHNT HoT 0T @IS AHTILD 21807 81,

foeIy Sarfirep TR SRAUTRIT HeATedT SHAT-37e/Td] Faial Arbed™ R &
D ST A fRarreaT wan aiften SR dhedn edT 3iTed. FHIALD
fRrerume f2reror JSTetr 49y Aafiepder UM el 3ilg. T Ude Regl, didel, T @
&, T FRER TIRAY TR ST HefredT 49y TR guf ShRuAmn JeT el SR 37T,
FHTAL T He UhRAT U AT AHaIRD el genet Wy Ayt et
S, U ST ITdT BRISIG JTeiavciia]y el Hell Sucey &d od. IMNTe!
meﬁrsﬁﬁwﬁwéb—mwaﬁa d faeIy fRrere e srachier. o
3T AT T 30T JeATwRid Ulgradiar. Jred ey Re afarrd ol 9 &
TRSTTEAT YIRS AR f3187ehTetT, UTetehi=T g AHISIIE ARIGeH ahvdia.
T ;- UAD Hellell YT TRONIR SaedT Qe JAMIedT AgdhaeaRIeR franuara
T IM2. T I19 &l g TG RIS e WAty et 3178,

Inclusion thus has been defined of all pupils within mainstream of education system,
taught within a common frame work and identified as responsibility of all teachers. (Thomas

1991)

AT fASUMR IR FHRAMT ATHT 9]R%9 ATell TEurdTd &,

TAEI FEUS e g g O dafa IR, 1 |4 R
A frerom=a el RRiepfdel ot uTfgoid.” g oy Jd ferepied SeTaQR! 3.

2 9T 9’Ry ATl ATAHMGT (Salamanca) A TWHE HTeledT d3hia uiRad
FROIT 3T,
fwaiar - maer e ugd & ool fareor ugdt 3R, AT UG ARG ANTOIR
At § TROIJAR A AWK, A1 M At hell Tell difgol, a1 f¥rgor ggdimed
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TRIRTSHH & F&I FHED 3RV TRord 3R, AT ygamed RrepomRT feneff &t urefeierier
RTEd! d Sacsedl Mesd Jd HeferieR frdhd I,

uraee e SfER (-

9)  FEED feomar aref e,

) THMEYD fAEUNT QT FRY FHSH Bl

3) a9y herfores RS (Special Educational Needs) (SEN )Hdhet=T ¥UE 10T,
¥)  gadl, e, STUT ITchiel TRep ST Bl

Y) TSRS etell HegTd Aifed FHST o,

&) T e ugdmeie agerl mfedt B,

V)  FHERAD eI BRiaEl AT H,

U UPRIGr fes - FHAY feond v USRS AU FHEET AT faRe
HUITATG! SNSRI el 3o e -
q)  PUERR (Deaf) — AESUU AT T AVR UG THR 3MUTca. Ffgqon fohar pofafeRe
SFHIIRIT 3Rl o) A9 1] UNUIM gial; dramel deN JIEd 9 Mo Jalg A1eurd
FSYT A,
Q) 3iY (Blind) - &Y F&TT VR g MU L. 37 Faciienl o4 Hesfquarardt
oef, HEur AT S AR AT B AN, T AT sl fodlEr AR e g
SGIG]
3) HMRYP SMUTE (Mental Reardetion) — AT JeATUe gedich T Al W0 Y&l
FH! eI eI AT &7 80 3/@gs S, Yo o R0 AT WRIddler fermell yaeT
fRr810T B9 QrepaiTa. TTHR FRAUTT HFRAD U QHfe fohaTal fRreparea ST,
8) @l U&TET (Cerebral Palsy) — Hogiiel a9 AQIN IRTAI. THS AR
fRI0T et B febar quf ST, <ar SIS @10 e fpdieR HAQT Ad. dgde deor Al
SRR ARG MU AU QId] ARl I AATgl. & Hel S fgrdgal 3R
ehdId.
Y) ST A& (Learning Disability)— @ 3U7cd T A& A 2Aehdl ATal. TR
DI 31eH etel ferefl gk Pleredid BR ARTATE 3R, 2Tehdl.
€) ARG  (Physically Handicap) - g Ve fOUIR emed emR. A ﬂ?'l'liﬁ
gATeleRiel Aafet It ¥ pedr df Fd —AHg JATIHT! {8107 U195 e, HeMT W,
EEIDI AThs I A& YRard AWK,
©) AT (Autisum)- FIGH IRUINT SEYS SRAT &1 3GES UHR M. fI9ma: e
ST HeTHed THUT Y0 TR U BOIvl S, Iehal od od [shy e Alel O
g YA el EITET SO TSI Heell TTT.
raeres fRrerone aferaeemT

HRATT TRUT ABHEITAT 3% TIh ST 3. YT SIATAR vl SIaeTI
HAATHRYT YSieT THT0N 3T
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8Y T AT U
Al T 7ET 0 T#H
Te o i Q0 T
digr 90 T
apferciier
90 TH

FHED ST YRS AT JUCATE doslichgr U o B AT
SISO T FHILM Pl ATALID AT T RdedT STiiiel. HATERuMe 0% Tl
HegH i TEeUTd 3TUed JTAUIRT SR, T TRy ATeRgeh Al aedehdl T,
B qrara! e srariorm faey frereni<i AaT Suey HaT Ity B ol Agel. AL
33 el e Tabled fRreume e wgud A=l fAerell @) & oAl g8 ®R
Jugard g A glsel.

80 T 84% Tol AT o AT TqOUTT AT SURT SRIAN. & Jol HAmI
HeITedT id AEeTu AHIATR 8IS, erehdld. ey fRrerpiean g war fAfee srefioR™
qRed AT Jelrd freror FerediRear quf e BT e,

IeIT 90 T Y TH AT g FTHUT U 3, AGIRIT dax YT
e sel @ arg o Aree daa ey Tfkienr Iimel el R AT Yo% Hel AT
fararor guf R, SReledT Helie 1 A ALy enesfirany uafey =,

3TRATIDHRN TRUT YT AT W4% AT SATGLAD AGRID d A Hal TqH
H & {7807 HaTgid FHIE e odT A, S JAfclle g quivel Riael U 3fTgd, S
BRI 9Te%d Ug APUIR TR 31eN MMSTENal WIS ot fraqor srishH Ir&arar
AR, ATl frena St gol JeRElt BIOIR AR T e e gider sAderd
far&10TTd SUTsE o feell STisar.

U el g <JT™ UTele I Ay FHUGART TRST 3Ad. ATl FaRTeRr eIy fereres

T AT RIS AaT &N JeAHT odl Achiel.

THAS g fRrsoET IRREST JEiyHIr 3.

ST HeAraT amer > fererpigR Fdemm
>  SFUEret ferero
EISEIS]
AURIOT | G - THToTe, 1eE arey (st gede)
WaﬁiﬁﬁTﬁTﬂT
f\fa‘TUT <TH7YTINX -ICQT‘(‘IVI W '_‘|' Qw
f ) P AT saa%w fereror
) ATRRAS
) 3fera: |ar
farequr

AES, NAFIONAL CONFERENCE, 11-12, OCT, 2014 \l, Page 182



ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

f3reror O QTHUIR f3reror O 9 ITHUIR
q) IYTAD AT ey fareon
?) ARG [T
3) 3fera: Jar

TR fevcis Jar

q) IS WAl -  FHIAD SO AN TR SIIUIAT AU AT o TepRe
AT RS ST, QT aife1ers, dTetdh, FEIedrdl g il darr FHaer e, a1 wal
TIE I &0 AT Tl RideAT STcid. afaenr Gy ufremmgr wferfad el
SSel. g uidfara foreren fafder vehed egyd UTerpiT fRTeMoe HgWRlt o Bictell. 3T
qerredT RISUNd YUK UTeiehid geiiiasit Tees HH! Brdlel. AT AHIIRD AeTedrl
i A Arfeed Bed I fewnd grerdl dgWm e, 8IS aTeld
AHIIRDIEATDS UTET IRV 3Fich M Rehel SRAAM. UMHes YT Fot AT AHIIRD
HEEIRIT AT STRIAIT AghATgR fRIemT TR HRUART YT B, FHIALAD
frero7 g Uh TehRl 3T, AT CIA & I, R fR1erh, UTeieh, AS! & Hatdl Hgcard
fHepT TR, A RITA&TD, Ulelh d AS! IIAT Hal IT AT HaT SRIAeAT Ted]
3T, T a1 YTe pRUARATS! fafder erishd, Sushe A IS dhel SUR 3Te.
) RIS Qal - RS Revnd A Rreep widenn Sdeiean ufifdi frepreh
AERID AT FgUE U el STct. g Rraep A9y RS SRv=IT =T IRl Feid
O AT 3N4|cq|j,ﬁ|< fafay Ferae e ST qRadiel. S/EURy SRIUTIT AT
IR el STEet. GRQY SRAUTIT TH, Solk, SolUlcdl, TUNdiey, ST Hid
3, HicTu™d, ATprAT AT 3. FERAD et g RIGUIRT AGd decllel. ITAyHTN
BT qeAreaT fereomaret Feam frerepr ey Anfqe exclier. faey e srqur=m s
RISl dafdae Sl STRREST (WUsT) TR PRYl, AT ol HeHIO 01, Rrepfam
JQUIAT ASaull AU Had ROl IT | eI AfIEpHT ¢ AgRAD e Aad
FRATA. fAL TR AU | AT fALy TRSTAT YfATS! TefepT FoRTeR faeiy Sner
D 0 PRellel. Hd YhRAT AUATS! AT JYCATIAR JEII IFEGTUIT  FERID
Tt 31eft Ad AR AT BT IRA . T A ITGIAET AT Bga.

31T bR TG FRIerure faey fRrarepiel dar g {2y AEGR Aed 319 JebRe!
3) 39 |aT - FHAD AU ST HeTHT Tt 3ier: AdT dehlfeld FaReuTe]
SRTCH. TRt Hasi g, HamTel FHSRIET T JTedT JdT AT YhRIT AlSdldl. Joear
G RO, U SRIAT QUI, STUICATE! qURITT hvul, IRASH fafde SR ar qer
dIceplfolds AT UG hecicl. IT GXAGR fIAY AERIS AT —SauRiz, TSH, TThied]
gAl, TUBIeR, P qdq GRidel STcliel. T AXARAT HAT ATChIelh a0l RIS
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TR ST fRTeTuNey SrATaeded M Hewaqul Wl JTed. ATges [emeafer W1 qof swugrear
T glga.

THEAD fraund deftier guRedt e FAUIGR oAl MY odlel. HRA
3grgl, JPRI, AfRAATUUN I FaTges fhaiart U ol freumuRyT afud med. Riaes a1
AT e Pradia,

ST QNGRS JUTAUT, G, SRIST ATATS! HATHIAT FT J eTAATe
3TRIY AT TAUT FEHIT US> ATeeh] FoRTeR fafRre ffeR w_aett STrdiiet. faehy dosrigR ar
qefrel qURITT 6o U9 qRgell el SSel. 81 STUicdral qRaell §d fOarofl FrTal.
IrATRET ARG 3RTeledl s, Faadidl BIGl 1 T oar Id rer. Rk
TG ST AT FgAN ST TR A1G IeuT Hgwrd difel glsd.

MR g ol FSAHI QMo SRIA Biciiel. FHTE {810 Jargrd FHIfae gidial.
i TR 3TUTca 3Relell ol A9y emesd SRad hell Siiciiel. ST ATedd Tehra HehR<AT
SN AT 3113 fohar e 3Mferep sRie i Tahred feremn gfie g glsdl. ST oot
GhTd TR U Helrdl HT PHHT 378 IR Fd UbRY U A ed a2 AT
TR A9y frerepiear ARRae Ha<dl dode, A feepigRa a1 golra feremo
iR, TIIl WRIER U A1EH Wol g T T AN I eMesT A7 377aedds gl
A1E G e AT AT BT A (a2 e haer Rideft =,

LD ST U g AfFagaid  (BA FCSl) Udell SRdl. A
JUTCATAR AT SHAT 3TRIRT B Gfch A&H0h STRIGST Sl STgel. AT JAfdaeh
SrarfOren IRRISATIAR AT HeTrea e RIS del STTge.

aY IR YU HATeAT WA ST@TaT B el fRIeune Ju=ar srsavlt ¥ hedl

ST, 3TQIT TebR AT fR18TurTey ol fRraror quf eh_uaraTe ard: ST el TR UTeteh,
freren, THaTed, AN, U9 dost a1 Hafdl Aqd U9 AT AU TG foreor
JRET PRI T Blsod.
e g gt T wHaee e rgurt e yarera watar wAEer. waf
(T g 3UT HEHRft HoT BUR feren, ey Rt (e foemell) s garn
&FFCIT—3T&FTT T el FeqIuR! AR o Hd FHTdere feiurd A= frermear e
a1ftren famRia e amed. e fIeel Fadiaar U siell 3R, FHaed feomges
Hd YHRTIT YT T FHaIRD Hieft Guds et Feft firedet. o/ s 1R
JAUTAT AT BRI | SEr drel, awdl, diefl, Niogl uideler fremed deft
@R aig.

IS A Hel, RraumoRm afyd 7 Jgar e vard Idie. ey R_e
SRIVTAT AT TR YeiATo! 9a Ay fRrareprel fHepT Agward! 31g. fererepran ey
RS IRIUTT faemeafa oriiica AT AHET W1, AT dafdad e /ate, vafie
R, ARG aRIRU, TedTdiel sRfeledT fafde goaune Afed 8vr gu TRer 3112,
fey RS U= faenedf WY ATed YW e @R STATIER eI uged
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et S HEEr Mg, e & yreHiaR duTaere femmmed et qfteer srcad
HETATl 3R,
farerep g1 femeafen aefuRT ordl. s &1 i, awasl, Anfeeled &I Yidhdd o

FRd Rl faeneafear amery yaemuRT fee rar FeR fafdy FRepR AR SR,
ITges frerep et S vur, Qi ey fGeRIRt deft Suctey @ QU Al
e} f7eoT G AT JRIA. Y [enedfeRieR ey faemeaf snes, sifRiradr
AT U0 g ITHT I frpfao), Jiean fawmren ama <o, Jeft U, IRere g, ETTe
HTE! AT UTADiell AU gV TRord Mg, TS Pt deoT dleh fcrfrefieht #ea e,
g e el -

ST e UhRAT HeT T o <.

farereprear ot el TepR=AT HeTiT fRepfIua STeaTd= hieIed AT AT,

freIy Qterfres TRSIT SRAUITAT eATol Gl R8T T LT TN BRallel.

He YebRTAT el frehfaugrear Gl 2Mmeddhs 3RITC.

TRS] el TRreMumuRET dferd Jrge Areld.

farerepi=it Herrean eFaIaR fRraume ey IRt SRfdetel! SRIAT.

f2rerep HeTrell ATl SRaferier ofar Qo hRalTel.

DI fAPHTRITST 2MMesT Hea Rl
) AT AT ST JeTielt ARG Heg A,
99) AT THRIT AISAUIRNIS! Id R1ereh R ffrm e,
) eeda e SUBHTERISR AMTG BRIt Arfed! feeft S,
93)  ofa SR faemeff et oY Susrmed afr et e gder ST
e fRreome RIS -
9)  FEEAD o i frerur g1 AT RSO Ueh I S

o O N G M L C W N 0
_QO\_/\_/\/\_/\_/\/\_/\_/\/

e}
]

) HRAG AU TS BRI AT FHIAE gy Jue Aeft e,
3)  URUD U AT ITASl, AR Aesd STvar! giaeT UTed gisal.
g) AT frerT g eI farer fAsed™ a1 AHSIET STANT g STUIGH Tcdh S+,
4) U AYd FHREHD IR FHBRoT IUTHT SR I1d HrudTe Fef)
g <ar IseT.

) Haren oA e @ S gd,
V)  HHNIA SRS ST I8¢ Hifed! U Bigel. AHIND G Igeid,
¢) U a9 emedear waifed ardraRumuen HHia wHT ufiefia ardraRona farmuamd
el fireset.

QT UBR AU FHELD R fier R e, Ry AREReR ATl
T P, MMddd, FHTSIIT AT ¥ e,
Wl g
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ST 9T — . ARGEg g

Fopteft get - ST, IRGTG MRl

farfcram — o aRgR

JETT - 3gd

TJEAT AT - AL T AR

R afcrgrar - st Fear cavEaR

Aferigra frgror - sfmct dsrct o

IR Jel — sl amen godaR

R, JAYUIIQICHD STeTehId AT — i, UHe] W

90. e & T Rigeria - s, @l g st are®

99, SITST fRreror, SfTSFeat FRT — . oftenn urcier, #ff. e Potepolt
. fofen 39Rie - Twtae - agder g3, 3%/4R WA . 3,

NG ML X w0

TOFR, gor-R.
93. f1erep &I TG - HERTY oY daiftrs weed g ufdrerr aReg,gon.
@, A FRITeTBRT SRier geedd - HERTY g e e g Tifreror aRwg, qur

4, gAY frewr reufifeiadt arfeffer - Termy o daftew dares g gfdremor aRwg, go.
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At W TR e SRR (T, TTE)
ST 799, T— TeFaar 7. (g a1 gaat, 5. g

TR SAIAMGS S FOAT T gF et Tl F et STuwdt S{IerEvR et a3t FHIoT

IS =ATE T gR gar e ffor &rer a1 g ST SIaR I ST JHTe ]
FIOA ST 3ME. Td @ foferamm e 3R @l o, arm AffdgR gommmt
e TTE0, TAT=AT fIammd YHddices 0 e T 0T, FIMEATE SAeHS Jrer

Ao, W 3@ (SfRvarardt o, fava TS ST F#0ard 3ol FLqd GYeHTarat

mfedte Hhod FLAMT TN 3TeaTs 9 e J&ds, Ueayss, Aifa® ardie mied! daHfeq
FET A OMF [T &io. ST Furel 319 a1 &, e 3Tl HRATII J=S
SRt 3 o7 Yl BHT TEd.” STl & STHRRAduul fead. = el 3fert Ig vTdd
Iret. T & faeqa ot iife® 8T eTeed. MU s qrHifSies, diegfas, Ao
RO BIATd. YMSd SERNd WG 3HSE Siedl WIS AUl Ad IrHArd. Ararst fommet
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fTeren A=A AU FETAGAEEd STl 0T FX07 AEvass offe. AT fo=ame IrHEa
AT ST ST SR §3d 3TA 2. RUH T GO wwae FHivEd &,
U= AT T STUATd 3Tl ey fqwaes Sofiasmydt  fodwfid  woamam

FeagRadr a1 A S arErEar fGe gheddie 03 TRaR ot

T HMHAT=AT A, formedan, T 7AW eed T WA S I e ST
o gt ot gEEr @ ey giaer AR osrel. ar e giEegd mate
STUESIT ®edTges <= WIa AMRE oo 9 U a-UR 3TTed. UROMHT <9 Jrdiqemeas
FeATS WM 3.
TS (Keywords) : 3TUHTd, TR, STURA SAILATTH, SOTGSydt, T (Affa Femee.

&
AT & FWMF F AFEMAd YT o YRR H9ad. [, JFY, SHoHEl, a6,
AT, TR TRE @ e (A9 SRt MRd. R At TS, TR, g%, $HRA PG
AT aTgTesdt, AN &ETdle ST U T STTHTd, {od STTHId, gaTs STTed AT Hd
AHSHAT SO 3TRd. TRl @R geHe URYM X0 § TgfadsHe ared. 39 @ gfaer
YT Yo A9 AR, | YT e A1 GIAdel kel WIMH Wode @ aaH
MBS FHAT FOATITE! oS TR STTAr. € 3T HaiT Aifed 3fed. Seel o arei=t
IFX B d&T TR E T d2al IMCRUT=AT ST S goRIAH S 3Tar. T
MGG TN U Tt TOR07 3 SATId= G&aT a9+ J9aT a1 Aed #did . (FHe
e, fidfi, 7. R0)

U@ T TS TG fohal SIS & Imaaig, FAemasE, T,
el IREaT T M FAMT STeRd Jard. Aed SteifiTd §Em ggT FF dd. TR
NI TR0 T FMA TS dedl TSTes (TN BIATd. FIET FEATd Hd HAAA 2 HIT
FAA? P FH FHAA? I == Gyq o7 grar?

‘T foRmeAier ISt I ST STEIE STl MU= Sfaerrt Wiifos
TRt 9 Uerer IR SEarEr st Sofie et & @ar et
TIfEST.”(TER, TS ST WS, =R, . QjY)

T IS FTAE0NT 3 BT Ared Ul I TTard. INSd farmeafr g2 I,
TAMEIT B0, STl UF S9r, fguarr gy, guesT e STV YT USd STHdid. STV dedt
ST T 2 U fTerai= St fewr= 319d (FeR, TR, .3)

o qd fooamaeT Mafie Tede foamatasd T Toend A et uRfErdtarEd
STRAT ffor 07 Mavas e, a1 fGan foereafarst & o evter o gfen

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 187



ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

TIR F&A =T N 3T F&d Aol ared. a7 32904 FYMwrE e a1 J9me
fayaTRs FKT S 2.

MR : T oF foframm [©ie 3T @ e

9. gy AR G eheqT STeITE0]

2. T foE UhRde a0 Al TR )
3. GIMYATE AETHS AR HISU]
TG

THd @ foRuarandt Tomes, fAvaun Tgd=T ST Fuard 37T
iR YHeT 7 e

TEId HIMEATEE! Wi GRod waHT 9 3TEale d HeW [Wd, e e,
e AT Afed! Jhfod e e oS GV &0,

g AffdeR g -

TgTE g AT F%T e SUgwAT 9 e g 0T & GETE U A
feor oe.CmeE YRy, Y. 20) wEmr fafvre favarde g@ie I9 sauTdd qesduararsy
gffoRaT AT goH § URYY SeATd JrETat HEAET T el Sl

TETOT YRR ST W ATIRATd . T ST SRAT o B, TuWoT gyl o,
TYUIdte 3fTarT X wEA OET fIRE FOT FAMEH § WAMEE g% FUS] I
(IS, TR, S8 g, 7. &) Uwhedd For wfpar afgel oarardt gt Sravadhar
TTT. SNTR AT TS VT TATGT Fd Hewd 3T, MG a7 et aod § ey
Product =T A T STAq. Wq VO &Fq a7 areiiem T Rl evarer Hew
3Me. wUH TuwoT URYl FUIEIEl WA e o Il HUHATE  HuiME™  foEmy
JRAGAT EAM  hoodl A foerei=ar  Suffasmdel gom=ar  GRomEEr 3Ty
FAGATT AGCAH TIMRMH ;T TG 3O Faeqod a7 fowart foema g
A A A fae. el AAfdER eieE A ggdet e Fet.
TGN HOM U=l wriare! qereyamT,

BICEIEICRINRRSIEE I R CE T E e

o fEAwg gieger a1 geErEt A soan Sfaear | avEais T iR
T foemdis ofmia Smoear ATEHMHT GIMEAET STEET Sae! § A=A JHTTH0 Soqq
AT TrEyH

l

AES, NATIONAL CONFERENCE, 1717, ; Page 188



ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

e T
—4

AT 3 e Gepford HTET < EINPIER I R RERISE

AT | < e |e g A
PRI TN HR Jacs

> 3%
3 T TWiosd 3TfH QYT =y 9
T T oY ELRINE] TEret |
T l33|%<‘>|'|?5 HredfeoT

T TRHAR TMEEHH G i wot.

T — ¢ GG WA &

Tq TS FOHEH T STTHIG SR ey fawgs fema gRasr fowiad
FOT AR, TR AT giaer 3. v @ = foRneiear oe. 3. ¢ off = faEmeta v
ST e 9 Tt Jod A a1 wade fqareaa Taeie argae FEn Afed
THd® T e femeats TTea 9 kA, Aol dis <var Amed faemeatrs i
FogTaTSt foema qfaer fmior w07 e,
T 3 TEAET TR IR

e faewfad Fvargel At 3 faet & gEoymT

¢ ¥ =T fommeafar T AT F9d F0AT T <7

R. 3. ¥ df= fomneatr awqe A Sofiasdt o,
3. 3. ¥ off=r foemeatar aeqerar feeen srdany T T,
¥. 3. % o= faareiar oo YET FaarE YOHITERE e qifedt S F Weafee Fed
TN 3 YEAAT WA TEY F S :

MU AT T faeqd 3Me. Wafs 9 Arafis Wede fome, e,
T fFreer g v favaTe oo YR SOaRRuAIaTdt YT STITHATT TS

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 189



ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

FOGT TSI 3. AT TR foemedfar oavass A Fafq g f[Afy=d w2 gewa
B, T ST ST famefi=ar e giasdio 9 3 9edhmd favmuarT STeT.
ToF — 2 : T STTE &Rl g R
Hdh — R T TYE AUl gy a8 9 o=
ToF — 3 Tl STTET THM FEArE TIHTER
0T ¥ A A

FEAAS T TG A = TR 3fee @ Med o1e © fag &o onfor <
I T FEA @S F AEA TIR B AHaE are (=t sirar gof 29 .(qe, .
¥, 3, 3., 1. R¢)

T AR Qee TEegT fehd o Tt
T ¢ Fafq ieed & Temer=T Ter
TAF, Thaeaes] AEE Tql. FaaHuade aad= C@ie  Tedl Jdaol. &
T R Formg R ST

UG G AT YRR STEEl TIS A e e WEY Y 3T,
VAT Tget, e ggedt, ST aifecd 3. M AT ST
T 3 Rafes 3 deie qaeh ==

foTerR, AsHTICYI® AN T9 hol AN g JRach=r AR Sl ST
3T
T e gRaseet s wifte v

Oll‘égl,ci'?ld fag, ==, 3T21r_®h“ﬂ', wETER g By @ E- LeD. Projector, Screen,
Computer $cdTel Hifecg f[Afy=a .
T 4 e JRAOFATER U ST S

foemmeat=ar J@meET fGoR F%& ™A TWiet varTel famneatar St S T
fieefaoarardt foee 9 == TEd=T 3TN Fol. el TR FoEd 9eTd 2 ad (¥
) ffy=a e,
TAT 4 T WET T T IO

YT qreFAfAd Strame Tur ¢ 9 ¥ gR fEma gfeadd @ Ter g iy
HSAT T [T TULNS [STGUAT

FIeT ¢ fEma gfiae wom sTREsT

. qH GUSEa)

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 190



ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

2 T STTETATET ROy 2
2 T ST IR ?
3 ElEGEaCRERE| 2
% eqE o= ?
YA TEIATIH, T favawer 3 sraard -
T § TG WHATS HEIAIIT § FEROT -

o 9 FfAd Sear @ TR A qogure iy dEieed aeare A
F. I Ugw g d59 AT GEEY Gl dWeed hocd] OH YeAnTE et
TR IGIHTOT.
ST AT SR ;@ s A
9. W. AZ. Y@ (M.A. B.Ed. M.Phil, 33 T 3TATIA 3199)
2. |l TT9 TEYE (B.Sc. B.E. M.Ed. (23 F¥ 3T 3179)
3. %. foMd Y@ (B.A. B.Ed. M.Ed. (20 TH 3T 3TI99)
¥. T, AEH 990 (M.SC. M.Ed.2Yy TF 3T 31va)
T gl Jée wa Hise
AT A/q: GO TR Foo! 6 Ifasdie g Jmer o7,
EAEE GEROT ;. CERARaeTE W STUE aeaarEd o e @en smaRa
ST FHTST .
Vg e &t O ¢
9. Sf. W= = (M.SC. M.Ed. Ph.D.)
R. 1. JYUS M (M.SC. M.Ed. Ph.D.)
ST T eFTS duil ATt e 0 e,
BICEICLRICRC R
T fragidie faemeat=ar STIum e arg 3o eTe.
YIS GEROT ¢

AT Jogel AT AT AUI=AT TSV THSUATETSt Bl e foama gfigds=n

3TAN & e,
qrI

MY TiRgT e JedmTd FedHaR FHAEAT [addd 9 39gwd R TSt
TUNHTGT T aTRHadTd 99T g W Iol. qoddiad IR asiAl gEfaoed
QUROT=AT ST AT 990 F%d AT SUaT qUEedNal FYNEE ATl Yo
TITHOT et

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 191



ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

TOT o AT FoadT F fPagiadr queuaEest doer T99 Ut

fafery T gafaoear URUI=AT ST = JRdehl e hedMal 9rEa=r 534

TR AT AT STSAV MY UGT=A] eqd MIH Ul U TS . IS GO —

7. g, sMe—avitee a1 fqarear= geqe 91 g Tgdid Hag wol. a1 faaedrndie 3.

¥t =1 0 fqmnet=t fae agfas T fag TSt Idid Sied a9 ot foama gRas=al

RIS HhedHal AEATE edurd &M 4uft formeafar ool @measd At JoraE
F ITGhHAl THSTAT.
AT ¢ TATROMIER QETT STEvAF o 6 -

AR Jui=aT Sfaareras Gomer [Gwfad Foedr W TTd ST e
forges g (Raeas ®OMRN 9ee FUATE SAEvgedd ATl a1 eRuirdd e
HTHEH qEie HemEAmEe § oifaw I ffvea snear 3.

Tar } Ifw T
TAT Lo FHEATAT FIF STAT § JEIHIT

ToeAEEt fog o ORAET Yo STAN A RS, TrTdt i
fFasaed T Wesdie 3. ¥l =1 auiay JrEAET Sodel 3TAM Hol 3 e JedHae 6o
T 23 IR T FHET IT WER TAY

AT & GO 3fET 9 wiod I WEday e TadH JuEuard el
o7 ¢} fred 7 Rt

G 3feROR faee fred a fruqar fTeERet A o1e .

T 83

A TRATT YT AR FEA GIMHEH AT SUIRA 48 Fol 9 STearer
BIcicau i
MR FAEH A

T FYAES v AfvEd A Amee sfed fRdt deges o, Sfa R
goe SO T AT Siadr W 3R . FU[F WedieR v STTHT T SRoT Bard ST
TIHF T T TG AW HR0T SFIq BT WAfe WReR W oTqeTd ot
STONESIAT 0T STEvas 378 § WY TSTe .

foemeafa, T AT T T8 WA o 99 U@ orma. @ g e
T & e yfaer TR et A e gfaedT e e Sofigsd Fearges
UM o7t AR G F GRAT aUIR TR, TROTHT 9T YAAIeTeR. S1eee SR 3.

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 192



ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

G formeat=ar T ST 3TNl SaEIA=AT T X TS0 3T T
AT TR hoo! =aad JRaa wafe 9 3= wafie wede g6 fqamet, e 3
GO 1 FOTT SUGHT SO M. 8 AT UMM FeHR 9 T aaTdies areH

3Te.

geyf .

. IS ¥, (STHART R000). TUMYT TEARTE & T (A=t A1g) TR faem v,

IS A (@S Roow). Rravndie TemE, IoT: T TR,

fEe 7. G R008) IteiforR FeeE T, gOT: A SeRTIE.

. FEH AT, BTRZ R0 08) ITeIf0Th F@TOmE, IoT: fAedga" Sehrem.

. TWEFR ATAT. (Ro0%). TIfT FEATems a Joauma, IoT: Sifaem ywem.

. qob, WIT. M7 3ATS, .. (23%¢) 3TerfvTes A= Gorawd, (@TeExt foaad) sitmare faen g9,
. TEEFR . (AT 0 0\0) FafiTh U, AR TTEES TRI9.

¢. TS TF., Mears . &S, (Roo&). I AGTAIT HheqT M7 FHeft, JoT STAHS Ufeshor .
<. T3N TWH AT ATRUT TH. (Jo0\). ATIH fHaRoT (F7.377.) SHS Ufeshar, o

0. IME STAYMYE (S[S R00R3). UG T,

2. FH® AUS WH. (Rools), FHeftaw SATI.

G M £ £ w o

SJIF 2013 = 1.795

An International Peer Reviewed & Referred

Scholarly Research Journal for
Humanity Science & English Language

.

Reres-feeromren T[oracen faer
3t T Afeds, JaxT ITTHoT RevRmeE (M.Ed.) AeTiaersd, Bron.
RIS
I ST TIOR8 1 QRINIe [RIS0meaT Jolaaiar SR 3Tar g RIeromar &
g 1 e fediar sadg s, e quean & Ries- e

TTUEwIaR STIRIT 3. TaTa™ R167e-RIeomedT uaaiedid I oo M
TR s A A uTae 3T TR 3R

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 193




ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

g/ Sawaerit

@88%8A%0aS

Yea

Torere-Rieromen fasrmar, @ Juaml JURUART foaR axaql gg9d: af
TreoTed Piorar FEAUN, FERAT I IEEl [9UR aRUl TRoid 3. [urac
TP g7 Turel ivedT Seial e @d A R ol deid 3 AT

FeRTER0T a0 a1 UredgHtaR foaR axar Rigs-foreaonas s v wwwra foar
P T THRAT G HoeTdl T1eTeh- RIS Uiderdl TaaR R0l Hgfaad oxel.

GATg-T -

ToTeTeh- ROt fraR aRId ST SUeaTe YT i WRid [qdR HR1aT ATl

a1 RreroTrean Torawien s1en MR U / JE! -

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 194




ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

q) eIy ga9 gfehar - f3e7e-f3er0r Sricprae dreafie TRexk ga9r ufehdd 1o Tad
§aeT, TRT I TR o YR U= CReaR R, JMHd MawaR gaer IRy
Ay e e fovas darg sifiRe, shgedt 9 sfemar sRoRT faandl Ries-
ToreqoTa AT 3 ATEY. A a1 e e defeR SR Il B @l 2

?) FIemaeh - Rae-Rigoma geat 3 tegaR FRRIHA & TP auidl 3 S 94
gRTEoeAT aead &HdT, DY [THRI qREAT ded A6l AEHII® DIl
Tarara ax & et wra gfagpa ared.

3) faameii-Rieeimed masas emdien 399 - Ydiod Torers-fneor 7 faamedran
e AT TIPS aied. M Yodel T AUl FERATl faaR
FIe MR, 3 a7 srumarsy faad. ener 9 sreaus Wedued aHed U ekl
Fa¥ ey fawd.

Q) Y TRIGECHIT ST :- Bhadd Aedd HNER R d JodeT IRId HeHTd
FitraRear 31 T vgraar figsd. afeEr & WR1E 6as gdic Yauaien deHfd
dhete fesar.

AT IR1aT Fedfa geRl 3TEavT Folal a7 IRMar FRIGT, Jeomee 3 JeiraRon
TR e fadd. Hiead sl |res, a3 T 3/ SoTad.

o) faog sTF/EN AW - PHaw FAUT IS 3 fhar Baw favas= arar 3uam
Tons RTeTd MR gI0TR A6, Rie! A AMeid [aSaTdiel fhHH 3R §
T, 350 e s aidT 314Ta fesar @ s fasramer farers-frerond wre
e fea .

&) gRteomen SR - S FAETCaead ARAM, 3eIM 7 WIad
qRIPMH fewor duageRr R fear Smar. srenmuHTen sHwadr, T-Group, SSST,
JEETHO T Y&l IR HEET e aRid RGO BR Faald HT SR .
T STEITAA § BHelwdlol, ThIR] BIdi=T e .

o) Freres-FReror rdean Haufa somaafis gedieiomen sima - Ty s faeomeda
IS gRIDHTal g1 JHONG 196 foge a1, e faameata or gt
UGS TGS &l [ahrTd Ufed el Mod Id Al 3R dafad,
i a1 AR TRRIBATAT emd a1 faaneataed fHivada ameatis
ATFUGERT FHARAT 0TI

¢) et -fReror G sifereean - fners-fereror Tt 9T, weTfdaTed 9 3ax f1eTs
TN JIoaRIaR 69 URATUT dRUITS BR YT delel Tedd ATal. URumAd: 8-
oeraT, Rreor dxerar fosmmT Aed el . IdeRIeR ¥9d: Rieor S
fararee! wafar usd e
frars frarona oo a0 / gURon :-

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 195



ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

9) g HTdIeT SNROI JEROM :-

37) Squt gaer gfsar 9 oo 3d IR U5 Helfdened o &ard.

§) 9 et AR PIUTTE FAT FF FROATF NCTE 7 R &3 .

@) Tafae o arauar, gemeadr ar aremigR faandt e gaer feear s,

) YOS fhuR B8 g YOS HriaTE!.

R) IS HHHOT :-

3) NCTE 5 TIoraa Toumn, TRoMYfted IIdd daR oRiaT 3a1d [21es-
TeTeTseaT Yoael faaRi= axaet 3Tay.

§) SIINGHIAT  FaEdle SUNTHIET, Pl IUE  ORME, el f3rers-
IRTEHTO! 3Ga T, RIS T AT PRI,
@) Stafire dafas= g mfea dafas= oy sis o e g g
AT THHUTTAT TH@0T TRaTd 38

3) Preael :-

31) am= THers-fereomean Fremad dewid a9 aufar feaR s o gt
dcaTaR TN 6T UgTd.

§) Tory ferers-fneromean sremas Jeuia WRfeaR .

) gf¥reror SRAFHHARNE dfgezr :-

3) Frere-fererona fafay srima smasH $a 59 9 < faanf-Rreewmar T
HEHNT 3AHEI.

q) FUTT Diered TIBRT, TS, dToT-auTa aRTa, YeaieIetoT, AHod dreed
TIHRT PG 3R BRIGHTI 06T 3414, T gais, 3gargd aif, ffeR, srierer
7T AT 3T,

G) EPTTeAd d JTTARTEIT TRADI0T :-

Terere-fereromen AR AT 9@ wod Rdtaur vaera aRaT AUR AR fHeom
e, gataRor fereqor, fRreror for anfeat dafasm sRu faar smar Ries feoma
HE T UEE T SEGLRIH SRIUTRT 181 F+mioT aRoT Frard! TR 3718 & AT deTa
I1q ¢

€) ST SIRAFIN :-

3) Rrers-faondia seae stk foaR wag faeomgRar T aRar gam
gf¥TeroTand FRaT.

§) Preey, &aar g fasrIaTS! dde 31T YegdeT aiuR | @Rdr fafde d3,
FAIT T FTIR FTal.

&) JATTRITCIT ST Hamee fafaedr, STeama IRMaTTe el SJEadT TTRIeTond 3Rl
o) HETHTI UeaTHED §ad :-

y

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 196



ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

3) JEOATIRIS! AT @ ATOATRIO! AU el TR 3d. e Rieomdra
Ui eFebia @ TRIaTT A aRuaTaIS! Rreror-frearear gen ad= aearl e o
HII 9 TIR aR0T TRard 3R
§) A0 S TS TEEA B TIR AT T AT A 167 FToerasi=n v
I3 TaaR aROT TR 3R, 1T HIUH AIEHTAT AR aNTd S[ed FTreror aar
ETGH
&) Rias-utoadsion srarder grome faardf Rraesias a3,
¢) Iferarca faor e :-
AT SATYTHUTT TR1&Teh-RIE0Tde! Riedean ATasad dfdaaare [amrsio!
aTID HRIDAT AT &IvT TRard e, Sgarell, TUSuT drered famrT, geafneror
a1 garal foerarar i axar aga.
e Terere-Rerome [oaaren fasRIeRar Jdfaeedl UTaarsH T, ARTaeid dardm
TR 8101 Rard 3. oA st g uRema: e snfor gafam
TN UTaTal TG e TRall Al
e -

9. BCH T1.Y., TIRT T1.37., Leiford Jeamm=, a9 JHeH, gor 30,

R. UREHNT .31, fonereia f¥ietor, T gaeM, gor 3o.

3. Blcs Hivie, Rieromedier aiaror 3nfr w1, Ja9 UdeH, gor 3o.

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 197



ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

ABHINAYV COLLEGE OF EDUCATION, PAPER SUBMITTED
BY M. ED. STUDENTS FOR OPEN COURSE

2014-2015

-

An International Peer Reviewed & Referred

Scholarly Research Journal for
Humanity Science & English Language

SJIF 2013 = 1.795

-

Ethnographic Research Method
Dr. Bhalchandra Bhave Aruna Bhokare
Associate Professor M.Ed. Research Scholar
Abhinav College of Education, Abhinav College of Education,
Ambegaon Bk., Pune 46. Ambegaon Bk., Pune 46.
Mob. 9890196862 Mob. 9890730919
bhaveb@gmail.com

Abstract
This article focuses on important qualitative methodology: Enthropology. It provides
meaning of ethnographic, methods of research ,steps involve in it. This article will definitely
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help the researcher to understand the concept of Anthropology. The study was taken up with
following Objectives in mind. To study the concept & characteristics of qualitative research, To
study the concepts of Ethnographic research, To study the steps of Ethnographic research, To
study the role of researcher in ethnographic. Qualitative analysis method was used for the present
study. The data collection through the secondary sources like books, magazines, journals and
websites was than subjected to Qualitative analysis. The central aim of anthropology is to
provide rich holistic insights into people’s views and actions, as well as the nature (that is sights,
sounds) of the location they inhabit, through the collection of detailed observations and
interviews. Ethnography is a research method that emphasizes encountering alien worlds and
making sense of them. Ethnographers examine the social action of individuals which requires an
intensive personal involvement an abandonment of traditional scientific control, a make do style
to meet situations not of the researcher’s making and an ability to learn from a long series of
mistakes.(Agar 1980). Community Education in public Ganesh ustav in Pune City is example of
Ethnographic Research. The selection of subjects for study is usually based on 'Convenience
Sampling'. Field notes & Interview schedule are best tool for Ethnographic Research. Three
components of the ethnographic research method are proposed by Wolcott (1999) i.e.
Description, Themes, Interpretation.

Keywords : Qualitative Research, Ethnographic, Themes.

Introduction-

Ethnography is the study of social interactions, behaviors and perceptions that occur within
group, teams, organizations, and communities .Its roots can be traced back to anthropological
studies of small, rural societies that were undertaken in the early 1900s.

The central aim of anthropology is to provide rich holistic insights into people’s views
and actions, as well as the nature (that is sights, sounds) of the location they inhabit, through the
collection of detailed observations and interviews. They inhabit, through the collection of
detailed observations and interviews. As Hamersley states, “The task (of ethnographers) is to
document the culture, the perspectives and practices, of the in these settings. The aim is to ‘ get
inside’ the way each group of people sees the world.”

Objectives : The study was taken up with following Objectives in mind.

To study the concept & characteristics of qualitative research

To study the concepts of Ethnographic research

To study the steps of Ethnographic research

To study the role of researcher in ethnographic

Study Method : Qualitative analysis method was used for the present study.

Data collection & analysis : The data collection through the secondary sources like books,
magazines, journals and websites was than subjected to Qualitative analysis.

Methods of Research

Methods of research ,according to Good, Barr and Scates may be classified from many
points of views, the field to which applied ,education, history, philosophy, psychology, biology,

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 199



ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

etc. purpose: description, prediction, determination of causes, determination of status etc. place
where it is conducted, in the field or in the laboratory, application, pure research or applied
research ,data gathering devices employed ,tests, rating scales, questionnaires, etc. nature of the
data collected objective, subjective, quantitative etc. symbols employed in recording describing
or treating results, mathematical symbols or language symbols, forms of thinking deductive,
inductive etc. control of factors; controlled and uncontrolled experimentation ; methods
employed in establishing casual relationships, agreement, different residues and concomitant
variation.

Education research involves the element of observations, description, analysis and
explanation of what happens under certain conditions and situations;
The researcher may use any or combination of the above paradigms involving a variety of
methodologies and the data in conducting following types of research studies :
1)Historical Research

Which provide a method of investigation to discover ,describe and interpret what existed
in the past.
2) Descriptive Research

Which utilizes a method to study and interpret what exists at present.
3) Experiment Research

Which utilizes a method to study and interpret what basic relationships will be between
variables under controlled conditions or more simply to identify the conditions underlying the
occurance of a given phenomenon.
4) Qualitative Research

Phenomenological Research, Ethnographic Research, Case study, Grounded theory,
Heuristic Research, Historical Studies, Philosophical Studies, Policy Research, Focus Group,
Participate Inquiry and Clinical Research.
Qualitative Research

Qualitative research is broadly defined as "any kind of research that produces finding not
arrived at by means of statistical procedures or other means of quantification" (Strauss and
Corbin-1990,P. 17) Qualitative research is concerned with the opinions, experiences and feelings
of individuals producing subjective data Whereas quantitative researcher seek causal
determination, prediction and generalization of findings, qualitative researchers seek instead
illumination, understanding and extrapolation to similar situations. Anthropologist and linguistic
were the first to conduct qualitative research. All the subjects of social sciences differ from in
terms of techniques, methods, contents but one thing is found common in all of these- All these
sciences are concerned with man and his behavior. As opposed to quantitative techniques
qualitative techniques are associated with researchers concerned with meanings contexts and
holistic approach to understanding the phenomena.
Characteristics-

Qualitative research makes use of naturalistic inquiry.Qualitative research has some
characteristics which distinguish it from quantitative research.Best and Kahn (2002,pp 184-185)
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has quoted ten themes proposed by Patton(1990 pp40-41)which highlight the following main
characteristics of qualitative research :

Qualitative research makes use of naturalistic inquiry.

It employs inductive or ‘bottom —up’ approach.

Most of the common research objectives in a qualitative research aim in description exploration
and discovery.

The behavior of the subjects under study is assumed to be fluid, dynamic situational, social,
contextual and personal.

Qualitative research makes use of qualitative data which are gathered from natural settings.
Purposive sampling is the dominant strategy in qualitative research.

Qualitative research emphasizes ‘unique case orientation’.

It analysis of qualitative data requires organizing raw data into logical meaningful categories and
examine them in holistic fashion for interpret to others.

Types of Qualitative Research —

Types of qualitative research are as follows. (Khairnar Dilip Page No 51)

POSITIVISTIC PARADIGM | INTERPRETIVE CRITICAL PARADIGM
PARADIGM

1)Positivism 1)Symbolic Interactionism 1)Marxism

2)Neo-positivism 2)Pnenomenology 2)Critical Sociology

3)Methodological 3)Ethnomethodology 3) Feminism

Positivism

4)Logical positivism 4)Hermenutical 4)Conflict school of thought
5)Ethnography 5)Subaltern Perspective

Ethnographic Research:

Ethnography originates from the Greek word ethnos which means people or folks and
graphic which means writing .As a noun ,the term ‘ethnography means portrait or description of
a culture or a piece of culture. What is culture? Culture has a many definitions but essentially it
refers to the beliefs, values and attitudes that influences the behavior patterns of a specific group
of people. When you say something is cultural ,it means that a particular belief, value or attitudes
is shared by a significant number of people in the group practiced by the group and passed on to
the next generation for example, when ‘punctuality is cultural for a particular group, it is a shared
belief by most members of the group practiced by most members of the group, and passed on to
their children. As a verb (i.e. doing ethnography), it becomes a qualitative research method that
involves the collection of data that describes human societies or a culture (Bernard 2004)
Definition :

The following are some definitions of scholars in the field.

Ethnography refers primarily to a particular method or set of methods .In its most characteristic
form it involves the ethnographer participating overtly or covertly in people’s daily lives for an
extended period of tome, watching what happens ,listening to what is said, asking questions —in
fact collecting whatever data are available to throw light on the issues that are the focus of the
research. (Hamersley and Atkinson 1989)
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Ethnography is a research method that emphasizes encountering alien worlds and making sense
of them. Ethnographers examine the social action of individuals which requires an intensive
personal involvement an abandonment of traditional scientific control, a make do style to meet
situations not of the researcher’s making ,and an ability to learn from a long series of
mistakes.(Agar 1980)

Example of Ethnographic research

The interactions of students in schools corridors

The interactions of students in schools ground

Ethnographic studies have been conducted to understand what happens in the way between home
to school & school to home

Community Education in public Ganesh ustav in Pune City

Sampling Method of Ethnographic Research :

The selection of subjects for study is usually based on 'Convenience Sampling'. Then
perhaps, you might use the 'snowball techniques' whereby you get the few persons you selected
to invite others and it starts 'snowballing' but whatever the sampling methods ethnographers
employ, they have to ensure that they gain access to as wide a range of individuals relevant to the
research questions as possible (Bryman, 2004)

Data Collection Tools of Ethnographic Research :
Field notes : Ethnographic studies involve extensive fieldwork by the researcher. Because of this,
ethnography is extremely time consuming as it involves the researcher spending long periods of
time in the field observing and taking notes. The notes contain rich, detailed description of
everything that went on called thick description.
Interview : Besides observing what is going on in the field site, an ethnographer, interviews
people who can help them understand the setting and the people they are researching, It would be
useful to interview different people at various points in the study
STEPS of Ethnographic Research :
A detailed description of the culture —sharing group being studied.
An analysis of this group in terms of perceived themes or perceptive.
Some interaction of the group by the researcher as to meanings and generalization about the
social life of human beings in general.

DESCRIPTION

THEME@

INTERPRETA@[ON
Three components of the ethnographic research method are proposed by Wolcott (1999)
Role of Researcher in Ethnography
Open Field site and Covert Role
The ethnographer enters an open field site and people don’t know what he or she is doing .For
example-a researcher watching people in a crowed park.
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Open Field site and Overt Role

The ethnographer enters an open field site and tells people what he or she is doing .for example-
a researcher stops people in the street to interviews them and telling them what he or she is
doing.

3) Closed Field site and Overt Role

The ethnographer enters a closed field site, where he or she reveals his or her identity as a
researcher to the subjects. for example- Conducting a study in a school ,office or restaurant.

4) Closed Field site and Covert Role

The ethnographer enters a closed field site without disclosing his or her identity. for example-a
researcher was already a policeman.

Conclusion :

In this way we can state that Ethnography is a highly useful methodology for addressing a range
of research questions .Understanding the foundations of ethnography and its key elements will
help readers when they come across reports that use this methodology. Ethnographic research
generates a rich understanding of social action and its subtleties in different contexts.It aims to
generate holistic social accounts, it also identify, explore and link social phenomena.
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Abstract

This article focus on learning by doing with Activity Based Learning. Learning is endless
process An individual starts learning immediately after birth or in strict sense even easier in the
womb of the mother Activity-based learning or ABL describes a range of pedagogical
approaches to teaching. Its core premises include the requirement that learning should be based
on doing some hands-on experiments and activities. The idea of activity-based learning is rooted
in the common notion that children are active learners rather than passive recipients of
information. If child is provided the opportunity to explore by their own and provided an
optimum learning environment then the learning becomes joyful and long-lasting.
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1. Introduction:-

The ABL Approach is the unique & effective to attract elements any schoo students teaching
learning process. Science is subject which should understand to the students with different
concepts . Science is the sytem of knowing the universe through data collected by observation
and controlled experimentation.

TEACHING

Teaching means an intimate contract between a more mature personality and a less mature one
which is designed for the further education and latter.
www.studylecturenotes.com/social..//340-article

LEARNING

Most of what we do and do not do is influenced by what we learn and how we learn it. Learning
therefore provides a key to the structure of our personality and behaviour. An individual starts
learning immediately after birth or in strict sense even earlier in the womb of the mother.
Mangal, S.K. (2012).Advanced Educational Psychology. New Delhi: Second Edition.

John Dewey Theory of Education :  John Dewey greatest of the Pragmatism and generally
recognised as the most outstanding philosopher his country has yet produced , made significant
Contribution to virtually every field of philosophy as well as to such other areas of inquiry as
education and psychology.

Philosophy of Education:

Analysis of Reflective inquiry

View of Experience

View of Knowledge

Conception of Philosophy — (“ The need for a Recovery of philosophy”)

Biologism

Experimentalism

Instrumentalism

Humanism

Education and Experience.

The philosopher John Dewy introduced the concept of Learning By Doing..

He says every individual learn the thing effectively by this method.

Action --[1 Thought--[1 Experience--[] Education, Knowlege-[Education -[Tknowledge.
Objectives of the Article:

Support the healthy development of children through joyful learning.

To Study the Concept of Activity Based Learning

To study the concept of Learning by Doing.

To study the Activity Based Learning Approach.

Data Collection Tool & Analysis :- The data Collection through the secondary sources
like books, Magazines, Journals & Websites was then subjected to qualitative analysis.

AP ISR ol ol

WA e =
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4 Study Method : Quantitative analysis method was used for the present study.
5 DIFFERENT METHODS OF TEACHING SCIENCE

. Discussion Method

. Inductive Method

. Demonstration Method

. Laboratory Method

. Project Method

. Heuristic Method

Chandrakant Borse .(2009).Science Education.
DIFFERENT METHODS or TEACHING APPROACHES: -

. Conceptual Approach ,

. Process Approach

. Integrated Approach

. Child Centred Approach

. Problem Solving Method

. Environmental Studies

. Activity Approach

. Science Method

. Teacher Centred Verses Child Centred Approach

. Inquiry Approach.

G.Padma Tulasi, & Digumarti Bhaskara Rao . (2004). Methods of Teaching Elementary
Science. DPH Publication, New Dehli First Edition.

From above approaches in my Article there will be combination of three approaches.

1. Activity Approach

2. Child Centred Approach

3. Science Method

Learning :- The term Learning broadly speaking , stands for all those changes and
modifications in the behaviour o the individual which he undergoes during his life time.
Definition :- (Crow and Crow 1973)Learning - “ Learning is the acquisition of habits,
knowledge and attitudes. It involves new ways of doing thing, and it operates in an individual’s
attempt to overcome obstacles or to adjust to new situations. It represents progressive changes in
behaviour ... It enables him to satisfy interests to attain goals”

Types of Learning:-

Signal Learning or classical conditioning

S.R Learning or Instrumental And operant conditioning

Chain Learning

Verbal associate learning

Multiple discrimination

Learning of concepts

Learning of principles

Nk LD =
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8. Problem solving

Mangal, S.K. (2012).Advanced Educational Psychology. New Delhi: Second Edition. Pg. No
171,175

So one of Major Method is based on Learning By Doing is

“Laboratory Method” : - This Method is based on “Learning by Doing’ In this Method , the
student performs Experiments in Laboratory and objectively verifies the scientific principles and
laws since he performs experiments himself this ability for experimentation, scientific approach
, interest and attitude are developed.

Chandrakant Borse .(2009).Science Education.

Now we will see 3 approaches related to Activity Based (Learning By Doing)..

Activity Approach :- Many times teachers teach and children do not understand. This is because
children are conditioned in accepting and memorizing what teacher tells them, without
questioning and understanding. In science there are many facts, principles, laws concepts and
skills, which children memorised without understanding. Have you ever thought why it is so?
Cognitive Development of Children

Formal Operational - They can understand science without activities.

Concrete Operational - They can understand science only if they do activities by their own
hands.

Pre- Operational - They can understand science if they do activities repeatedly by their own
hands.

Science is Doing:

Generally in our school, science is taught by teacher telling or book reading, and sometimes by
demonstrating a few experiments. Children are not involved in doing activities by their own
hands. Teachers should also learn a lesson from the following saying :

‘I heard and I forgot,

I saw and I remembered,

I did and I understand °

This is not just saying. As hypotheses these were tested by Siddiqis and they were found
correct.

G.Padma Tulasi, & Digumarti Bhaskara Rao .(2004). Methods of Teaching Elementary Science.
DPH Publication ,New Dehli First Edition. Pg. No. 84,85

6 Background : Learning By Doing.

John Dewey:

John Dewey was an American philosopher, psychologist, and educational reformer whose ideas
have been influential in education and social reform. Dewey is one of the primary figures
associated with philosophy of pragmatism and is considered one of the founders of functional
psychology. A well-known public intellectual, he was also a major voice of progressive
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education and liberalism. Although Dewey is known best for his publications about education, he
also wrote about many other topics.
History of activity-based learning

Activity-based learning started sometime in 1944 around World War II when a British man
David Horsburgh came to India and finally decided to settle down there. He was an innovative
thinker and charismatic leader. He started teaching in Rishi Valley School. He joined the British
Council and worked in Chennai and Bangalore for many years. After his voluntary retirement, he
located a 7-acre (28,000 m2) site in Kolar District and opened his school, Neel Bagh. Neel Bagh
was based on an innovative idea of Horsburgh and known for its creative methods in teaching
well-planned learning materials. With his wife Doreen and his son Nicholas, Horsburgh
developed a diverse curriculum, which included music, carpentry, sewing, masonry, gardening,
as well as the usual school subjects, English, mathematics, Sanskrit, and Telugu. These
pedagogic materials were systematically planned, with sketches and drawings and an occasional
touch of humour. Later Horsburgh created a magnificent library in Neel Baugh that was
accessible to teachers and students. This initiative of Horsburgh was later proved to be one of the
pioneer and milestones in ABL. In modern time ABL is the method of education followed in the
Corporation schools of Chennai, from 2003, as an effort to provide special schools for children
who had been freed from bonded labour.

States and Organizations initiative on activity-based learning

The ABL in its contemporary form was first undertaken by the Chennai Corporation in 13
schools on a trial basis in 2003, has been adopted by all the 270 primary schools in the district.
First designed and tested by the Rishi Valley School in Andhra Pradesh in the '90s, the Activity-
Based Learning system has been successfully implemented in several Indian states and union
territory, including Karnataka, Kerala, Uttar Pradesh, Gujarat Madhya Pradesh, Haryana,
Maharashtra,, Chandigarh, In Tamil Nadu, UNICEF supported the Chennai Corporation to
introduce the ABL methods in the Government schools. There are many organizations which
cultivate and follow the principles of activity-based learning.

Digantar Siksha evam Khelkud Samitiin Rajasthan, Sumavanam Village School in Andhra
Pradesh and Vikasana School in Karnataka are the places which were established on the
principles of activity-based learning.

Philosophy
The philosophy of ABL finds its antecedents in the common notion that learning can be best
when it is initiated by the surrounding environment and motivated by providing optimum
opportunities to learn. A fearless and freedom to express environment always adds to best
learning outcomes.

Characteristics of activity-based learning
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The key feature of the ABL method is that it uses child-friendly educational aids to foster self-
learning and allows a child to study according to his/her aptitude and skill. Under the system, the
curriculum is divided into small units, each a group of Self Learning Materials (SLM)
comprising attractively designed study cards for English, Tamil,maths, science and Social
Science. When a child finishes a group of cards, he completes one "milestone". Activities in each
milestone include games, rhymes, drawing, and songs to teach a letter or a word, form a
sentence, do maths and science, or understand a concept. The child takes up an Exam Card only
after completing all the milestones in a subject. If a child is absent one day, he/she continues
from where he/she left unlike in the old system where the children had to learn on their own what
they missed out on.

Conclusion :- Thus Learning by doing - Activity Based learning is joyful learning and it
motivates students to learn thing by their own way of learning Its give freedom free environment
to their expressing ideas , thinking, and skillful do the activity.
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ABSTRACT
Co-Teaching as Best Practice in Student Teaching. Co-Teaching...is defined as two teachers
(cooperating teacher and teacher candidate) working together with groups of students-sharing the
planning, organization, delivery and assessment of instruction, as well as the physical space.
Both teachers are actively involved and engaged in all aspects of instruction-Teaching is an
Attitude An attitude of sharing the classroom and students-Teachers must always be
thinking... WE’REBOTH TEACHING. The strategies of Co-Teaching are: One Teach, One
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Observe, One Teach, One Assist, Parallel Teaching, Alternative (Differentiated) Teaching and
Team Teaching.

Station Teaching: The co-teaching pair divides the instructional content into parts. Each teacher
instructs one of the groups; groups then rotate or spend a designated amount of time at each
station.

KEYWORDS: Co-teaching, Station Teaching.

Introduction

Station Teaching is the process of teaching several lessons at one time. Student’s move from one
station to the next, within a specific time frame, to engage in all activities!

Concept of Co-Teaching

Co-Teaching as Best Practice in Student Teaching’s-Teaching...is defined as two teachers
(cooperating teacher and teacher candidate)working together with groups of students-sharing the
planning, organization, delivery and assessment of instruction, as well as the physical space.
Both teachers are actively involved and engaged in all aspects of instruction.

Concept and Types of Station Teaching

Station Teaching: The co-teaching pair divides the instructional content into parts. Each teacher
instructs one of the groups; groups then rotate or spend a designated amount of time at each
station.

English Station Teaching This type of station teaching is based on having 30 children in a class.
There are 6 stations involved all with an emphasis on the English Curriculum. These stations
could easily be change to facilitate other areas of the curriculum. Each group gets 10 minutes on
each station. A bell is rung after the 10 minutes and the children move on to the next station in a
clockwise fashion. Each station is clearly labelled (Signs for Tables) and the correct
copies/workbooks etc. are on the table. To save time for the children a container with a pencil,
sharpener and eraser are given.

Types of Stations

Teacher Assisted Station- teacher is available to work with students at this station.

Independent Station- students will work independently at this station.

Planning and Teaching Roles

Both teachers are responsible for sharing ideas and engaging in the planning process!
Both teachers are responsible for a station unless it is decided otherwise!

Some teacher’s may be asked to rotate with a group that needs extra assistance.
Advantages of Station Teaching:

Advantages for teachers

Both educators are involved equally through the teaching experience.

Each role is clearly defined.

Lesson planning and teaching responsibility is shared.
Ability to “fit in” extra lessons each day.
Ability to work with those students who need extra help more efficiently.
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Advantages for students

Collaborate with fellow students to work on a project.
Engage in multiple activities during a period of time.
Learn organizational skills

Gain small group instruction time with teacher(s).
Typically enjoy station time

Disadvantages of Station Teaching:

Disadvantages for teachers

Noise level

Un-organization of classroom
Fear students will become unmanageable
Disadvantages for Students

Confusion

Inability to stay on task during independent station.
Guidelines for using Station Teaching Approach
Arrangement

Classroom Arrangement

The desk pods should be so arranged that each child is able to face each other and the teacher as
well.

Student Arrangement

Make Cooperative Groups

Make Ability Groups

Signals and Time Management

Types of Signals

-Bell Chime, Clapping, Light switch, etc.

Warn students a couple minutes prior to switching stations.
Station change should be smooth and within 30 seconds!
Try It

Choose a partner.

Please take 15 minutes and create a quick lesson plan involving station teaching.
You will be asked to present these to your fellow teachers!

In your lesson, please address the following:

What subject area and grade?

What role will each teacher play?

How many stations will be within this time frame?

How many children will be in a group?

How will you group the children?

**Be sure to address each topic discussed in the previous slides!!

Conclusion
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Thus we conclude that Station Teaching is an innovative teaching technique for students.
Students enjoy learning in a fun way by the means of Station Teaching Approach. Thus we also
understand the advantages and disadvantages of Station Teaching Approach.
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ABSTRACT
This been aimed to determine the level of Knowledge of the people/students aboutFirst
aid. Any emergency can be handled easily with adequate preparation, including a medical one.
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A wellstocked first aid kit, kept within easy reach is a must for every home. Preparing and
maintaining a first aid kit is also a great way of teaching kids about safety, though it should be
stored well out of their reach. First aid is basic knowledge about how to help people who are
suddenly sick (illnesses) or hurt (injuries or body damage).

Key Words: First Aid, Level of Knowledge Preserve life, Prevent further harm,

Promote recovery, emergency, injury.

INTRODUCTION

First aid is the care administered by concerned person as soon as possible after an
accident or Illness. To be done studies had been indicated that death to happen after an accidents
first five minutes 35%, first thirty minutes 54%. First aid usually to be made by a person which is
in event place and unfortunately this interference showed to become too distant from rescue life.
Conscious and effect first aid that will made this situation to be known which increasing Success
treatment will do after event and decreasing death 20%. At the same time first aid, all person in
society should do whole practice. Our Country is be mixed together many time first aid practice
with emergency treatment. Emergency treatment to be done practice a person that to pass by
specific education steps and to have a right to health profession continue with laws. First aid is
the provision of initial care for an illness or injury. It is usually performed by a lay person to a
sick or injured casualty until definitive medical treatment can be accessed. Certain self-limiting
illnesses or minor injuries may not require further medical care past the first aid intervention. It
generally consists of a series of simple and in some cases, potentially life-saving techniques that
an individual can be trained to perform with minimal equipment
Objectives : The study was taken up with following Objectives in mind.
To study the concept of First Aid
To explain need of First Aid
To explain various use of First Aid
To suggest Educational importance of First aid
Study Method : Qualitative analysis method was used for the present study.
Data collection & analysis : The data collection through the secondary sources like books,
magazines, journals and websites was than subjected to Qualitative analysis.
Definition of First Aid:
1. Frist-aid is the immediate care given to a victim in an accident sudden illness or other
Medicinal emergency. Proper first-aid can save a child’s life especially, if he is bleeding heavily,
has stopped breathing or has consumed something that could be harmful. Frist-aid can also
prevent the disease or accident. (Dr. Sushamas Date, Pg.5.2)
2. We define first aid as the assessments and interventions that can be performed by a bystander
(or by the victim) with minimal or no medical equipment. A first aid provider is defined as
someone with formal training in first aid, emergency care, or medicine who provides first aid.
First aid assessments and interventions should be medically sound and based on scientific
evidence or, in the absence of such evidence, on expert consensus. Administration of first aid
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must not delay activation of the emergency medical services (EMS) system or other medical
assistance when required. We strongly believe that education in first aid should be universal:
everyone can learn first aid and everyone should.

AIMS/OBJECTIVES OF FIRST AID

Preserve life -

The overriding aim of all medical care, including first aid, is to save lives
Prevent further harm -

Also sometimes called preventing the condition worsening, this covers both external
factors, such as moving a patient away from a cause of harm, and applying first aid techniques to
prevent worsening of the condition, such as applying pressure to stop a bleed becoming
dangerous.

Promote recovery -

First aid also involves trying to start the recovery process from the illness or injury, and
in some cases might involve completing a treatment, such as in the case of applying a plaster to a
small wound.

All work sites should have a person with first aid or medical training readily available in case of
an emergency.

Employers should insure that all employees know where emergency information is posted at the
work site. The emergency notice should state the phone numbers of the closest ambulance
service, fire/rescue unit, police station, and hospital.

First aid equipment and supplies, including a variety of dressings and instruments, as well as an
up-to-date first aid manual, should be stored where they can be reached quickly and easily in
case of an accident.

NEED OF FIRST AID

It’s a fact accidents will happen. Providing your employees with adequate first aid supplies
ensures that you are prepared for minor injuries in the work place and shows that you are
concerned about their well being and safety.

First aid equipment in the work place environment, however, may far exceed a small box of
adhesive strip bandages and a cold pack. understand minimum standards and requirements and
customize your business first aid kit to suit your particular environment

FIRST AID KIT

A first aid kit is a collection of supplies and equipments for use in giving first aid.

The box should be kept at all accessible places.

It should be made of metal or plastic to prevent it being destroyed by pests.

The contents should be checked regularly by the safety officer

SIGN OF FIRST AID:

The ISO sets a standard for first aid kits of being green,with a white cross,in order to
make them easily recognisable to anyone requiring first aid.
UCOP first aid kits
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Installed in common areas

Size of the first aid kits:

Large (Areas up to 75 persons)

Medium (Areas up to 50 persons)

Periodically replenished by vendor

Self-administering

An adequately equipped first aid box should contains these items:

Cohesive bandage

Antiseptic (savlon) or (detol)

Scissors

Thermometers

Latex gloves

Bandages

Clean dry cloth pieces

Eye wash

Safety pins

Aspirin or pain relievers

Cleaning agent or soap

Masks

Hot and cold spray

Cotton

Laboratory safety spectacles

Here's what you need to keep in mind when you make your own first-aid kit.

Check the expiry date: One of the most important things you need to keep in mind is that
medicines have a shelf life and must be disposed carefully once it goes past the expiry date.
Store in a dark, cool and dry place: The shelf life of medicines decreases if kept in a humid
place. Hence, avoid keeping your first-aid kit in bathrooms or places that are humid or moist.
Medicines also need to be kept away from direct sunlight.

Use appropriate containers: You must ensure that all your first-aid kit supplies are kept in
large, water proof and non-breakable containers.

Organise by function: Segregate each supply according to its usage. Keep wound-tending
supplies in one re-sealable bag and medicines that treat ailments in another.

Share the knowledge: Train everybody in your family on how to use a first-aid kit as it is very
essential that everyone in the family knows how to give basic first aid.

Emergency Do's and Don'ts

Fever

The usual medication for fever is paracetamol, but may vary for every individual. If you are
travelling and your child catches a fever, it is advisable that you keep tracking his/her
temperature. Make sure the child is kept warm enough. Always talk to your doctorand pack the
medicine he/she recommends for your children.
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Burns

If your child has scalded his/her hand, the first point of action is to put the hand undercold
running water for a few minutes before applying any lotion or anti-burncream like Burnol. If
the burn starts wrinkling and drying, it is advisable to keep it open. It is necessary that you dry
out the burnwith a piece of sterilised gauze before you apply any antiseptic or anti-burn cream.
Dab at the burn and do not wipe it. In case you do not have a burn-healing ointment, the white
of an egg or honey can be used to cover the scald till you see a doctor.

Bleeding

Apply pressure

If a body part has been amputated, put it on ice

Clean cloth or bandage — Avoid contact

Maintain Pressure on Wound 15 Minutes

Apply more layers if needed

Elevate extremity if no fractures (Lie down)

Stop the flow of blood

Wear gloves

Cover the wound

No Breathing

Lay the person on his or her back

Give chest compressions

Tilt head slightly

Breathe into the person’s mouth

Continue until EMS personnel arrive

Choking

Ask a person to speak or cough

Deliver 5 back blows

Perform abdominal thrusts

Repeat sequence of back blows and abdominal thrusts

Electrical Shock

Don’t touch!

Turn power off

Call 911

Remove person from live wire Check for breathing

Fainting Check for breathing

Administer CPR if necessary

Call 911 if more than a few minutes

If conscious, lay the victim down with feet elevated

Nasal blockage
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Nasal blockages usually occur when a child has a cold. The only remedy is to make
your child drink hot or warm water, steaming as described by the pediatrician or hot water
fomentations. Applications of a vaporubmay also help, if your child is not allergic to it.

Sprains

Sprains can be bad if they are not attended to immediately. If your child suffers a
sprained ankleor a sprained wrist, it is important that you massage the injured ankle or wrist
with anice pack. Tie a bandage securely around the injury. If there is a break anywhere, it is
always useful to hold the broken bone in place by tying a splint on either side of the injured
area and holding it there with the help of a bandage till you reach the doctor.

Splinters

In order to remove a splinter, you need a pair of tweezers, some gauze and an antiseptic
liquid. Usually splinters go under the skin or nails by piercing through the skin. You must
ensure that the splinter has not pierced the skin too deep before trying to remove it. If you do
not see the end ofthe splinter, do not attempt to squeeze the spot where the splinter is set.
Trying to remove the splinter forcibly will cause it to break inside the body. In such cases, it's
best you let a doctor check it out. After removing the splinter, apply an antiseptic liquid. Do
not keep the wound open as this can lead to infection when the wound comes in contact with
the bacteria in the surrounding air.

Educational importance of First aid

The importance of having your child learn first aid training.

There is much reason to believe that children who have first aid training can grow up to be mature
individuals who have a big capacity to care about other people and not just themselves.

Children's education because it could not only help save lives, it could also play an important role in
cutting down health bills and in instilling a sense of 'mateship' in childrenschool programs and
practices that protect and promote health and safety

supporting individual students who need help with health issues

providing first aid and temporary care of students who become unwell or who have an accident at
school.

Help us to equip an entire generation with the confidence and ability to save a life.

As well as equipping them with the knowledge to be the difference between life and death, learning
first aid helps to improve self esteem as well as teamwork and communication skills

CONCLUSION

Nearly one third of the people die on their way to hospital. if timely first aid is administrated to
them, their lives can be saved.

You don’t have to be doctor to save lives-we can do it by learning how to do first aid.

An added benefit of acquiring these skills and equipments is knowing that you are in control of
any situation that may arise.

If you have ever seen an accident and were not sure of what to do, imagine for 1 second the
difference it would make and the lives you could spare.

Don’t underestimate how important these skills are
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“ No one knows who will need first and when, it may be your dearest one.”
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ACTIVITY BASED LEARNING IN MATHAMATICS
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Abstract
Activity-Based Learning (ABL) describes pedagogical approaches in teaching. It emphasizes
learning should be based on activities and experiments instead traditional method of teaching
and learning. The idea of activity-based learning is based on assumption that children are active
learners rather than passive recipients of information. If child has an opportunity to explore by

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 219



http://www.thefreedictionary.com/
http://www.collonsdictionay.com/

ISSN 2348-3083 SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

themselves and supported through conducive environment for learning then the learning
becomes joyful, effective.
Key Words: Activity Based Learning, Pedagogical, child-friendly, mathematics

Introduction: Activity-Based Learning (ABL) describes pedagogical approaches in teaching. It
emphasizes learning should be based on activities and experiments instead only traditional
method of teaching and learning. The idea of activity-based learning is based on assumption that
children are active learners rather than passive recipients of information. If child has an
opportunity to explore by themselves and supported through conducive environment for learning
then the learning becomes joyful, effective.

In India, David Horseburgh is Pioneer in ABL, which was started in 1944. He opened his school
in Neel Baug in Kolar District. Neel Bagh was based on an innovative idea of Horsburgh and
known for its creative methods in teaching and well-planned learning materials. With his wife
Doreen and his son Nicholas, Horsburgh developed a diverse curriculum, which included music,
carpentry, sewing, masonry, gardening, as well as the usual school subjects, English,
mathematics, Sanskrit, and Telugu. These pedagogic materials were systematically planned, with
sketches and drawings and an occasional touch of humor. Fresh materials on cards would be
added frequently, to emphasize that the sources for lessons were not finite. Later Horsburgh
created a magnificent library in Neel Baugh that was accessible to teachers and students. This
initiative of Horsburgh was later proved to be milestones in ABL. (Project Based Learning By
Mark Tully)

David Horsburgh also planned and managed a rigorous and unique course for teachers. A great
deal of theoretical material was part of the reading for the trainees, while the school provided the
setting for teaching practice. Many of those trained in this course have set up small schools in
different parts of the country: Faith and John Singh from Jaipur, Malathi of Vikasana in
Bangalore, Amukta Mahapatra an independent consultant in Chennai, Rohit Dhankar of Jaipur,
Usha and Narasimhan, who set up Sumavanam on the Neel Bagh model and Indrani, who
worked in Madanapalle, are some of the well known names who took his training working and
are currently working in innovative small schools. The training included several hours of craft
work, as working with the hands was an essential part of the syllabus. Most of the learning
material used in their own schools are designed and made by the teachers. (Project Based
Learning By Mark Tully)

Need of Activity:

The key feature of the ABL method is that it uses child-friendly educational aids to foster self-
learning and allows a child to study according to his/her aptitude and skill. Under the system, the
curriculum is divided into small units, each a group of Self Learning Materials (SLM)
comprising attractively designed study cards for each topic. When a child finishes a group of
cards, he completes one "milestone". Activities in each milestone include games, rhymes,
drawing, and songs to teach a letter or a word, form a sentence, do maths and science, or
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understand a concept. The child takes up an Exam Card only after completing all the milestones
in a subject.

Importance:

ABL places mathematics into a context that is more meaningful to students. Instead of just
solving a group of isolated problems in a textbook, students are involved in math work that
carries them toward the project goal through clear understanding of concepts. Students are
stretched intellectually when they have to apply acquired math skills in given task to solving the
problem. Such mathematical application is more brain storming than solving the problems,
various experiments has proved that ABL is more interesting for students and gives sense of
satisfaction after completion of activity.

Activity based approach makes learning interesting and it will be helpful for the students to
remember content for a longtime as every student is involved in teaching learning process
“Mathematics learning should be imparted through activities from the very beginning of school
education. i.e., form the primary stage itself. These activities may involve the use of concrete
materials, models, charts, patterns, pictures, posters, games, puzzles, and experiments. The
importance of using learning aids needs to be stressed. This may be done by involving students
and teachers by mobilizing community resources to this end.” (NCERT, 2000)

Objective:

To understand the concept of ABL

To identify ABL method for mathematics subject

ABL encourage students to have dialogues among themselves at various stages of the activity
which promotes theme of team work and self help among them. It is proved that powerful
learning can take place only when students are able to clarify the doubts of other students by
exchanging their thoughts and ideas through communication during the activity. Sometimes a
student can share their thoughts in a way that makes more sense for other students than what the
teacher has taught. Such communication is a part of teaching learning, a skill that students will
need as they eventually find themselves a part of the work force.

Conceptual Background:

The teaching-learning process is the centre of educational process. According to Khanzode
(1995), “previously teaching meant nothing more than giving information and imparting
knowledge. It was regarded as a bi-polar process, Teacher and subject being its two poles. Child
was all together ignored. But now teaching has become tri-polar process of teaching-learning.
Teacher, student and subjects are the three poles.” Thus in teaching learning process teacher,
learner as well as subject all these three components are very important.”

The main benefit of ABL is that it allows students to learn at a deeper level as they make
connections and practice mathematical skills in a real-life context. ABL gives sense of liberation
from ranking here. No child is “better then” or “worse than” another. The teacher keeps an eye
on the levels attained by every child and sometimes helps by pairing an advanced learner with a
slower one, for specific exercises. This kind of peer teaching works well. In the ABL method,
daily attendance is made child-friendly; there is an Attendance Card for each child, to be filled
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up every day by the child. Children love the sense of trust that this procedure implies. Repetition
in study is accepted pedagogy which acts as reinforcement, but instead of singing poem, chanting
tables etc, the child in ABL writes on the blackboard first, his notebook next and finally in the
workbook. Gender equality seems to have been achieved rather effortlessly. Girls and boys sit at
the low desks or on reed mats together and share their work, without any awkwardness. In ABL
system burden on the teacher is reduced. There are a few blank steps in every ladder. These are
intended for any new area that the teacher may wish to include. There is also scope for the
teachers to be creative. They keep adding songs that the children sing together and stories for the
shadow puppet shows. They use familiar material from their own environment.

In ABL method, the teacher’s role in projects is to be a facilitator and an expert who can help
students to progress and to clarify their thoughts. By guiding students and asking them questions
the teacher can lead students to a successful and powerful mathematics experience. The
teacher’s role is NOT to do the work for the students or just tell them the answers.

According to researcher, the Activity Based Learning Approach is unique and effective to attract
school children. The teachers who are involved in implementing this method have developed
activities for each learning unit which facilitated readiness for learning. The aim of activity-
based approach is for learners to construct process of self-learning and problem solving and
transfer of information and skills. This method has brought out the potential of the learners in
classroom situations.

Use of Activity Based Learning:

The findings of the Study conducted by Amukta Mahapatra Director, Schools cape, Center For
Educators, Chennai to assess the effectiveness of ABL under SSA in Tamilnadu are

1. Average achievements of the students increased significantly

2. After ABL principles were introduced in the classrooms, the interactions between teachers and
their students were more positive, and increased students’ active participation in class.

3. Gaps in achievement within gender, location and social groups was narrowed down

4. More children shifted from low achievement range to very high and excellent achievement
range

5. Dispersion in children’s achievement was reduced, the standard deviation in achievement
score in all subjects and most of the groups was reduced; it revealed a homogenous performance
in learning

Thus, ABL can be more relevant and interesting to our students than another problem set out of
the textbook. It puts mathematics into context, encourages students to collaborate, and fosters
deeper learning. It can also be fun and challenging for students.

Role of Teacher in Activity Based Teaching Learning Process:

The teacher has a very important role in ABL method, though it is not obvious to a casual visitor.
She has to learn the entire ABL system and work effectively with it. She has to exercise a quiet
authority, without becoming authoritarian. An egalitarian attitude may require some un-learning
and re-learning for teachers, but when they see it as part of the new culture of education, they are
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quick to accept it and practice it. They are also able, in this system, to spend some time on
children who are slow.

The research team felt, however, that there should be some time allotted to the teacher’s voice.
For instance, she could read a story or explain a scientific principle. For such an activity, as for
sports, it might be necessary to group the children by age. The advantages of the mixed age
group have been demonstrated here, but there is also a value for being with peers of one’s own
age. Some suggestions on doing this will follow in the last section of the report. While teacher
domination is not desirable, teacher participation is advisable for at least 30 — 45 minutes a day.
(Activity Based Learning- By S. Anandalakshmy)

Conclusion:

Flexibility is allowed in pace of learning and this is a boon. A certain level of flexibility must be
available for the occasional re-grouping of children. The practice of forcing children to compete
and ranking them according to their performance is shunned by most enlightened educators. And
the ABL is quite child-friendly in this respect. Here it is important to see that having children of
the same age together in an activity does not necessarily entail competition. Also it is possible to
introduce a small element of competition without hurting anyone, a strategy which has been tried
with success. Children of the same age are divided into two or three groups. The quiz question or
alternatively, the athletic task is given to the group. Every child must have one chance, but can
get help from others in the group. (Activity Based Learning- By S. Anandalakshmy)

Students are not confined to their seats and classrooms

Free exchange of ideas among themselves

Children are self- motivated to know, to learn

Teacher as a facilitator or guide, not an authoritarian

Students have freedom to move around. No student likes to be tied down to his bench.

Class rooms become a lively, interesting place.

Through pair-work, group-work, whole class discussions students are exposed to a variety of
view points and perspectives.

The guided discovery approach leads students to a clearer understanding of the forms and
underlying concepts

The teacher’s role is to set tasks that help students arrive at an understanding of the concepts,
Make learning challenging and motivating by selecting appropriate material,

Decide teaching tools, design activities, prompt and ask questions that make learning challenging
and motivating.
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BACKGROUND OF VEDIC MATHEMATICS
Without mathematics, there's nothing you can do. Everything around you is mathematics.
Everything around you is numbers. ( Shakuntala Devi ,http://en.wikipedia.org/wiki/mathematics)
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In our day to day life we come across many calculations that‘s why if we don’t know
mathematics i.e. multiplication addition subtraction and division how to solve the many
problems. For each step of life numbers are around us if we don’t know how to handle these
numbers we will go maddd........ That’s why mathematics is very important. All people around
us are not good in Math’s but we can overcome with it. it is important that we should find some
solutions . How will get solutions by simple calculations and methods? To overcome this
obstacle with refreshing shortcut and one line formulae for all sort of calculations, be it
multiplication involving large or small numbers One and only one of the method is Vedic
mathematics method. there are many students who feel that the nightmare of all subjects is
Mathematics. Even those who are grownups recall that their worst feared subject is Mathematics.
But to those who like it, that is the life and soul. However, we are here to talk about a rather
smart way to deal with the subject and with the invasion of technology, a big question is staring
at the eyes of the student community- how good are their calculation skills. Many Indian
Secondary School students consider Mathematics a very difficult subject. Some students
encounter difficulty with basic arithmetical operations. Some students feel it difficult to
manipulate symbols and balance equations. In other words, abstract and logical reasoning is their
hurdle. Many such difficulties in learning Mathematics enter into a long list if prepared by an
experienced teacher of Mathematics. Learning Mathematics is an unpleasant experience to some
students mainly because it involves mental exercise. The simplicity of Vedic Mathematics means
that calculations can be carried out mentally. With the help of Vedic mathematics method, which
is quicker way to teach concept, saves time and efforts. By going with this method researcher is
eager to know the exact difference between regular mathematics multiplication method and
Vedic Mathematics method

HISTORY OF VEDIC MATHEMATICS

The Sanskrit word Veda is derived from the root Vid, meaning to know without limit. The word
Veda covers all Veda-sakhas known to humanity. The Veda is a repository of all knowledge,
fathomless, ever revealing as it is delved deeper.

Swami Bharati Krishna Tirtha (1884-1960), former Jagadguru Sankaracharya of Puri called a set
of 16 Sutras (aphorisms) and 13 Sub - Sutras (corollaries) from the Atharva Veda. He developed
methods and techniques for amplifying the principles contained in the aphorisms and their
corollaries, and called it Vedic Mathematics. According to him, there has been considerable
literature on Mathematics in the Veda-sakhas. Unfortunately most of it has been lost to humanity
as of now. that while, by the time of Patanjali, about 25 centuries ago, 1131 Veda-sakhas were
known to the Vedic scholars, only about ten Veda-sakhas are presently in the knowledge of the
Vedic scholars in the country.

SIXTEEN SUTRAS AND THIRTEEN SUB-SUTRAS AS FOLLOWS:

Name Corollory Meaning

1 Ekadhikena Purvena Anurupyena By one more than the
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previous one

Nikhilam Navatashcaramam _, . All from 9 and the last from
2 Sisyate Sesasamjnah

Dashatah 10

Urdhva-Tiryagbyham Adyamadyenantyamantyena Vertically and crosswise
4 Paraavartya Yojayet Kevalaih Saptakam Gunyat Transpose and adjust

When the sum is the same

5 Shunyam Saamyasamuccaye Vestanam )
that sum is zero

If one is in ratio, the other is

6 Anurupye Shunyamanyat Yavadunam Tavadunam ero
z
Yavad Tavadunikritya B dditi d b
7 Sankalana-vyavakalanabhyam ava una.m avacuiiitya By a. Honan Y
Varga Yojayet subtraction
. By the completion or non-
8 Puranapuranabyham Antyayordashake'pi .
completion
9 Chalana-Kalanabyham Antyayoreva Differences and Similarities
. What th tent of it
10 Yaavadunam Samuccayagunitah a'ever © exient of 1
deficiency
11 Vyashtisamanstih Lopanasthapanabhyam Part and Whole
Th inders by the last
12 Shesanyankena Charamena  Vilokanam dig?t remamdets by the fas
Gunitasamuccayah The ultimate and twice the
13 Sopaantyadvayamantyam . .
Samuccayagunitah penultimate
B 1 th. th
14 Ekanyunena Purvena Dhvajanka Y ‘one - . ©
previous one
The product of the sum is
15 Gunitasamuchyah Dwandwa Yoga equal to the sum of the
product
The factors of the sum is
16 Gunakasamuchyah Adyam Antyam Madhyam equal to the sum of the

factors

The Sutras apply to and cover almost every branch of Mathematics. They apply even to complex
problems involving a large number of mathematical operations. Application of the Sutras saves a
lot of time and effort in solving the problems, compared to the formal methods presently in
vogue. Though the solutions appear like magic, the application of the Sutras is perfectly logical
and rational. The computation made on the computers follows, in a way, the principles
underlying the Sutras. The Sutras provide not only methods of calculation, but also ways of
thinking for their application.
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This book on Vedic Mathematics seeks to present an integrated approach to learning
Mathematics with keenness of observation and inquisitiveness, avoiding the monotony of
accepting theories and working from them mechanically. The explanations offered make the
processes clear to the learners. The logical proof of the Sutras is detailed in algebra, which
eliminates the misconception that the Sutras are a jugglery.

Application of the Sutras improves the computational skills of the learners in a wide area of
problems, ensuring both speed and accuracy, strictly based on rational and logical reasoning. The
knowledge of such methods enables the teachers to be more resourceful to mould the students
and improve their talent and creativity. Application of the Sutras to specific problems involves
rational thinking, which, in the process, helps improve intuition that is the bottom

5. NEED OF VEDIC MATHS

There are various boards like state boards, CBSE, ICSE, IB in India .Most of the parents teach
mathematics till age of 10 years they successfully guide their children in their academics. As
child goes in higher std they can’t teach mathematics. Mathematics is one such division that
involves thinking and mind is used at best. In India most of the students studying in conventional
mathematics can solve problems that are new and not taught to them. Reason for this is —lack of
basic concept clarity. Hence, instead of convectional way such a method should be developed or
accepted that provides basic clarity so that overall learning can be improved. Researcher knows
of time to solve larger numbers multiplications .With the help of Vedic mathematics method,
which is quicker way to teach concept, saves time and efforts. By going with this method
researcher is eager to know the exact difference at students are more active with regular
multiplications for small numbers.

6. IMPORTANCE OF VEDIC MATHS

The research would have importance to develop ability of students related to analysis skills and
application skill for competitive exams .It would encourage students to do self studies and to like
mathematics subject. The importance to Math’s teachers to get an idea about the use of Vedic
Mathematics in school effectively. Research is important because it gives direction to deal with a
specific problem. Whether the problem is thoroughly solved or not is not the forte of the research
work. Accumulating amicable and all the possible solutions hypothetically are in it considered a
commendable achievement. There are many types of researches that are carried out Research is
important because it gives direction to deal with a specific problem. Whether the problem is
thoroughly solved or not is not the forte of the research work. Accumulating amicable and all the
possible solutions hypothetically are in it considered a commendable achievement. There are
many types of researches that are carried. Research is important because it gives direction to deal
with a specific problem. Whether the problem is thoroughly solved or not is not the forte of the
research work. Accumulating amicable and all the possible solutions hypothetically are in it
considered a commendable achievement.

This is important for student and teacher .

FOR STUDENT
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1. To learn new technique in mathematics- With this they can learn new techniques which are
easy to understand and makes student very interesting.

2. To make their calculation easy-with this new techniques child can do his /her calculations easy
and fast.

3. To create interest in mathematics- Most of the students hate mathematics they want to go
away from it this can create interest in them to solve tricky sums.

FOR TEACHER

1. To teach new technique to the students-by teaching this new technique of mathematics the
teacher can make it interesting for the students.

2. To check the progress in students with new technique.-after teaching the regular method few
students do not have much progress in mathematics but by teaching this new method the teacher
can observe the difference in the math’s marks of a child.

3. To make mathematics interesting for teaching.-while teaching this new method the interaction
between the teacher and the student should be very interesting. Then the child will feel math’s as
an interesting subject.

IMPORTANCE OF VEDIC MATHS IN TODAYS CURRICULUM

Many Indian Secondary School students consider Mathematics a very difficult subject. Some
students encounter difficulty with basic arithmetical operations. Some students feel it difficult to
manipulate symbols and balance equations. In other words, abstract and logical reasoning is their
hurdle. Many such difficulties in learning Mathematics enter into a long list if prepared by an
experienced teacher of Mathematics. Volumes have been written on the diagnosis of 'learning
difficulties' related to Mathematics and remedial techniques. Learning Mathematics is an
unpleasant experience to some students mainly because it involves mental exercise. To overcome
this problem we can use Vedic math’s method to gain confidence in solving maths sums. With
the help of Vedic math’s one can solve math’s sums10 — 15 times faster increase concentration
and aptitude for math’s

Now a days in this rapid growing technology many students have to appear for many competitive
exams like scholarship, Olympiad exams, JEE, MPSC, UPSC, CET, many entrance exam have
specific time limit to solve the papers and many a times it is not possible to solve question in the
regular method which we have been taught in our schooling life. Now when we will teach the
vedic math’s method it will become easy to solve These exams in proper time.

Vedic Mathematics seeks to present an integrated approach to learning Mathematics with
keenness of observation and inquisitiveness, avoiding the monotony of accepting theories and
working from them mechanically. The explanations offered make the processes clear to the
learners. The logical proof of the Sutras is detailed in algebra, which eliminates the
misconception that the Sutras are a jugglery.

Application of the Sutras improves the computational skills of the learners in a wide area of
problems, ensuring both speed and accuracy, strictly based on rational and logical reasoning. The
knowledge of such methods enables the teachers to be more resourceful to mould the students
and improve their talent and creativity.
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CONCLUSION
we may learn the applications of methods of Vedic Mathematics in day to day life. We are aware
that this attempt is only to make us familiar with a few special methods. The methods discussed,
and organization of the content in vedic mathematics are intended for any student with some
basic mathematical background.
Further it has given rational and proof for the methods. Through this method student can
understand that math’s is not a serious issue. An impartially one can easily experience the
beauty, charm and resourcefulness in Vedic Mathematic. The student can enjoy the diversity and
simplicity in Vedic Mathematics while applying the methods against the conventional textbook
methods. The students can also compare and contrast both the methods.
The Vedic Methods enable the practitioner improve mental abilities to solve difficult problems
with high speed and accuracy.
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This article focuses on a learning cycle known as SE instructional model. Teaching is an
activity which is creates for fulfilled various objectives in terms of changes in students behaviors.
The effective teaching consists of a set of general teaching strategies that apply to all content
areas. An effective instructional model such as SE instructional model with the contain is tools
and sources for students that can play a main role in providing quality instruction and effective
education. The 5E’s is an instructive model based on the constructivist approach to learning
which says that learner build or construct new ideas on top of their old ideas. It can based for
students of all ages, including adults. Each of the 5E’s describes a phase of learning and each
phase starts with the letter ‘E’ Engage, Explore, Explain, students & teachers to experience
common activities to use and build on prior knowledge and experience to construct meaning and
to continuous assess their understanding of a concept.

Keywords: Instructional model, 5E instructional model, Engage, Explore, Explain, Elaborate,
Evaluate.

Introduction:- Science is the system of knowing the universe thought data collected by
observation & controlled experimentation. As data are collected, theories are advance to explain
and account a for what has been obscene (V, Science Ed)

A teacher of science has variety of methods and techniques which he might use in his
every day classroom teaching. The main purpose is to make interactive process effective so that
meaningful learning may take place ( Uttam kumar singh, p.g. 124, A.K. Nayale, Science
Education.)

To enhance and improve this interaction a science teacher uses new instructional material
or new techniques of teaching. A science teacher should use proper methods of teaching to make
learning relevant and useful. (Science Education, p.g.124)

Use of latest technology is indispensable in modern life. Technology enhances speed
accuracy in work and also improve the quality of work. (Instructional Systems — Dr. Kishor
Chavan, Prof. Kuldeepsingh Rajput 2012.)

Objective:-
To study the concept of 5E instructional model.
To study the learning cycle process and phases of SE instructional model.

Study Method :-
Qualitative analysis method was used for present study.
Data Collection Tools :
A data collection through the secondary sores like books and websites was then
subjected to qualitative analysis
An Instruction Model :-
It is a sequence of stages teachers may go through to help students develop a full
understanding of lesson concept.
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Characteristics of Instructional model.
Interest of child in the task.
Simplify the task so that the child can manage it.

Moderate the child to keep laying.
Control frustration & risk.

Demonstrate the process.

Background of 5E Instructional model :-

The 5E instructional model, developed by rodger Bybee in the 1980’s. The SE
Instructional model has it’s roots in the ideas of Johann Herbeat, John dewy and Jean Piaget.

The concept behind the model is to begin with student’s current knowledge and new
knowledge, provided instruction of ideas the students would not be able to discover on their own
& provided instruction of ideas the students would not be able to discover on their own &
provided opportunities to demonstrate understanding (Bybee 2006)

Concepts of 5E instructional Model :-
Definition of 5E Instruction Model :-

It’s a forms of science instruction demonstrate evidence o increased mastery of subject
matter, development of more sophisticated scientific reasoning & increased interest in science.

5E Instructional Model — A learning cycle :-

Each of the 5E described page of teaching learning process and each phase begins with
the letter “E” .

Phase I - Engage:-

Access Prior knowledge & engage the new concept through short activities that promote
curiosity.
Teachers role :-

Teacher will creates interest by asking question to student about the topic which is based on
students prior knowledge.

The student responses to questions teacher get idea about how much student know or think about
the concepts or topic

Student’s role :-

Give answer’s to teacher’s questions.
Discussion
Learning activity :-

Demonstration

Brain Storming

Free write

In Science when students revved their prior knowledge a new concepts are exposed,

and this helps to build understanding through the lesson and highly effective in developing
science.

Phase II - Explore :-
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Provide a common base of activities in which current concepts are identified and
conceptual change is facilitated.
Teacher’s role :-

Acts as a familiar.

Teacher encourages the students to, work together with minimum supervision give the basic
activities to identify the student misconceptions.

Tells students that where they are wrong.

Give the information that solve the problems.

Student’s role :-

Thinks freely, but within the limits if the activity.

Tests their previous knowledge and forms new predictions.
Experiments with alternatives and discuses then with others.
Records observations and ideas.

Learning activates :-

Collect information.

Solve problem.

Construe a model.

Through the exploration including discussion, demonstration activities teachers can challenges
student conceptions.

Phase III - Explain :-

Provide opportunities to demonstrate conceptual understanding, process skills, or
Behaviors and also provides an opportunity for teachers to directly introduce a concept to guide
students for a deeper understanding.

Teacher role :-

Explain concepts and destination.

Formally provides definitions and explanations and new labels.

Introduces unrelated concepts or skills.

Student role :-

Students uses various informational resources, group discussions and teacher interaction to
derive explanations of chosen concept.

Accepts teacher’s explanations without justification.

Learning activates :-

Reading and discussion.

Teacher explanation

Computer and information without.

Through this phase student gains understanding of the concepts and can verify answers to
questions or problems.

Phase IV -Elaborate:-
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Challenge conceptual understanding and skills through new experiences to develop
deeper and broader understanding and application.
Teacher’s role :-

Teacher encourage the students to apply or extend the concepts and skills in new situations.

Asks probing questions to help students to see relationships between concept and other content
areas.

Students role :-

Students uses previous information to ask questions purpose solutions make decisions and design
experiments.

Write reasonable conclusions.

Records observations and explanations.

Forms expanded understanding of original concepts or topics.

Learning activities:-

Problem Solving.
Decision making.
Compare, Classify and application of knowledge.

Through this phase student discovers ways to expand on learned concepts. They test ideas
more thoroughly and explore additional relationships. This provides closure to the lesson and
verifying student understanding is critical at this point.

Phase V - Evaluate:-

Students assess their understanding and teacher evaluate progress by various method.

Teacher role :-

Teacher observes the students as they apply new concepts and skills.

Allows students to asses their own learning and group process skills.

Asks open ended question.

Student role:-

Demonstrates an understanding or knowledge of the concepts or skill.

Answer open-ended questions by wing observation and previously accepted explanations.
Learning activates :-

Concept map.

Write exercise.

Perform a test.

Evaluation is a critical phase of any instructional model. Through this phase teacher get
information about student understanding and does students are meeting the lesson objectives.

Conclusion :-

The 5E instructional model will be effective for science as well as other subject also. The
teaching learning process by this model will increased mastery of subject matter, development of
scientific reasoning and also increased interest in science and other subject to.
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Abstract :

Phenomenology is the descriptive study of how individuals experience a phenomenon. It
deals with central question like : “What are the meaning, structure, and essence of the lived
experience of this phenomenon by an individual or by many individuals?”” The study was taken
up with following Objectives in mind. To study the concept & characteristics of qualitative
research, To study the historical background of Phenomenology research, To study the steps of
Phenomenology research Qualitative analysis method was used for the present study. Qualitative
Research has some characteristics which distinguish it from qualitative research. Three Stages of
Phenomenology Research Stage is, One: Description of the Phenomenon of Interest by the
Researchers, Stage Two: Collection of Participants’ Descriptions of the Phenomenon, Stage
Three: Reading and Analysis of All the Participant Descriptions of the Phenomenon.

Key words : Phenomenology, Qualitative Research, Historical Research.

Introduction :

The disciplinary origin of phenomenology is philosophy. Phenomenology is the descriptive
study of how individuals experience a phenomenon. It deals with central question like : “What
are the meaning, structure, and essence of the lived experience of this phenomenon by an
individual or by many individuals ?” The researcher tries to agin access to individuals’ “life
worlds” which is their world of experiences,it is where consciousness exists.

Objectives : The study was taken up with following Objectives in mind.

1. To study the concept & characteristics of qualitative research

2. To study the historical background of Phenomenology research

3. To study the steps of Phenomenology research

Study Method : Qualitative analysis method was used for the present study.

Data collection & analysis : The data collection through the secondary sources like books,
magazines, journals and websites was than subjected to Qualitative analysis.

Methods of Research :

Methods of research, according to good, Barr and Scates (1941,p.207),may be classified from
many points of view; the field to which applied : education, history, philosophy, psychology,
biology.etc,; place where it is conducted: in the field or in the laboratory; application: pure
research or applied research; data-gathering devices employed: tests, rating scales,
questionnaires, etc,; nature of the data collected; objective, subjective, quantitative, qualitative,
etc.; symbols employed in recording, describing, or treating results: mathematical symbols or
language symbols; forms of thinking: deductive, inductive, etc. control of factors: controlled and
uncontrolled experimentation; methods employed in establishing casual relationship: agreement,
difference, residues and concomitant variation.

Educational research involves the elements of observation, description, analysis and
explanation of what happens under certain conditions and situations; the researcher may use any
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or combination of the above paradigms involving a variety of methodologies and data in
conducting following types of research studies:

1.Historical Research :Which provides a method of investigation to discover, describe and
interpret what existed in the past.

2.Descriptive Research : which uses a method to study, describe and interpret what exists at
present.

3. Experimental Research : which utilizes a method to study and interprert what basic
relationship will be between variables under controlled conditions or, more simply, to identify
the conditions underlying the occurrence of a given phenomenon.

4.Qualitative Research: Phenomenological Research, Ethnographic Research, Case study,
Grounded theory, Heuristic Research, Historical Studies, Philosophical Studies, Policy Research,
Focus Group, Participate Inquiry and Clinical Research.

Qualitative Research :

Qualitative research is broadly defined as "any kind of research that produces finding not
arrived at by means of statistical procedures or other means of quantification" (Strauss and
Corbin-1990,P. 17) Qualitative research is concerned with the opinions, experiences and feelings
of individuals producing subjective data Whereas quantitative researcher seek causal
determination, prediction and generalization of findings, qualitative researchers seek instead
illumination, understanding and extrapolation to similar situations. Anthropologist and linguistic
were the first to conduct qualitative research. All the subjects of social sciences differ from in
terms of techniques, methods, contents but one thing is found common in all of these- All these
sciences are concerned with man and his behavior. As opposed to quantitative techniques
qualitative techniques are associated with researchers concerned with meanings contexts and
holistic approach to understanding the phenomena.

Characteristics of Qualitative Research : Qualitative Research has some characteristics which
distinguish it from qualitative research. Best and Kahn (2002,pp.184-185) has Quoted ten themes
proposed by patton (1990,pp.40-41) which highlight the following main characteristics of
qualitative research.

1) Qualitative research makes use of naturalistic inquiry.

2) It employs inductive or ‘bottom-up’ approach.

3)Most of the common research objectives in qualitative research aim in description, exploration,
and discovery.

4) The behavior of the subjects under study is assumed to be fluid, dynamology, situational,
social, contextual and personal.

5) Qualitative research makes use of qualitative data which are gathered from natural settings.

6) Purposive sampling is the dominant strategy in qualitative research.

7) Qualitative research emphasizes ““ unique case orientation”. It assumes each casuse is special
and unique.

8) The analysis of qualitative data requires organizing raw data into logical meaningful
categories, and examining them in holistic fashion for interpretation to others.

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 236



ISSN 2348-3083

Types of qualitative research : Types of qualitative research are as follows.(Khairnar Dillip page

SPECIAL ISSUE, VOL. I/ INNOVATIVE PRACTICES IN TEACHER EDUCATION

no.51)
Positivistic Paradigm Interpretive Paradigm Critical Paradigm
Positivism Symbolic Interactions Marxism
Non-Positivism Phenomenology Critical Sociology
Methodological
Positivism Ethno methodology Feminism
Logical Positivism Hermeneutical Conflict School of Thought
Ethnography Subaltern Perspective

Phenomenology Research
1.Meaning & definition :

Phenomenology as a research approach is not very well known, in contrast to
phenomenology, familiar to most qualitative researchers of today. Phenomenography and
phenomenology share the term ‘‘phenomenon’” which means ‘‘to make manifest‘‘or ‘‘to bring to
light”’. Phenomenology, with the suffix -graph, denotes a research approach aiming
at describing the different ways a group of people understand a phenomenon (Marton, 1981),
whereas phenomenology, with the suffix -logos, aims to clarify the structure and meaning of a
phenomenon(Giorgi, 1999).

2.Historical background of Phenomenology Research :

Europe lay in ruins at the end of World War One (1914 — 1918). Eagleton (1983, p. 54)
captures the situation vividly.

The social order of European capitalism had been shaken to its roots by the carnage of the
war and its turbulent aftermath. The ideologies on which that order had customarily depended,
the cultural values by which it ruled, were also in deep turmoil. Science seemed to have
dwindled to a sterile positivism, a myopic obsession with the categorizing of facts; philosophy
appeared torn between such a positivism on the one hand, and an indefensible subjectivism on
the other; forms of relativism and irrationalism were rampant, and art reflected this bewildering
loss of bearings.

In the context of this ideological crisis, the German philosopher, Edmund Husserl (1859 —
1938),“sought to develop a new philosophical method which would lend absolute certainty to a
disintegrating civilization” (Eagleton, 1983, p. 54). Although the origins of phenomenology can
be traced back to Kant and Hegel, Vandenberg (1997, p. 11) regards Husserl as “the
fountainhead of phenomenology in the twentieth century”. Husserl rejected the belief that objects
in the external world exist independently and that the information about objects is reliable. He
argued that people can be certain about how things appear in, or present themselves to, their
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consciousness (Eagleton, 1983; Fouche, 1993). To arrive at certainty, anything outside
immediate experience must be ignored, and in this way the
external world is reduced to the contents of personal consciousness. Realities are thus treated
aspure ‘phenomena’ and the only absolute data from where to begin. Husserl named his
philosophical method ‘phenomenology’, the science of pure ‘phenomena’ (Eagleton, 1983, p.
55). The aim of phenomenology is the return to the concrete, captured by the slogan ‘Back to the
things themselves!” (Eagleton, 1983, p. 56. The works of Sartre and Merleau-Ponty extensively
expanded the influence of Husserl and Heidegger (Vandenberg, 1997).
3. Needs of Phenomenology Research :
1.“To search again or in a new way” (Becker, 1992, p. 31). This is particularly true of
phenomenology, which is the study of human phenomena, of things or events in the everyday
world.
2. Characteristion Phenomenology research experience is a valid, rich, and rewarding source of
knowledge.
3. Phenomenology Research is needed because everyday world is a valuable and productive
source of knowledge, and that we can learn much about ourselves and reap key insights into the
nature of an event by analyzing how it occurs in our daily lives (Becker, 1992).
4. Phenomenology Research is ensential in “addressing, identifying, describing, understanding
and interpreting the experiences people have in their day-to-day lives ... precisely as those
people have the experiences and understand them” (Crotty, 1996, p. 14).
4. Steps in Phenomenology Research
Phenomenology is widely regarded as a set of methods where “there is more than one

legitimate way to proceed with a phenomenological investigation” (Streubert & Carpenter, 1999,
p. 48).

Three Stages of Phenomenology Research is
Stage One: Description of the Phenomenon of Interest by the Researchers
Stage Two: Collection of Participants’ Descriptions of the Phenomenon
Stage Three: Reading and Analysis of All the Participant Descriptions of the Phenomenon
Conclusion

Phenomenology is a research approach developed from an educational framework. However,
practiced in other areas this research approach can be misunderstood as seems to be the case in
some reports on allegedly phenomenographic studies. In this article, the authors explain
qualitative research Historical background Phenomenology Research, needs of Phenomenology
Research, Phenomenology Research of steps.
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Abstract: Teaching is a challenging profession that requires a lot of patience, innovation and
motivation from the teachers in order to bring about an all round development among their
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students. In side the classroom there will be a mixed section of learners based on their level of
intelligence and performance criteria. Slow learning is not a learning disability that can be
classified as a diagnostic category. It is simply a term used to describe a student with the ability
to acquire all necessary academic skills, but at a rate and depth below that of the average
student. Hence the challenge for the teachers is to understand the student’s areas of interests and
develop an innovative teaching plan to cover syllabus in a given time frame by proper
understanding. This paper is mainly focused on the responsibilities of the teacher on bringing
out the slow learner through Humor Based Learning and also some remedial teaching for slow
learners to overcome their problems.

KEY WORDS: Slow learners, Humor, Innovation, Diagnostic.

Introduction :

If I cannot learn the way you teach , will you teach me the way I can learn ?

(L.D.Child)

Teaching is a challenging profession that requires a lot of patience, innovation and motivation
from the teachers in order to bring about all round development among their students. Slow
learning is not a learning disability that can be classified as a diagnostic category. It is simply a
term used to describe a student with the ability to acquire all necessary academic skills, but at a
rate and depth below that of the average student.

The use of innovative method in educational institution’s has the potential not only to improve
education, but also to empower people, strengthen governance and galvanize the effort to
achieve the human development goal for the country.

Inside the classroom there will be a mixed section of learner’s based on their level of intelligence
and performance criteria, like fast learners, mediocre and slow learners.
The good classroom 1is characterized by a relaxed atmosphere, by evidence of wholesome and
purposeful activities, by displays of children’s work and by the best use of available facilities
with a keen sense of humor by the facilitators.

Hence here comes the greatest challenge for a good teacher to guide and help the students of
various categories by using some innovative methodologies in classroom teaching to come out
with flying color.

Humor is one instructional tool that teachers can use in the classroom to increase their
effectiveness. Humor strengthens the relationship between student’s and teacher’s, reduces
stress, makes a course more interesting and if relevant to the subject .Humor has the ability to
relax people, reduce tension, and there by create an atmosphere conducive for learning and
communication.

when teacher’s use humor they may receive more positive student’s evaluation and find that
student’s are more willing to participate in their classes.

when student’s take courses from teacher’s who use humor they may become more motivated to
do well in class.
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the most significant reason is that it develops a positive relationship between teacher’s and
taught.

However there are many benefits associated with the use of humor in the classroom, provided the
teacher’s need to first understand why and how humor works as an instructional tool. There are
many different types of humor related to class materials are identified as : funny stories (
hopefully related to the content ), humorous comments, self dis-paragaging humor, unplanned
humor, jokes, riddles, puns, funny props, visual illustrations etc.

Need of the study:

The concern for slow learner’s and the problem of how to teach them is most important part of
this experiment.

There is need to close the gap between our understanding of the nature of human behavior and
inter personal relationship and the utilization of such understandings in the classroom. It is
possible if teacher adopt one of the innovative teaching methodology i.e. Humor Based Learning
in the classroom teaching. It will help to slow learners in the following manners:

to build up confidence among slow learner’s.

to establish good relationship between teacher’s and tough’s.

to canalize the energy amongst them in a positive direction to get a fruitful output.

to encourage the participation in different school activities.

to learn the basic skills of life to adjust with the changing conditions of life and to feel more
confident, motivated and to develop positive attitude towards life.

to help to fetch a good grade and come out with flying color.

to provide them ample opportunity to overcome their weakness and become successful in their
life.

To make learning concrete at their own pace.

To develop constant attention span of comprehension and imagination of adolescence age groups
of class XI std. students towards studies.

Importance of the study :

Humor in educational setting serves a variety of positive functions beyond simply making people
laugh. The purpose of this experiment is to test the Humor Based Learning for slow learners in
11std to achieve the following benefits:

to builds group ( as in class ) cohesion.

to respond more positively to each other when humor is present.

to facilitate cohesion by softening criticism.

to helps the slow learner’s to feel comfortable and involve in finding for solution.

to motivates them to learn without cramming monotonous text books.

to helps to increase learning and retention of course material.

to bring the levels of attention and interest.

OPERATIONAL DEFINITION
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SLOW LEARNER’S: Slow learners are often confused with students in need of special
education or reluctant learner’s who are not co-operative. Actually slow learners are normal
students who are simply not interested in studying under traditionally acceptable system of
learning.

The slow learner is simply a term used to describe a student with the ability to acquire all
necessary academic skills, but at a rate and depth below that of average student.

HUMOR: Martin and Lefcourt said that Humor is the frequency with which the individual
smiles, laugh and otherwise displays amusement in a variety of situations. Where as Shade (1996
) suggests five elements related to humor are:

OBJECTIVES

To find the effectiveness of humor base learning.

To develop a product with the base of Humor Based Learning for the slow learners of std XI.

To make learning concrete at their own pace of slow learners.

To develop constant attention of slow learners towards their studies.

To helps slow learners to learn better to enhance their achievement

HYPOTHESES

Research Hypothesis: There is significant difference between the means of experimental &
control group after implementation of Humor Based Learning for slow learners of std XI.

Null Hypothesis: There is no significant difference between the means of experimental & control
group after implementation of Humor Based Learning for the slow learners of std XI.
ASSUMPTION

Assumptions relevant to this experiment are :

Most of the slow learners faced with the problems of adjustment, communication, medium of
instructions, negative peer pressure, understanding and lack of support.

This study used an experimental design to test if humor given prior to content presentation was
more effective in helping students understand the information and enjoy the presentation than a
control group treatment.

This study seeks to explore the effectiveness of humor on learning in a computer based
environment, using both humor that is embedded in the presentation of the material and humor
that is given prior to the learning task.

LIMITATIONS

Possible limitations of this experiment are:

The reported concern is with only what happens within the confines of the experiment and will
beyond the control of researcher.

Researcher will not able to control the 100% attendance of the slow learner’s for attending the
programme.

Interferences from exceptional conditions like the administration of the school were beyond the
control of the researcher.

Concentration of the students was sometimes beyond the control of the researcher
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DELIMITATIONS

This research will be delimited to slow learners.

The Day school as well as Boarding school will be taken into consideration.

This study is restricted to the Humor Base Learning programme prepared by the researcher.

This will be delimited to English Medium CBSE Affiliated School for Science Subject.

This research is restricted to academic year 2014-2015.

SCOPE OF THE RESEARCH

This research can be done for all categories of learners.

The all type of school will be having the scope in the study.

The study will be having scope in teaching learning method & approach.

This method of teaching will be useful for both Marathi as well as English medium students.
This method of learning also will be more useful for all the parents and administrators having
slow learners.

Conclusion: It is possible to draw strong academic performance from slow learners through
steady application of practical strategies. Most studies examining the effectiveness of humor on
learning have led to mixed results. By utilizing research that has found humor to be an effective
precursor activity. However the appropriate uses of humor in instruction should be explored
because Humor has the potential to be a very powerful method of motivating students to learn
and increasing their cognitive abilities.

References :

(i) www.facultyfocus.com.

(ii) eric.ed.gov/?id.

(iii) www.researchgate.
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Vocational Education: A Mean to Educate and Empower the Socio-Economic Status in
India
Mrs. Jayprabha S Kalekar, Abhinav College of Education, Pune, (Maharashtra)India.

ABSTRACT
India has one of the largest technical manpower in the world. In order to relate education
with life and productivity the concept of vocational education has coined. The study was taken up
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with following objectives. To study the concept of Vocational Education. To study the work
experience as an integral part of Vocational Education. To study the structure of Vocational
Education in India. To know and understand various advantages of Vocational Education
Qualitative analysis method was used for the present study. The data was collected through the
secondary sources like books, eBooks, e-magazines, e-journals was then subjected to qualitative
analysis. Vocational education is concerned with providing facilities for a sizeable section of
students for whom bread-winning is far more important than the pursuit of higher education.
Treating and offering vocational education through a separated vocational stream of education
as offered at higher secondary stage would be best do this preparation. Hence it is the felt need
to evaluate that to which the vocational education has been benefitted as conceptualized and
proposed.

KEYWORDS: Education, Vocational Education, Work Experience

INTRODUCTION

The role of education in facilitating social and economic progress has long been recognized.
Education improves functional and analytical ability and thereby opens up opportunities for
individuals and also groups to achieve greater access to labor markets and livelihoods. Skills and
knowledge are the engines of economic growth and social development of any country which
respond more effectively and promptly to challenges and opportunities of globalization. India is
in transition to a knowledge based economy and its competitive edge will be determined by the
ability knowledge more effectively. This transition will require India to develop workers into
knowledge workers who will be more flexible, analytical, and adaptable and multi skilled. In the
new knowledge economy the skill sets will include professional, managerial, operational, and
behavioral, inter personal and inter functional skills. To achieve these goals, India needs flexible
education and training system that will provide the foundation for learning, secondary and
tertiary education and to develop required competencies as means of achieving lifelong learning.
VOCATIONAL EDUCATION

Vocational Education is training for a specific occupation in agriculture, trade, or industry
through a combination of theoretical teaching and practical experience provided by many high
schools in their commercial and technical divisions, and by special institutions of collegiate
standing (as a college of agriculture, a school of engineering, or a technical institute)
(www.merriam-webster.com/dictionary/vocational).

Vocational Education is defined as demonstrated and acknowledged development of knowledge,
skills and attitudes necessary for a place in the workforce, at levels ranging from pre-trade to
para-professional. (J. Foks, 1990) (www.col.org/).

Vocational Education is an education and training which aims to equip people with knowledge,
know-how, skills and/or competences required in particular occupations or more broadly on the
labor market.(http://www.eqavet.eu/qa/gns/).
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NEED FOR VOCATIONAL EDUCATION

To develop various career opportunities for the students.

To channelized the students towards Vocational courses.

To develop skilled labor in India

To generate and provide self-employment and reduce unemployment.

To develop part time Vocational training.

WORK EXPERIENCE AS AN INTEGRAL PART OF VOCATIONAL EDUCATION

Work Experience is the productive activity which contributes to productive work in schools,
field, laboratory and factory. The work experience should be introduced at every level of
education as suggested by education commission.

OBJECTIVES OF WORK EXPERIENCE

Introduction of work experience in school systemic needed in order to fulfill the

following objectives:

To develop respect and ability for physical labor in the child.

To enable the child to earn something by his physical labor while in school.

To enable the child to bear the cost of education through his earning.

To acquaint the student with the world of employment, industry, business and agriculture.

Not to prepare the child for a particular profession but to develop in him the abilities which may
facilitate his choice of profession?

To increase the total production of the country by small contribution of students.

To reduce the social difference between the rich and the poor students.

NATIONAL POLICY ON EDUCATION 1986 AND VOCATIONAL EDUCATION
Vocational education will be educative means to prepare students for identifying occupations
spanning several areas of activity.

Health planning and health service management should optimally interlock with education and
training of appropriate categories of healthy manpower through health related vocational courses.
The establishment of vocational courses or institutions will be the responsibility of government
as well as public and private sector.

Graduates of vocational courses, under predetermine conditions will be given lateral entry to the
professional education for the professional growth and career improvement.

Non-formal, flexible and need based Vocational Programmes will be made available to neo
literate, youth, who have completed primary education, school drop-outs and person engaged in
work and employed person. Special attention to women will be given.

Tertiary level courses will be organized for the youth of higher secondary courses of the
academic stream.

It is proposed that vocational courses will cover 10% of higher secondary students by 1990 and
25% by 1995. Review of the courses offered and the recruitment policy will be taken up by the
government in order to encourage diversification at the secondary level.

STRUCTURE OF VOCATIONAL EDUCATION IN INDIA
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Pre High School (Xth) Level: In India education up to class Xth is general in nature whether it is
a boy or girl. Work experiences in the form of crafts and agriculture for boys and home science
for the girls have been introduced in secondary classes but no vocational course is given to
students.

Post High School Level: Vocational education in India starts after high school. All these courses
are generally of three years.

Post 10+2 Level: Those students who do not join any vocational course after high school are
given admission to these courses.

Graduation Level Professional course: These courses make the people fully professionals. The
admissions to this course are given after graduation.

ADVANTAGES OF VOCATIONAL EDUCATION

There will be direct relationship between education and employment and hence educated class
will not have to run for jobs hither and thither.

It will help the individual to become self-employed.

Economic condition of the country will improve as every educated person will be engaged in
some kind of job or industry.

Students will convince that education id purposeful for them.

Every individual will seek a job as well as a certificate through vocational education.

Vocational education will make the best utilization of the country’s resources to give specialized
knowledge which will increase in the productivity of the country.

Science and technology will be accepted foundation stones and hence modernization.
CONCLUSION

Vocational education is concerned with providing facilities for a sizeable section of students for
whom bread-winning is far more important than the pursuit of higher education. Vocational
education will make the best utilization of the country’s resources to give specialized knowledge
which will increase in the productivity of the country. Science and technology will be accepted
foundation stones and hence modernization thus will prove to empower the socio-economic
status of India.
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Mathematical Games developed Mathematical communication as people explained and justify
their moves to one another. Using Mathematical Games is an easy way to keep students engaged
to get the frequent practice required to build strong mental arithmetic skills. Thus Drills and
Games for an essential part of teaching Mathematical concepts. Mathematical Games should not
be thought of as time fillers or rewards but rather built in options, which children enjoy and
remove their boredom. In using Mathematical Games, the teacher plays an important role in
encouraging pupils to explain their thinking and they focused on Mathematical ideas.

Thus Mathematical Games allow variations and children can make progress from easy to more
challenging versions Mathematical Games: The students are asked to explain and justify their
moves during a trial round of a game played, as a whole class demonstrates the type of thinking

and communicating that is important for students to use later when they play the game in pairs.
KEYWORD: Mathematical Games

Introduction

We all know that children enjoy playing games. Experience tells us that games can be very
productive learning activities. Games contribute to the development of knowledge by having a
positive effect on the atmosphere in the class which in turn produces a better mental attitude
towards maths in the pupils. Mathematical Games provide a unique opportunity for integrating
the cognitive, affective and social aspects of learning.

Concept of Mathematical Games

Mathematical Games: Oldfield (1991) said that mathematical games are 'activities'

which involve a challenge, usually against one or more opponents; a

. are governed by a set of rules and have a clear underlying structure;

. normally have a distinct finishing point;

. have specific mathematical cognitive objectives.

Types of Mathematical Games:-

. Board Games

. Card Games

. Online Games

. Competitive Math Fun

. Interactive Games

. Math Video Games

Planning and Teaching Roles

. Teachers are responsible for sharing ideas and engaging in the planning process.
. Teachers are responsible for a class unless it is decided otherwise!

. Some teacher’s may be asked to rotate with a group that needs extra assistance.

Advantages and Disadvantages of Mathematical Games:
Advantages for teachers
. Student engagement. Games are engaging and maintain interest.
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. Assessment - children's thinking often becomes apparent through the actions and
decisions they make during a game, so the teacher has the opportunity to carry out diagnosis and
assessment of learning in a non-threatening situation.

. Differentiate instruction - Using math games which better match students’ abilities can
help them build content knowledge and interact more successfully.
. Independence - Children can work independently of the teacher. The rules of the game

and the children's motivation usually keep them on task.
Advantages for students

. Meaningful situations - for the application of mathematical skills are created by games

. Motivation - children freely choose to participate and enjoy playing

. Positive attitude - Games provide opportunities for building self-concept and developing
positive attitudes towards mathematics, through reducing the fear of failure and error;

. Increased learning - in comparison to more formal activities, greater learning can occur

through games due to the increased interaction between children, opportunities to test intuitive
ideas and problem solving strategies

. Different levels - Games can allow children to operate at different levels of thinking and
to learn from each other.

Disadvantages

Disadvantages for teachers

. Noise level
. Un-organization of classroom
. Fear students will become unmanageable

Disadvantages for Students

. Physical Strain

It's easy for children to feel addicted to games, and they will sit in a certain spot for hours on end
playing them. This long-term use can result in fatigue and mood swings.

. Mental Effects

Educational games can affect children mentally. For instance, children may want to play until
they win or advance in the game. Additionally, overuse can cause social isolation and poor social
skills.

Guidelines for using Games successfully

Arrangement

Classroom Arrangement

. The desk pods should be so arranged that each child is able to face each other and the
teacher as well.

Student Arrangement

. Make Cooperative Groups
. Make Ability Groups
Conclusion
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Thus we conclude that Teaching Math in a game form is an innovative teaching technique for
students. Students enjoy learning in a fun way by the means of games. . Thus we also understand
the advantages and disadvantages of Mathematical games.
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Tl AT el T &% 9ThaTd -

6) S-AMT ¢ - U Ieleraiich ATLMIGH 21U 31T &1 . T
SRl AITAed o feendi aid 31a7 foham 2 3md © Tl ATthdls
T (.31 . = 3. ) Juar S (3-4d 9T fefzen

I AT, JqHI52H, G 9T 3Teh JeiivTe JRme el g [oreesrre
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1) www.google.com.in 2) www.yahoo.con.in

3) www.khoj.com 4) www.gurguli.com

5) www.123khoj.com 6) www.mozillatirefx.com
A& AESHATS! SUHRT GBI 3

1) www.wikipedia.com 2) www.disc.discovery.com
3) www.science daily.com 4) www.virthab.com

5) www.kidsites.com 6) www.answers.com
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7) www.ask.com
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2) oM A .41 (1998) & ATE LU F USHW -
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ey . S L Ared . 9 HEe g
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CED)

oo
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T 9.5 .72,77
5) 3T A.A. (1996) ¢ FETIHATIA T ATG A1 . g 3o

e . [9regor w5 qul
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9.%.70
7) %E1 Ead 3 VAT Yieh TUGH AT . g I=d Wi . freq
S
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FFd TSI AT TRerel fesd. TeUlel AIqudd O Sivearel fauaray geetaul J
EEAA T HERAT Al YRald qOT SUSt 9N d Ao [GER #1g vk A
fhar fa=m ATSdMT Gua fe@eeard. AT 374 T SUsit A= ATel 37T et qor
THFIT Fedl THRT Teg AT SUSIqT fTead el
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FA T W AT TUST T SIS ITeT e

RUF HymHeH far wor f& @ A’ A gor=ar a1 ARl 5o
AT, AT SUSI ITecqyg AIGAUATETS! 3T IUHH Hdl Idid o Ii=l IecHie
qegd T ZUST AGUATAG  ASAUE ST X FE Vadl. T AR #Ed
G 1 TR a8 #07 9 e FT A 390
sfrera—
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IMS WO Fedl W IS IMHSF ITaad IS 2d. FIAET FRUR AT T
TG TS SIS A SV IRAET a7 TR w00 Syeir s arg
B M FUAA ARAIAT SIS ATAAG W¥=ned f7eior <oaren 9at Tegq i
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T 399 39 o

AT FITEoT SUSi=n §Hre9T Se1.qur gusit fawg o uwofl g v
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U= FATER AT T96 USool 379 &t Jfad 91T STeHard #X0 3{a9s ared 379,
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W ST 9= @8 WS @@l @ 9 Rooo TBN ATUR TM
foreorst W ImET AR A g A U Ufaeris fotg foemr e Sder g
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SISt AT ReeT g el A AUE! ANElEad SUSil gET IT6E qolTE
ffoT gt
T o gma fogT TevamE & v gue W =umEl onle, SR
FIOTATE! ARG FRAT0r 30T TeUATIET = Tl Helgd ST9mEl @Il ST § 7H
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¥t I (Key words)—
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2 )T el J fHasfavamel v arefar.
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R)ETIERR FTfi—
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¥)fay et
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o=l JEAUIER FT ITRATT Hea F%d 900, AR STEH o]
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Q) 3NSH F &S (Hodum and Howard) -—

AT eI Tgdl TS TSIk GAgumsiaia T SUgFd TGl AT Sid . sgad!
YT YGAT=AT Hedid % foaradi-l &l Foedr Rd.

) . &&. I (P. V. Young) —

et THAA U@ TS Uhad YUl fIvauur axuare Tgdl e, 77 a Uah®
Sdl, FHad, LT, HiEHidw Fqe fhal TH 3794

FTET SEHAT A Tl 3TAT T FHIT FHT dd TEEm fafime gn==ar geuiq =
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TH ST MR e geH 9 foiqd WEIH YA %A FRieNE a9 Tefud o
T Ll
it e Tt AR —

R) YHAH THIT (Micro Study) :—

I TGATER STAIAEE! SqSedl UhHE=T Scdd o JeAdH TEur 3T d &0 S
Yy doset foar T AT STead g I el
R) faf¥re Tew™ 3=a (Study of Specific Unit) :—

s = A7, o1 Ugdr FdNd AT &l S f9ug et fhar A=
SaATdie T@Ee 7T, 9Yuf T fohar TEe sfiemmdie g o7 .

3) GHE 9 W 3T (Study of Present and Past) :—

quIg® TERET Tl Hedid Yadedie d2d S HUgmeriedd  or=al  aqamH
foordieft Teday SoTvAMET I FLal.
¥) FIRRT YU AT (Cause Effect Relation Study) —

It T TG AFAT AT TR § Fd HOAET YA AT Shal,
T AT UEear SgaEMrie ST fRaT WeeT SO R Fiord ofTe; fafi= afferdt
g g Sfafrar w97 ERET SR
W) THEE @S AT (Intensive Study) -—

T TE@ FIAT G FATAd FOAM Id. FHROT Uawehre Ao ST =
ST T aaa IRAATET 37eqae 0T 1fard o749 .

&) HfFATq 3TIT (Personal Study) —

Al I dl, Fad, FAT, FAE fhdl TR FICART Tehehrdl Sqfekaid EaX
ol 3TEd AT A
\v) THFE T STAFT (Wholistic Study of Unit) :—

Jmed Tehehr=A [T O fFar o0 S5 qd WS 37T w07 STavah STHd . o
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R) MR 31T (Historical Study) —

AT ST TGdld Ukl T F@UAd 3TFAT ®ob . Ui STeagar e
T—T THH=AT TAAIET FHIOTT TROTH ST § ST Id.

TG =g T9Te Ee Tord sqadt STeaa qgdi= afdmes;
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SATSET AT o0 Hhedl STl

. IS Fae3 AR =T WEAT 7 T TS T qo5l At U afrdes i
T Tgdl 39 Yfderrcdes el 3T S ST,

et AT FHR (Types of Case Study) :—

I T AT THRT FS M.
R) A Tt AT (Caste Study of Person) :—

T 3T FAMT 3HF W aTTe Hifed! T FHol S, SaTq H2d g, 7 aRar,
TS e, TE3TArdl, Sqadiol M@=l Fadl, TIedael, cHfed Teqahdl, 3eaul, ®
fofaq =R mfedt T wot S
R) TEAN &t STAIT (Case Study of Community) :—

AT ST ST Yhd oI @Rl 99e, HeT, YUear ed, Qe 3Teaad
FG A, AW TEREN a, ¥H, S, TEpfae gYee S TEEd wo . A1 YHREAT
SIS Sl SieAT=aT ITFIA TR SN HE== Hifedl Heafauareniar 3ugrmd
SATUTSST ST

SIS AT TR AT AFdl AT U YER TE #o 3ed. faER
feE0T, Sl 3TEqaH, STIUNYd qoATcHS Sgddl 3T, WY ol AT, HIUIeIT
T A, Hew@qul ad! oTAd. Tad a9 A ‘TeavH 2 Rud #Agg’ a1 v aekdt
I Tel TFR T S 378,
R) FAfer =t 3t&I™T (Observation Case Study) =—

UM WEAT 3TAIAId GMHE Tt Femmer atm Far feer  ermearh
=T IR F YTl
?) e et 3TAIT (Historical Case Study) —

T TG UERN T fFar gam=gr S ardene=T qrar HUR 3fed. 9T
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¥) ffca®a et 3t&4aT (Critical Case Study) :—

QU SO HUATAT 3E9TH AT wos S . T\t gorad, e A, e, 3.
= AR FT Sl
3. TS U@ et
Y) YA R 3T (Case Study of Phenomena) :—

I A AT TFNG AT T oI & Sd § I3l gt e
TGN Hadiehgd Hifed! Mo Sid.

3. Sfe M= g Efaes Hiveifds <ol I §E e,
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3 THIT RN Fadl ST [Tl FEA [GVoNT ®o S, a7 MR Al
TEIAN STl SIS FIEHR WEUT (6T =ar I3 ITehald.
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qOTEd & T 7Y Y. ST TR Sieel HINEE ITd Hew Ul qed wifed! ded
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\9) AR I el (Helpful in Psychological Studies) :—

AHOVTET Teg-Td ool 3T TGl 3Tcdd SUYFd 3. FRUT A=A agaivl
P @ SRR =T qMfAeE 9@ URUMM 3TqdId. & AMfde 36N dde WMaffd fFar
T TAIGR 3TEg AT I3 Ihd ATel.
¢) & wiRaie I 9 FOA GEHF (Helpful in the Knowledge of Long Process) :—

Al TGN GO 3T Thehl=dT dehlcd, TadahIes 3T Wi Hafod
el SO e < Aifedid q9a E cArgR (T Fevar At 88 i
A T HAier fhar AW —
R) HYNEhcaraT q&ra (Partiality of Research) :—

TRl &1 a9 < FIoEHdd e d @G Td Sd T9dl. e
T Fadie AYE A GaY TG g, GEAeciel anaudl sGel, e ared.
AT TETITl LU= el 3THd .
R) IS FE THHAT R g (Conclusion only on few Units) :—

AT TEIIT TEAId Hlal AT Thahid JeH TATT FEA T R (T8 T
ST .
3) SIS TEd (Non-scientific Method) —

] TS Tgdl & STIMEG Tgd 3R, 3TV dF FSt Sd. FR0T Ul fAas
ST ISt HehosTal HUM=Rl HFA0T 794
%) IFF AYEAT (Most Impurity) :—

e, ™, Sfeq sfaem A mifedt frefavamd ST Fer Al W 99 e
3T JSE T W ITHATTT TF e
Y) THYTT T TH THSST T —

T Hhod LAl e THe0T F07 99T T9d. U adi=al Saagefad St Sl
Mfed! Ghfod ol S, < Afedi= TcarT fhar THerT 307 3799 379
&) T fEe Tgdt=r 3vE —

T Wi Tware ™A T ATer. U © (R mfaffye @Ea I8 9
e
) Ququl e sfae™ —

ST sfqery & @U 3R ® TUE0 H3I07 STEd. T AN HIMEAdAE e Hey
T SIS AT AFAATAT T F I AU ITaal 379 .
¢) A¥F I Iy fds & —

qT AT FHIG FH AT T8 SN, AERar 9= TE9 SNl Sy e
@TA 3T 3T-ehal 3TIAH Hd 370 YEUATH <Ele I 3794 .
FFRA AT THA T FHS™ 7 T W —
9) USTAeft —
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SISl HeaHTgT AT SHfeT ShemaHi= miEdt T 2% Tehd. SR T
qANEAT G AT I, AT S @ee  au—eTiayl, 9 WEUl ddl $ad
TSI HEA= THS] IToha AGCA AW eI cdd Hedd 37Te.

R) TATER -—

TN AEATET= fT== e —9aM Fd 79 . T TIAaeNIq sFedl= gl Fed ]3]
IS T, HANSIF SHoTHa=T ez, = Jafdqs 3g9d 3. 9 I TIHHeT 8
NEx
3) TRRIT—ITHC FET —

FCT 07 e U STV &A=l ATl | &0 Sd. A Aaqa
319G I 3TTAT.

%) Sfte gfoe™ —

Tead T TR, ®ROT AT HEAER FFA 9 FAMSKSHeA YUl fHF g
TRYIR A Thd. e (e =aadi=ar widfas qvdqist mfedt %A fgarstdid
TGl AUl HAGR e Sied &Y gifad fwar wRafid oo 3 Sfeava fammam
FH TRAYH MO A TH TG eld. daTes TR Sadi=ar oeiTes Tafhal STHar.
4) T FHfea It —

IMEHE T VEFE TGN THfed FMUERE Wiedt THfed F@r Sd. 9
STHG FATGATH! FICH, A=l a9Maes, Iedl, T IF0T, AAed, oW, 3. Fed,
AT SFS [&qeh, WAl Tead, STUHE FIEU, 3. 3Ne! Aifed! I w3t .

IS T TR 3q% Sifee 0T Afaqul o i g STAdT Tgdid AT
JRREAT FSAT ITAT TGl (AT YAl Ja-i 3T FUARAT 39gad 3Xd. AT
T I T5dT Ta—gu=a & 3.

e —

TFAl ST TEATAT ATAANG eHaH e, fafdte geeid steeH, gdue g
ATl 3T, FIIRROT JaHT eI, AT T, 3. AT T35 I

o] 3T Tl TR U Sl eI, i Fadl 3TFIH, §. |
YT Tl Feh 3Ted.

g —

. A, S TEREE (Reoy). WM WY U8 Wieqs!. T3 fool: favanidr tfeeaery.

. FUS, TH. &, (RR¢¢). INTHYF ol =R wew fagei ®. (99 gwwon), oW ;oW
IE I .

e, e SR MEe, T (Rooy). TRNE THEINGG STIEHNM. SR : SR TIT.
qfseTd .

. TER, AW (R00%). WA JHH I TEdt 9 Wi, T07 : S ufoayry.
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o
“wreATeRa Reror’
3o [Ag TEH THUS. TN Seqrass 1fime e meifeansy,
3TaMa g, IO ¥E.
LILCIRy

Tt SeTd S Hewd STV GUadal 38 dF We=aT SIoeEe 3. 3edr
fFTTT, FISEaF I FENTE ST Med TN S ST o TegesT. Earasd a garet
HfFAAEME AETHAT TR Aewd ofe. 9a-=n 3T 8 WHEH HeHed el Hendie
frefreieam a1 armeft araar ffed o/, offaqwe SUSH ITEEahiVIIaR, FAT Hioreare!
URRET TeSIdT fRar oTEwydr, WAfdr, AAIfgeR, SIev fRar IEfUd AHaE ST WU
AT, A=) 9ol @@ d A7 Veads H0. AT eeqyg deenl. @ Ao
VTN F FAFAT a9 3M@@Ul. T, Feesll, TUY M WEAAT FHER FH =2 o
AT TG AN Y A © 0. T SFadi=a] a3 @l. gaarl
el faem w0 g = 9aqEn el #0010l e HH &Il Je
qIefararTet aefaae T arefaar Jae 9HA e & URREdQ A Fes. WaHE e
T A SO, WEAE SThod, et STfeueadt, 9eieh US|, Wafie
Tqed, TTaAi gafchredr. ST SR Udhde QY 37 0T W3 fSHol A BR GR 3767
AR YT WU, I PR AT ATt i fAfay wed SummtAr W
femeat=ar qrafe faema Ta9R SEmEr.” g ST ST @ v 37,
CISEH (Keywords) :

3YE, Hg, WTGAT, WA foreror—geeyar, o7¢f
TEET
e SEATd S Hewd STIHaTAT HUAdal 3% oF e=T JYSIoRaie 3. e
fFTTd, FISAF F FENTF ST Med TN WS ST o TegesT. A a gt
fFARAE T STTIHHER Tewd 37T

TEAT=AT T Tgdid YRR F g4 AT o TR YA WivTerT oo Sd. qor Arrat
FE URTROT <O @ Hehew T WY oA Aqo! ST AR, Wed  STdRAAT AT
ferament=ar SafFmmaTer fGfay T Wee . a1 SffwEar i Tes | i FReHIEs
AEdId. YR foemeata 99y g, ae, d9w, e 9 oer—HAed et
T, A FSUTT A7 AhAqd fTemeai=a AFRG=ReT 9eu S, a1 SATafrar Famt
TS IaATRa freom= Wt 2%,
PR : 7T ow fGRTAET E@o tw @S B
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o IR fAreror—aref 1Ty
2. afie T o0 qieredT T w1
3. e faemrEr=t et wigo]
STRTIUZA

TEd @ [ofeuarEret e, Ty TEdi=n TN AT AT
TRe= G 9 fawo

THd GO Aifed Hdhod  wamr fafgy ded ge, weaye, A,
FadFios d GhayaEde Alfed! Hafod ®Ed o TS o &o 7%,
AR RIYor — Fehew T ¢

ST I T W HMA el Homefis femdiged a1 qrmeht orer ffed
HdId.
qET — 37 : 3MFOFHES IUSH IEHTAR, AT FRIOTcATe! Whe WeJadar fonam ST&ayd,
T feeret, FifaeR, Ay fFar SEfta qHfas STawr worsl 9raT.

The Oxford English Dictionary defines emotion as any agitation or disturbance of mind,
feeling, passion any vehement or excited mental state.

AN AT fRTST (RR¢Y) : T AaH= TR WHSYATT Tl 3TE.

‘ISR ST W PHH Oe! dedEde N YRS et gad  Tei
st safafes ferdt worst Jrer 2.

T AT THRHE F THRIHE TN S GHRAT YA AT AfFqawarer. TR gia

3T,
Ao Rreor — o ;. e & e ERAENE S SR, RO WOH el T
e a1 gt a1 FHH AFdS gdd TS TH AHEVIEST A IS, WU HIUTETST JOH
qa= Sofig 8. faer foamt sis oot e Ad &dt &l Tt @ Fadre ga fa=an
WA= 9 sa0=ATe fedrd oTd. AMIST MEAHT AT 9 S0 g AeeiRg foremmes
aTufard 31Te.

‘el GATT FART F0GTAT G IMebied Sufiagadh TEdid 3Tag- 9 ar]
fafifdt & faemeat=ar Wi A S SEvATET YA w1 Sal g e e
379 wUrrd.

ymere fafqy fawgiada 2R erATae & F fawdiaid ST #¢ SR
AWERF IUFA — TITE Feadl, am o, f&fay afgs o #ier T smarsH gad=n
AT fqemeat=ar MaAT A 9 SEvATT YA ST STl

=T AT o, qard Sofd 3907 (a1 ET SATSET), e Arg FesT
ST WA= YA T IUATT F01, A=A e NS@U 9 AT W=7 qaAr
A R eI F07 A7 aTelt e fSrerone eruferd Sed.

TR St feneatnes aEfs wved fTwha w0 ol e & et
FIV TESYHTT —
. =T AT SR T I Hl,
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. I YeCEUE aTedut.

3. WAl Va3 wAgGad ars] fiean!.

<

N G M

. W, FISS, TYF ST e TN FH A7 7 ST WIEAE GAESE S SEar

g .

. ST AT ATET ATEE.
. THTAT GehioA foaR #0079 =T AIa-ET 3Tel 0T

ST e HH HII.
T TIESfAUATare aefaare T amefadr Jare 9 31fe o IR Jrl weor.

AreATETRA fereome fqemeat=ar wafte gfgnme=r foawm g
rETERa R Savae ¢

foreor & ww e e e, @ AR fid=n o @ fawardie dsieed A4,
faacame MdUsiesr WMol o JHdd. Jaid Aed™ Jorl gedies d 9EHe

e qUiT0T oW B9, AEIEl WioTeiRd TR efavaddr ome. Tedr  Suiehid

A . c~ n A N [a
JTSHTHRIMHATAS GRS ehlldh IME ST, ATl HedH H% YelOHH[U—

. Hor=T AIdte raeT § foreor Iqret ®Rehd STquT % ITehd ATl

. EAEd TIVE J aTAEUT § STAIAST [ehd Tog T AT ST

. foreome e A 9 [ 9 "qel @ fGereiel sTehee ST, TR F T

ST ST,

. foreor A eramT forndf fafey HWeewr WEUT AT, THheT T TeUTH FE THEAH JEIER &

ST, foereat=ar FAdie 9 Heol S 3dfeld d JevRie e, @&ms Tl Hood]
GReTT 3T3g Thdl. A3 AEAIRT FETeom=t TRt 37r%.

T foerar T ¢

Q) 9w Softg :  qafrE e gafte S @ et wafte wrad s fafew
T, Seles STIVE Hd STHAMT SAYedl T A o e, 3@, yd, o, AaR,
FHIe® ARG T 3T@dl Iul qoF Sai=a1 VNfecsh, 3T9Nfecs SMTERRIT =
T TSI =T 0T ITAT e g 7 FUrdT I,

R) G MFHST : =T AW o 3aq=aT A 007 Som=ar Ao THSH 507 3ashe
T T WA TREAT, dear 9 WIafe ©2 HSI OS] e ARG Tl .

3) rEE Srfrege T YT fear eifisgedt unfeeds oTumfeesw STem Sl
AN B, o amd M &ol RU[E TE0R Sr® 9 o9 9cfl Uh vTecel 7 drodl
THRYUT 3 TEUIR e ¥ ST 3TV SV TEHA HAee ofed. aTEWHI e oM
T FST T GUSIAT WMo ¢ TEE! 3 AT e Fied = Fle. go=a1 U@ Sied
TET Idtes, T TEE! 3 JorAT JE e Wa.oF #6556, T JhR THE e
SRR ITATeET AT 2rdl. JoeEls SIedl Ja-Iqd TeoTs] o &0, ¥ Mids o
FOT ARG AT TIcl o FFd Fidd A, o @ dA Jig Feau
SETIET JIH w3l @7 et
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X) SIS GEIASE G AMUea FAE S fafay weR=r s e g
T WHR FO, A A FOT T EHS [GEEdt Aava® 3Td. SAYA AT
ARG W, 3R, MG arad AEYAT T, 5, el aredr. fafay =, ygm=h
AT aTed § W FOT AT AT ATSAT S HUT SEAVAF THI . AT SAIeT AT
YIS AN GrEar IR ARl 3TYedl FA1d HHi0T 2=y S a—Tdiicds e
TR SO0 IR a0 SEvad § 98 Hl sl ATa-eh ST qH0l 2

Y) ER® YIS : T SToTmE oW 9T AA T dbl U T
feres T 2d T aTd. TeraddTe gad Ml YT AERET q3drad 78 ATel. a8
U@ o8l T@MEr e 3TET Uil STIedl FERE! 7987 Sd. 3797 dedl AT 330
e T dg Y AR FIAG. @Y AHC 29, GU A, it TR TEE ST
qEAIEEyT T Bar AFAE Fqod G, SOTYAnT JeEhme il 33dd g 9rge deed
STSITT [T R, e Tqfod eiar q89 qafd SameR 3907 397 Amfas =i g g,
T GUrASHT foHfad ®9 =S YEfE 9qed 2d.

&) g Taicmer : qrafie Faicgtedr, TEfE T € Jefie faeest ot
T TR, WA F 3auAT A gedad Sod gir, e afay Sa Sgvery A,
TeAldle  GeAde Ale@dl AU, a0l AEAifaudt GUeAsfie o/ U, Yoae fwar qd
STVATUTST YA, 3THd ML BV e SMMARR S0 Foh=aT, HfecdT=aT AT
ST WIEfd GO ST 407 F AGR TET fo=R, i 9 god aMed gang 99-ag 9
YU WS I Falcgmedr 8.

foemeater wafie feae Reurh e © etz afraresn arde faem @
fSTeoTer ¥ 3R, Wafe fawg T frdud faeEr ol fFard fawEEt gEard
SR FHEANH TG TG T4 WMobdio HASHas STFHRAAT A el Uid WTa ard. &l
Ufshddie fOTermi= i TN AeweEl 3T9d. Vddle fafay IusmA=ar #rgHd
femeaiaT At gt T FAauarrer TeqT [EGTHT Jae Hidl ddie.

. ey foemet a=aren MR e e UsdH TR, smens fammedtr ufger smevf
fSTer® T oTHAId. e RTerdi=ar Td aieae M e foemedt &dq o1@aa T
BT A3 Tl STIeAT AR o1yt faemeat=ar qHR 39

. g9 foemeff smvcATIeT TR STHAId ddel e SfadHarEr Ay el Rrerir der wiest
e faemel ST R ar ATl WER FET § TS URUATERS 9SuSe . Ta—ind,
WR—FA TR, T, F&U, Yoe—MWF, IOR—TEcde IR oaRTi{ar
formeafos deure F& T, TEAT TAFTE S A

. AT e Ted faendt g1 Rt te wdd gEe 3 d ¢ e Sgafkd arear
J GUSH =T 3T Wifest. foemeat=an awar, water, asi—asl qusH = . AaR ol
feprara Heft aTelt, =T WEfRET Tedrd Fd, T0T Afd 35T W F TERad 37Ul A 39
TG, AT fermedt=ar THER 707 AT 9 WEiE A 7gge i g

. forersi=an TARfaEId Arg g9 gar. @ 3 v Rt 3R s famreter
f3Te Foar o T fYE AHSEE ded € A =T
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. Porerepiit fommeatelt ol oafeas Sy, wafe 99 90T w9, avidie fGaresier @man

T A GaAM g e gEaTd O, MO0 ®E S Aoor?’ o8 dieudiiast ST e
TS TEATRS 0T @ 3ME A 2’ oTH TeUnt SIfe URUIHERE 3.

. foemeaiat Brear—ree SEEe=T AT . FEHE [ WA a1, SEvdd a A 9

TIOTT T

. GIEgfae FRIHH=AT AT drafe STy Gt amdt. gt qred, qeEred, ATt

. GiEfaed FTARAYHUE FREYd g S SOEAT a1 qEIEGE Wk faee g e

T garg Tt IUoe w&4 odl dd. R Wod [Garea Sl Sie S

icaTed ed. e [GemeaiaT GRadEn qguan svar e e fiesd.

M R RO AT WERRT WEN ggdrd, WedT GO9I sg9d &, W

TN Ao—{Iwfaur, FEt 3 Jae I qed 2] A,

. GHAE HUAEEl 3AUd foER IMauel 9 oHTe® U, M g Yfaee ovf, GEoETe

WO JeTR0T <0l 9 WREAT TR0l T @eR F%T AaR @q T 900
FOATH T STl

ST ST T WY ST I Wa:3T SRl A BR $R TEHS 38 7 WUrd.
ITM bR AT IATT—TEATY M7 fafgy wnoa Sushwi=ar wreawq fareat=ar aqrafie
fOTaTd BTA9R SIamEr.” g SATeT=a1 fTeiaiT @¥ 9T 378
T
i e|ar + 9afd audl = 7. AT Siaad qurEt evarEdt SrefoTd gfgmmader
It JEAT Ae@El 3. Mod Steargd et wEfd e faeme g

TTETeNd fTerom= T 37%.

=T MG 3@, WEAT qHSH AT, G 3UATT 7 SFawad FI07 q7 dTel AIaArHEia

qaie: STOlE, W Ahod, AaHe TFadl, a=1 FHSH 9o, qEHe Jdod,
T Falcgredr © A [T aw 3mmed.

faferr fowai=ar STATAER § AAHQE IR AT foeredar Jrafte fasrg g
T4

g

. . 1, AEd AR MIES, S el Ayer ST, (STHAN, 300%). e seod fER

TATE, PRI : HeSdh TR,
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ST

AT HA-4T . TGS AT @20

GEATdAT-

U T (TG [rhduaria 3o qe [aarTd o9aed b @ e giean qurdor
HEATIH Bied Uasll Faeaedl Har el AR . AMod T TREEHT ATTIE 2005 T8 FTEAEEET TN HT0Ad A
3R . AFTETETET STERTET STa @ ST Uihal STawauard el ST JraT ST fIad faarn & Wod 3
L AR 71 | O e 2 X 2 o O e £ 2 A o e 21 21 1 | et ) | O | 1 B A 2| S e P ol B
FH AT HIA [ BT . H1 AN oG AT ded T &1 Tl THIEHEIE FATIH IS8 Saavarie] T U Terd

ST ANTESATT STEATES JThd hITATd SHTell e .

ST TaT 0T ST & .
fereamet ST 7= Frar
SAgHETET 3 AT U HEAT
JaTgHETET A freel SeeT H7ar -
Ao BT S foRATarg feeaedl steemT dvdrd
J1e U Recrar MiedmEr Jesdia SHTa-ean dihdd A rar arel 3e .
U WSAgIE qaT HTIAEl T HIgT UHIET Ad qedgiis qar STl 921 35 3 .
ST STEATN TSI 96, 9iohdT 3 aer APHATAl [eared T Hedie qeat i A0 Abemral Fel Fod dl ST
T g0 AT &% STl -

SaATErEEl F&ed- - [Construction]

AW 9 A B A Jarie g9me FNaE 9 aMiEaERe e Segd ad . feier e (1710) am
STEATEE] T Tds U 3G S A 2l [itha SIredl S0 9ol 319 9E1d e 3H90d die I a1 Jhead
AMEH MEH ol O AMecl @i A adl Faawna J@l . &a = Jguaiel JEe bl gaT &0 &
ST A A -

@eM 91 con struere UMA to construct dEwd [AM9E e . @mET A A= &9 (to arrange) faar
T &0 (to give structure).STET TaAT HIUATEAT GTehae drf~ad Saut

YT /qaiwaren L STl T4 el Fehedral 7o & . @] AT 9= . A TEHamE =l . Ao
B IR ECE | B 1 R o MR R 722 B | | R 31 £ (| A 1K | A B o e o e o L B [ oL e L MR o - e I B El 1
AT B AT . TR [T 293, YA 7, A, ad [ WA S aid AN qedrd 3T a1 Jaie
FEr a7 SaEE A 3R FedTd AR AT Aail SvEdanErE dordl aEr qiEda wed 3e . Mo

Il A ST F1 T&v 3 A1l . A Fbe A FIHATE SR forl T q30i 32 gt &l .
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FTIATETET 9T

Ao STEAERE ATETHE SIS

1. EH TG
AT YT Al [T qed 30 T Hiiediers] € 9ihd &0 & ardTed ST ATATETAT Y

ATHYT & . ! I TEEAT JUSTART 9=

2 . AT FFAREEE-

W& e Al Tead areE R e @ Reen a1 YerET A Saiihd e S aTed it
AT AT AHIT 3Ae . ferrenran a1 [ Saa@al 9e9 SAeaqral qed qide] d FH1e qide! MSUEmEe ar &0
T AR
3 . P TG

FHIHAT MW A STAFMAT LN ohall Il 15 agd FeA1 Hadl &2l - %A AT & Flavie
qfcRaT 3 -

feranel gate @ gom W AT dHeaeT Jre S9N w&d 91 SHEAr @ s aierd Jedrd ad 3 -

SR FETE THME Bl HT0ATdl AN 39 derd ard Y e g5 . aTeaEme Eaeaie gaee
7 [t dedr aran Femss wroarEr J47 & S . - =535
HI@El SMTaATaTerdl Jerdd-
1. APHATG ST 724 &0
3 . AN H ST FoAgad Tohad Hehed Tl T Hard A FHiar 2rd .
4 . %70 T aae 3gd Fehedal G GeRhl 2l -

TSR S STEATIATd HIedren Fll-
1.9%01-

forerei foraameatar yed femmoameast fagzreata gon foarvardr o Suffad &ioardl J47 el et . a1 99
gieprd 9o TTeaehiel ol el -
2 . ffreqor-

e, SMell SeTeTo A STergul T v TER AT el U FedT ehdsrevarar J4T fet arer -
3 . FHII-

feeaT ATEIATd STaTe AT T3 SRTiebIoT % San Id . T2l a9y, Jrg -9 3 .

& .7 femTae-

FITcrel T Arefadr foar fafay qatE few S smasad o . JdEeTe s a1 A gEEd s
HF AT 9ATT MaSuaTdl F4T feaneA i U & [Sell qerd -
5 . I AT
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6 . HEHETIT HATH
foeaneara fafqy T2 #% TeIgd UsA dEfaars Fal SUEd Ueed Jean STl HUT Sueed &% adl ad .
7 . 9

ferezTeATeAn e FA9Tedan areHT o fafae Iay S 9o 997 ATSiauar San Jadrd .

8 . T HIME d SUHATSAT ATHAG HEHI
I T BRI HEAGEHE 3Tl - He-HTI HIEAGRTHERET e S0l T9d ISd1el HUaTahiidl Sl

Fell OIS HATYA 2

FFTEATETE] ST HIae-

1. G- AT Yehal AHEETT AT d PHicger T - 2.
STEATETE] AN Sadbe g A€ Faa FhT &Ml - 3.9l WA F Fal A
[EraT Hewer AL A - & . Srefores &1 T [UET e qed &
SITEATETE] SET SR qioha -

eI
LIRICIREEE
BEGEIEA] EIREEEIKRIES FIWAMT 37 a0 W FHEIT
Eaul Fir
Ao e MR
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AT, QI SO FHTT e PN S

RISURERISED LILEE e L RERIED
foreranrat

et

g E \(’wa;
syfirent
HEHE HIM ey @ s

Had

foTequT HemT, HETeE T AeAthd 9 Iod ATeAte [T 656 9ol 41d 2010, 992d72010, J2014,7d 2010

. et AFFAA-2T .7 AT L A

Arvindkumar Jha(2009)constructivist Epistemology and pedagologty atlantic Pub.New
Delhi.

Sanford Gold (2001) A constructivist approach to online trainng for online teacher JALN vol.5
Issue |.PP 35-37

Sam Housefather (2002) content and process in constructivist Teachers education In J.Rainer
(P.P.,63-80) Dubugue. IA Kendall Hunt.

6. Construction in Teachers Education EKIC Digest (Retrived on 15t Dec.2010)

AES, NATIONAL CONFERENCE, 11-12, OCT, 2014 Page 292



SJIF 2013 = 1.795
An International Peer Reviewed & Referred
Scholarly Research Journal for
Humanity Science & English Language

SCHOOL AN AGENT OF PEACE EDUCATION IN SOCIETY

Vindeshwari Pawar, Assistant Professor, Department of Education, Guru Ghasidas
Vishwavidyalaya (A Central University), Bilaspur CG

Abstract

According to the Position paper of National Focus Group on Education for Peace- Education
for peace seeks to nurture the knowledge, skills, attitudes, and values that comprised culture
of peace. Education for peace is holistic. It embraces the physical, emotional, intellectual, and
social growth of children within a framework of human values. Gandhi ji observed
“Education is the preparation for complete living, adjustment to environment, perfection of
one’s nature, character building and harmonious development of personality. Thus the proper
inculcation of human value like peace and harmony and development of character is the
responsibility of schools”.

In the changing social situations on this planet due to advancing knowledge of science
and technology, certain anti-social elements such as naxal, radicals, etc. which are destructive
in nature and disturb or destroy progressive societies because they install fear, horror, poverty
against peace and prosperity in the societies. Thus it is essential to inculcate peace education
among the student. Every teacher becomes a peace educator. Along with that the peace
opportunities latent in the curriculum are maximized when the school atmosphere is imbued
with the values and attitudes of peace. As an initiator of learning, teacher creates interest and
introduces activities related to peace like celebration of peace day and peace week, thought
for the day in the morning assembly, exhibitions and displays, school club for peace
establishment etc. Through teacher-student interactions, lesson designs in textbooks for peace
and harmony, the pedagogy for teaching them peace education, great biographies, school
library, school management; administrative staff will orient the total life of the school toward
peace and harmony.

Keywords: Peace education, School, Scope of peace education

Introduction

Values and attitudes are the building blocks of the culture of peace. Peace embodies the joy
of living. Peace is classified into internal and external peace. The internal peace is the feeling
and virtue which is depicted in our own faith old scriptures. External peace is that good
feeling which is directly helps to establish peace in society. Learning, from the peace
perspective has to be a joyful experience. Joy is of the essence of life. Education for peace
seeks to nurture the knowledge, skills, attitudes, and values that comprise a culture of peace.
It is a long-term proactive strategy to nurture peaceful persons who resolve conflicts non-
violently. Peace is often equated with the absence of violence.

Present scenario of peace and harmony in the society

The population increases has seriously affected the quality of life of the masses. Crime,
corruption, violence and indifference to human suffering, have spread to all walks of life. Our
physical environment is growing increasingly polluted. We are living in the age of
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unimagined levels of violence. People are forgetting human values. In the educated and urban
areas, much violence is seen. People do not have patience. The human values like
brotherhood, cooperation, equal regards to the religion, sensibility etc, are disappearing from
the social life.

The shape of the societies have been drastically changing due to the fast growing innovative
electronic and electrical appliances, electronic network, TV, computers, internet and
information technology available in the world wide web, with the accelerated knowledge of
science and technology. Material world is cared much instead of spiritual one. Therefore, The
need of the hour is to protect the environment i.e., geographical, physical, social, moral,
spiritual, against the popping up anti social activities of the individuals in the societies by
means of inculcation of proper values to protect the civilization, and the healthy atmosphere
on the earth. In this context, education for peace has its own significant in the field of
establishment of peace and harmony in the society.

Scope of Peace Education

Peace education can be considered at different levels:

1) Individual level,

2) Self-development level,

3) School level,

4) Community level,

5) National level,

6) Global level

School should help children to develop many skills, like those related to affirmation, positive
thinking, empathetic listening and communication, assertive behaviour, decision-making and
critical thinking, etc. skills so that they are empowered as individuals in the society. At the
school level, the predominant need is to have a peaceful climate, peace culture. In such a
culture, children will naturally absorb the spirit of peace. There is a popular saying that peace
has to be caught rather than be taught. Initiating a peaceful culture in school should start from
within the staff, by developing attitudes and behaviour of appreciation, co-operation,
belongingness, trust and spirit of learning. By way of developing a friendly and mutually
respectful teacher-pupil relationship, a peace culture will bloom naturally in the school. The
school has to introduce a living system of peace values, norms and practices into the daily life
of the school. It would be necessary to change the teacher centered classroom approach to
child centered learning. When there is active and participative learning in the classroom using
interesting teaching and learning methods in a friendly and lively atmosphere marked by
creative expressions of potentials and self discipline, peace will emerge naturally.

School culture

Schools are considered as the foundation of education and knowledge. They develop a very
strong bridge between citizens of different countries and help in a big way to involve the
spirit of international understanding, cooperation, co-existence and brotherhood feelings.
Therefore all corners of the society have high expectations from the schools in the field of
education of peace.

Teacher, student, curriculum, subjects, textbooks, lessons and the pedagogy for teaching
them, the school management and administrative staff must all be oriented to education for
peace.
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Head / principals

Making a school a place of peace is an achievement of a co-operative effort and commitment
of whole staff under the supportive leadership of competent school head. He is expected to
procure, organizes and co-ordinate resources, so that the goals of the education for peace can
be attained effectively. He can help the members of the work group to accomplish tasks and
goals of education for peace and generate positive attitude towards peace education. The
degree of the success depends upon the extent of support given by the staff. Children are the
pivot around which all educational activities revolves. Therefore, if we want to ensure
education for peace in our schools, we need to educate our principals, heads, teachers, staff
and parents.

School should try to develop a suitable teaching learning environment so that the students can
develop the traits of leadership for tomorrow.

Teachers

The teacher is a nation builder. He influences the students by this behavior, play the role of a
facilitator to bring out the best in the learner, act as a symbol of values and national character,
try to provide hygienic institutions climate which influences the affective domain of the
students. Teachers have to identify effective strategies and practices that could transform the
school into a place of harmony. The teacher is the principle driving force in a dynamic
society and his leadership is most essential to free India, which is being built up new from the
bottoms upward. It is very wisely said, “a nation is as great as its schools and its schools are
as great as its teachers, only good students can become great teachers.

Activities

Education for Peace can also be realized through the co-curricular life of the school. A
number of activities and projects embodying peace themes could be organized in school. To
help develop sensitivity towards others, children could be encouraged to visit homes for
senior citizens, disadvantaged groups, etc. and enabled to develop an interest in their welfare.
The whole school environment, Classrooms, schools, assembly places, playgrounds, cultural
centres and such other places must be envisaged as a microcosm of the more peaceful and
harmonious society that is the objective of education for peace. The school timetable should
have enough planned activities and provision of incorporating value of peace in life, so that
students are adequately exposed for peace making behavior. Enough opportunities will be
given to teach students in the school premises to drive a sense of peace and harmony.

School club

Peace establishment club, intra-class relations club, inter-school relation club, art club, music
club, drama club, writers club, non alliance group, welfare club, and religious faith club are to
be formed in school such type of student groups often have principle aims to the promotion of
inter-alias understanding and peace for all and everywhere. Such clubs are student organized
and are responsible for a variety of activities to promote peace feeling among their groups, in
the school family and at some extent in the community, to develop understanding of other
groups, society, religion, culture and traditions and to make themselves known better abroad.
Here the role of teacher is to assign the duties of each member as per their status in the club.
For example club members maintain wall newspaper and posters on current events on peace
and harmony or violence and the work of the centre state and local governments and non-
government organizations. Organize debates on the topic of merits and demerits of peace and
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war, violation of school rules, and rules of road. The clubs take part in community projects to
improve their school.

Exhibitions and displays

The students take pride in seeing their work displayed and in being able to explain the origin
and meaning of exhibits from abroad, while the rest of the school and the community benefit
from their work and feel themselves involved in its aims. Here, the role of a teacher is to
organize compaction of drawing, paintings, photographs and other objective on the theme of
peace and harmony and may form a permanent exhibition in school corridor or when ever
space or room is available.

Developing code of conduct

Code of conduct for class is agreement between the students of class and the class teacher or
the subject teacher to standardize their acts and behaviour while they are inside the class. It is
good example to learn good behaviour from both sides. Class teacher or subject teacher and
class monitor will seat together decide certain code of conduct in the absence of teacher, they
do not fight or abuse each other. When ever they speak to each other, they speak politely and
with full respect. Do not tease or scold each other. Code of conduct developed for the class
could be write-down and displayed on the side black board.

Morning assembly

Starting the day with a moral or spiritual thought provides inspiration. This can be done at the
school level in the morning assembly by giving a short talk on a topic related to character
building and peace and harmony and happy life. The teacher, students, anyone can deliver
such talks. This activity could be adopted as a part of daily rooting as well because morning
assembly presents whole day activities of school, which also provides a good stage for
developing peace vision and attitudes in the school community.

Celebration of days, peace day and peace week

The school can organize peace day or week with a view to raising awareness on peace.
School can celebrate the day or week on the account of the birth day of our great leaders.
Themes like human rights, child rights, women right, human values, peace and harmony,
inner peace, non-violence, social justice, non-violence, social problems and issues, family
problems, school problems, etc. can be selected and draw a programme for the week or day.
Such type of programme should have a community peace building activity, so that it has
practical value. Students can be motivated to learn and develop skills for peacemaking by
including peace issues in debates, seminars, audio visual shows, role-plays, dramas,
composing peace poem, peace songs, etc. during the celebration of different days. These
various days observed internationally, such as, Human Rights Day, communal harmony day,
non violence day, peace day, Children’s Day, UN Day, Day for the Disabled, Girl Child Day,
Environment Day, and National days could be celebrated in the school and in the
neighborhood.

Appointing peace committee, peace solders and class mediators

Peacemakers in the school could form a committee, which can draw, organize and run peace
programmes for the whole school. They can organize the peace week for the school. This is a
good means of handing over the responsibility of peace work to the students. These students
can be divided into groups of peace soldiers. Leader of the peace soldiers conduct meeting
and discussion about the class situations. A class mediator can also be appointed to resolve
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conflicts in the class which develops understanding that students in the class bear the
responsibility to resolve their conflicts and as mediators they will improve skills in conflict
resolutions.

Conclusion

To educate our children, we need to inculcate the feeling of peace, social, ethical, and cultural
values and value of human rights from the very beginning, so that when they grow up, they
sincerely work for peace and harmony in the society. Students will learn peace values only if
these are modeled by their parents, teachers and elders. If there is a mismatch between what
adults do and what they say, students will imitate what is done. Teachers and parents need to
be aware of the effect of their behavior on children. Parents can provide good insight for
peace and harmony. Compared to other relations, mother, father, grand mother , grand father,
elder brother, elder sister, can play a very important role in inculcation of ethical, moral and
social values in the youth. The childhood stage is the right time where the cultural and social
desired values can be reaped and sprouted very effectively by parents. Parents can use
themselves to inculcate both types of peace amongst their wards, so parents have to show
more interest in installation of peace oriented values and education at home.

The need of the hour is an effective implementation of value and peace education in our
nation, society, home, schools and colleges, etc., Television and radio sports and peace
campaigns can be used to raise public awareness concerning peace and conflict issues.
Therefore, good human values should be inculcated among the future citizens to enable them
to enjoy peace and prosperity. It is essential to preserve values such as social, cultural, moral,
spiritual, and human values consisting of peace and harmony for the progress of the
civilization in the right direction. It is possible to perpetuate values through proper education
at home, society and school to adjust one-self in the dynamic societies.
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